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EDITORIAL 

 
As the editor of “Advance Multidisciplinary Journal of Education”, I welcome all the 

readers of the journal. I am indeed very happy to bring out the very first issue of the journal 

“Advance Multidisciplinary Journal of Education”, which is the outcome of the sincere and best 

efforts of entire team of the journal. If “interdisciplinary” connotes anything, it should be 

improved communication across the disciplines that foster mutual understanding. This, in turn, 

advances our understanding of the deeply complex ethical and moral issues facing our world 

today. Acknowledging the need for diversity and integrity in addressing these issues, “Advance 

Multidisciplinary Journal of Education” promotes dialogue, reflection, inquiry, discussion, and 

action. These activities are informed by scholarship and by the acknowledgment of the civil and 

social responsibilities of academe to engage the world beyond the ivory tower. Let us hope that 

the interdisciplinary element of the journal fosters versatility and also enthuses the readers.  

The aims of the journal are to examine the nature of disciplinary practices and the 

interdisciplinary practices that arise in the context of ‘real world’ applications. It also 

interrogates what constitutes ‘science’ in a social context, and the connections between the 

social and other sciences. The focus of papers ranges from the finely grained and empirical to 

wide-ranging multidisciplinary and trans-disciplinary practices and also to perspectives on 

knowledge and method. 

The articles and research papers which we have received for publication for the very 

first issue are commendable and depict the utmost sincere investigative work of the scholars, 

contributors and teachers. We have tried to accommodate various essays and articles pertaining 

to interdisciplinary research. It is my profound duty to congratulate the young researchers for 

their paper contribution.  

We hope to receive a very positive response from your end. We solicit your kind 

suggestions, inputs and instructions for enriching the quality and content of this journal from 

time to time. Articles and reviews of worth are solicited from the researchers and paper 

contributors from all walks of life.  

 

 

 

 

(Dr. Manoj Kumar Sharma) 
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Leadership is an Important Instrument in Public 
Administration 

 

Dr. Neeru Pokharel 

Professor, Department of Political Science, Mahendra Morang A.M. Campus, Biratnagar, 

Tribhuvan University, Nepal 

 

Abstract 

Leadership is an important factor to move society, Community, and the state in the forward 

direction. Without good leadership not a single organization can achieve its goal. The need of 

administration has its own importance as it is felt from cradle to grave in human life. The article’s main 

aim is to highlight the importance of leadership and public administration in the society. The first part of 

the paper highlights the relationship between the leadership and public administration showing both are 

essential. It also includes the definition of various scholars concerning leadership. 

The second part of the article points out the qualities and types of leadership and expresses the 

method of selection of leaders. 

At last the paper makes an attempt to examine briefly the type of leadership required in the 

context of Nepal. As Nepal is passing through its transitional period, the country needs a perfect, honest, 

and efficient leader whose first priority will be the national interest. 

 

Introduction 

Leadership is fact that good performance is initiated and maintained by good 

leadership. 

It is one of the familiar words in every organization. In democracy leadership is an 

essential word. Among other things, leadership is the ability to get people to do that which they 

would not normally do under their own initiative, especially when these things seem contrary to 

their self interest. It is a leader’s job to create order from chaos, and to make a group of aimless 

individuals. Lack of competent leadership the democratic functions can be deadlocked. 

Especially in the democratic system leadership plays a dynamic role to nation building. 

Leadership which is essential to the organization be it  

Public or private, simple or complex, big or small needs democratic leadership. 

Without good leadership an organization creates only confusion in the people’s mind and its 

machineries. All human groupings, whether political, social, cultural and economical, formal or 

informal one or more persons (leader) lead follower, such leadership paves the way for 

achieving their desired objects and goals. It is the fact that the importance of leadership has its 

own significant role to develop socio economic and political development of a country. As its 

importance, leadership is needed in every organization like Bank, factory, Hospital, Campus 

and so on. Without it the organization cannot move in discipline way. 

During the great economic depression, American people were trying to overcome from 

the crisis. At the nick of time, Franklin D. Roosevelt came as a leader of trouble facing people 

of America and he accomplishes all the challenges. During the world war IInd British people 

were facing several losses by enemies but when Winston Churchill came to a form of leader, he 

had acted through his talent activity and succeeds to overcome against the enemies. Like above, 

Adolf Hitler had managed to develop Jermany as Musolini in Italy, and Stalin in USSR 

(Memoria1985-769). They all had been succeeding due to good leadership. Hence the role of 

leadership has its own importance. 
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In the context of Nepal King Tribhuvan Bir Bikram Shah Dev proved he a perfect 

leader to inspire the people to come against the Rana Autocracy as the families of Rana were 

ruling the country for 104 years. The entire given example shows the importance of leadership. 

Relationship between Leadership and Public Administration 

Administrative quality in a leader is very important to give good governance to the 

people of a county utilizing its available economic and human resources. The main objective of 

the democratic rule in a state is to take care of people’s welfare and to transform it into a 

welfare state. The central point of the public administration is to take care of people. The need 

of the public administration is greatly felt in this commercialized world. Therefore its scope has 

also been broadened. So the good leadership’s quality is essential to carry out its objective to 

success both in national and international, context. The need of administration is felt even from 

cradle to grave in the life of human being. It has become essential for the administrator to play 

a role of a good leadership. The good leadership means guiding the people to right direction. 

The administrator can be considered as a good leader if he is capable of showing assistant to the 

right path and activating him to handle the work with confidence and making him to be loyal to 

the institution. Therefore the administration and leadership are complementary to each other.  

Concept of Leadership 

The word ‘leader’ fist appeared in the English language around 1300 A.D. The new 

shorter oxford English dictionary defines it as “a person who conducts others precedes others as 

a guide”, “a person who leads an armed body”, “a person who guides others in action or 

opinion”, “a person who takes lead in a business, enterprises or movement”, “the official head 

or chief spokesman of a nation, a political party, a deliberative body etc.” According to 

Encyclopedia of social sciences, “leadership is the relation between an individual and group 

around some common interest and behaving in a manner directed and determined by him”. 

“Leadership refers to the quality of the behavior of individuals, whereby they guide people in 

the activities in organized efforts”(Chester1948).According to  Hersey and Blanchard, 

“Leadership is the process of influencing the activities of an individual or a group in efforts 

towards goal attainment in a given situation”. “A leader may be defined as a person who is able 

to unite people to the pursuit of a goal. Leadership always a matter of degree, the strength of 

influence upon the personal qualities of the leaders related to the qualities of those he attempts 

to influence and the situation surrounding the group” (Simon1950-103). 

“Leadership is lifting a man’s vision to higher sights, the raising of a man’s 

performance to higher standard the building of a man’s personality beyond its normal 

limitations” (Peter Ducker1954, 159-160). 

These definitions have clarified three major aspects of which are essential to law the 

institution to the right direction. According to these definition we can say that, “Leadership 

process is a function of the ‘leader’ the ‘followers’ and other ‘situational’ variables or L = F 

(L.F.S.). Leadership is a word which can apply in several ways, some people think that 

leadership is a superior status in the society, organization etc. and some equally that leadership 

is power. In this context some other found out leadership with social dignity. 

Selection of leaders are born or made? 

It is an important question among people concerning public administration that leaders 

are born or made ? It is not easy to discover. It is depend upon type of leadership. Good leaders 

must have technical and professional competence, social skills, such as human relations 

attitudes, tact and diplomacy, and ability to solve problems (Naidu 1996-208). 

In present, most leaders are selected by written test process but the role of experiences 

has also their own importance. In political field, leaders come from family background. In India 
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Nehru’s family has its own place in politics as they are called born leader. In the case of Nepal 

same tendency was before the abolishment of autocrat Rana ruler and royal families who were 

ruling before democracy. But on the contrary if the leader is bureaucratic it is said that leaders 

are made. Hence it depends upon situation and condition (Bhatta 1987-145). 

Qualities of leadership 

In the scarcity of leadership quality the leader remains inefficient and he fail to 

complete his assign task. Efficient administrator is needed to accomplish the people’s welfare 

work. Therefore, the following qualities are urgent in needed in a leader to achieve the 

objective set for the administration: (Axelrod 2003-28-29; Bennis 1997-6&16-19; Williams 

1980-151). 

Empathy 

The qualities needed in a leadership are: 

i. To treat the followers sympathetically. 

ii. To be capable to win their confidence. 

iii. To influence their thoughts and behaviors. 

Empathy helps to establish a leader to gain successful pave of influencing in people. 

The leader who has such qualities can make his followers enthusiastic to work in 

accordance to the guide line of their leader. 

Decisiveness 

Decisiveness is the best think in the leadership. Lack of decisiveness the administrative 

organization can’t work properly. In this context nothing is possibly more damaging to the 

moral of an organization delaying, vacillating, hesitating irresolute chief. A leader should know 

how to sell his ideas to his followers. 

Working Relationship 

First of all a leader must know what he wants, what he does not want. Then he and she 

and their followers are to clear about a organization’s work. Leaders and followers both have 

some goal. Therefore, they have some objective. 

Intelligence 

Intelligence is one of the paramount aspects of the quality of leadership in organization. 

An influential leader must have more intelligence than their average followers. The members of 

the group or organization should feel that the leader has the capability to help them fulfill their 

individual requirements. 

Unerring Judgment 

Unerring judgment is the best attractive quality of the leadership. A leader’s judgment 

has not to be more correct than incorrect. An effective leadership may depend substantially 

upon the exercise of sound reasoned judgment. Leaders should also maintain a detached and 

objective view of their subordinate. Sound judgment helps to leaders deal with situation and the 

people participated in a disinterested manner best designed to gain the results they have in 

mind. Therefore, the leaders should have unerring judgment (is essential). 

Exemplary Behavior 

Another leadership quality is the exemplary behavior. Exemplary behavior plays an 

important role to their subordinates of the Public administration. Hence leadership should have 

necessary qualities as like good conduct, behavior and capacity of the administration. The lack 

of good conduct in a leader weakens the administration. To win the confidence from his 

subordinates the leader must have emulated conduct special capacity and skill. 
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Other Qualities 

In addition there are other qualities which are important to be a good leader. They are 

competent participative management, good public relation, farsightedness, flexibility, indignity 

and so on. In an administration good leaders must have possess professional and technical 

competence, human behavior, tact and diplomacy, capability to decision making to solve 

problems etc. Indeed no organization can run without proper leadership. 

It is an important question that what should be in a qualified leader. It is necessary to 

have subject to specific preparatory training for formal process is the intellectual including 

therein the inculcation of general and specific knowledge.  

Types of leadership 

Especially writers in public administration usually introduced three types of leadership. 

These are Autocratic, Democratic and Laissez - faire. The type is the way in which leader 

influences his followers. These types are based to control their followers and their behavior 

towards group members (Memoria1985-784). 

a. Autocratic and Authoritarian leader : Autocratic leader acts like a dictator. Such leader 

keeps all powers in own hands. He or she does not listen any suggestion, deliberation by their 

subordinates. The autocratic leader uses more power and implements his decisions at the 

consent of his yes-men and determines the decision, policy and plans in his or her way. He uses 

his position to force employee to do what they are told. The autocratic leaders give order to 

their subordinates and demands strict discipline and loyalty from them. If the action of the 

leader becomes oppressive, subordinates may be always found in fear and insecure atmosphere. 

In this environment the subordinates remain helpless and unhappy and can not raise their voice 

against the autocratic leader. 

b. Democratic or Participative Leader : This type of leadership is also known as the 

participative leadership. It is the best type of leadership in every organization. This type of 

leadership creates an energy in public administration. The democratic leadership can achieve 

the goal and promote the administrative activities. His or her behavior looks to be friendly to 

his or her subordinates. This type of leadership can have openly discussion and deliberation his 

or her subordinates. The democratic leader in a friendly environment deals with his or her 

personnel according to capacity. This type of leader also discusses about policies, decision 

making and current problems of the organization. All the time his or her nature is participatory 

oriented. The followers appreciate democratic leader because of his democratic character. The 

participative leader is objective to his praise and criticism, such type of leader is tolerant to both 

praise and criticism. 

c. Laissez Faire or Free Rein Leader : The Laissez- Faire leadership introduces total freedom 

in a group with little or no leader participation.  Such leader gives power to subordinates. In 

such circumstances the group can develop its own objectives and solve its own problems. In the 

Laissez faire leadership the leader makes Endeavour to regulate the group with little or no 

direction. The subordinates are entrusted with some powers which can guide them to work for 

the betterment of the something without any hindrance. 

Leadership in the context of Nepal 

It is a matter of reality that there is not true leadership in any leader of Nepal. The 

question arises who has actual leadership that builds his nation? In connection of this, the word 

of Georges jean Raymond Pompidou, French statesman and president (1969-1974) has its own 

importance. He explained about good leadership that, A Statesman is a politician who places 

himself at the service of the Nation. A politician is a statesman who places the nation at his 

service (The observer 1973). 
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There are so many perfect leaders in the world as Churchill, Jawahar Lal Nehru, 

Bisheswer Prasad Koirala from Nepal, Nelson Mandela, Mahatma Gandhi and so on who had 

given their contribution to develop their country. There is scarcity of that type of leader in 

Nepal except Saint Leader Krishna Prasad Bhattarai, Who became first Prime Minister of 

Nepal after restoring actual democracy in Nepal in 1990. He introduced interim constitution to 

Nepal maintaining law and order to establish peace in the country. 

In the transitional period of Nepal after restoring democracy it was the matter of 

discussion among political leader that to whom the key post of president should be given? 

Many Leaders as Pushpa Kamal Dahal President of the Maoist party, Madhav Kumar Nepal 

(Kantipur 2008,June19.) General Secretary of Communist Party, Nepal were claiming for the 

post saying that they have secured more seats in Constituent Assembly which had held on April 

2008. Nepali Congress Leader and party President Girija Prasad Koirala was against to give 

this post to such leaders who were claiming according to their popularity. Mr. koirala was in 

favor of Ram Raja Prasad Singh a renowned lawyer during king Mahendra’s Panchayati period 

(Kantipur 2008). 

In the subject of framing the new constitution in a country has resulted nothing till the 

date. The leaders of main political parties always have been quarrelling among themselves 

about the sharing of power for their benefit rather than the writing the Constitution for 

establishing peace and maintaining law and order. Despite the critical situation to establish 

stability in a country the big political parties can cooperate by managing debate among 

themselves to solve the problems. 

During the present period of impunity Nepal needs such a type of leader who can serve 

the country without any selfish motive by taking all political parties leaders in faith and move 

ahead to develop the country.  

Nepal becoming a Republic federal state, now there is a debate starting among the 

political leaders that what type of political executive should be establish in the country? Reality 

is that the matter will be settle in the new Constitution which to be framed by the constituent 

assembly in future.  

In real sense there is no rule and order practically in Nepal due to the absence of true 

and honest leader. Nepalese people always suppressed under undemocratic rulers since King 

Prithvi Narayan Shaha’s period till the reinstate of Democracy in 1990.  

Now the leaders have more power due to multi party democracy as the political parties 

are getting more seats in the constituent Assembly. Leaders of the political parties have started 

to dominate the legislature. Leaders should understand that they are not autonomous force. 

Now a day, Nepal is facing a lot of problems due to not having good leadership in the 

country. There is impunity in every sector as in Campus, Offices, Industries, and so on because 

the feeble position of the unstable government. 

There are many leaders related to numbers of scandal in the past, and due to this people 

have no faith upon them. 

Hence, Nepalese are trying their best to search a charismatic leader who can solve their 

problems. If true leaders are guided by morality, ethics, and principles of without thinking for 

him, they can develop their nation achieving a lot of success under their leadership. 

Conclusion 

Leadership plays prominent role in flourishing and ensuring success of administrative 

organization. The challenge of leadership is to know the needs of the organization and its 

subordinates. A success leadership is difficult task in every sector. In new era of political 
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modernization, administrative leaders are selected not by formal method but by observing his 

activities. Public administration reflects the will of the state policy. 

Leadership explains to a system of interpersonal relation between the styles, processes 

of planning, initiating, guiding, directing, influencing, motivating, and understanding other’s 

views and activities to achieve objectives and goals of leader disposal. 

People choose the leader by experiencing his behavior and capacity to handle his 

followers. To be a good leader they should have some qualities like intelligence, moral 

principles, clear vision, trust worthiness, good character, confidence, judgment capacity, highly 

qualified in education, ability to plan and quality self sacrifice for others. 
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The University Admissions System in Thailand and its 
effects on Thai Students’ Rights to Education 

 

Chada Triamvithaya 

School of Public Administration Educational Economy and Management, East China Normal 

University, Shanghai China 

 
Abstract 

This study was meant to explore and report the problems being confronted by the education in Thailand to 
investigate into the factors influencing the University admission system between the China and Thailand of problems 
on the affecting students’ rights to education with the aims to ascertain and to explore the difference between 
problem of central university admission and direct university admission system in Thailand, how to explore the 
impact on the effect of the Thai students’ rights from the O – NET, GAT, PAT tests of students exam. In Thailand the 
system has several tests there was O-NET ,GAT, PAT tests aimed at measuring Matayom VI Thai students’ or grade 
12 for studying at higher education. 

To address the purpose of the study; the following research questions were posed: 
• What are the Thai students’ rights to equal education on central university admission system by getting scores 

from the O-NET test, the GAT tests and some fields from the PAT test? 
• What is the difference between problem of central university admission and direct university admission system 

in Thailand? 
• Why many universities in Thailand have been facing crises in their direct admission system? 
• Why the direct admission system has the problem of education inequality? 
• What would be possible factors that university admission system to be revamped? 

A mix methodology was employed in this paper study, with both quantitative and qualitative methods 
serving the different purposes. A focus group was in-depth interviewed from the Thai educator opinion, Thai 1,134 
students from Thailand who volunteered to take part in the survey. Though the summary of the descriptive statistics 
showed that majority of the respondents face problems affecting the Thai students’ rights the University admission 
system in Thailand. 

The 1,134 participants for this paper study were drawn from the Thai students from, Bangkok Center 
Regions, East Regions, North Regions, Northeast Regions, and South Regions in Thailand who volunteered to take 
part in the survey. The criterion used in this study is the survey collects information regarding individuals’ Thai 
student 2 groups: 1) Private and international schools, 2) Public/ government schools, aged under17 - over 18 years 
old in 76 provinces of Thailand. The respondents undertook the survey on voluntary basic. There were 324 male 
students and 801female students of the total surveyed. In data analysis 9 students were not completely answered. 
Interestingly 61 percent indicated that agreement the university admission system had affecting students’ rights to 
education and more than 64 percent opined that the direct university admission system in Thailand has been 
affecting students’ rights to education. The 51, 50 and 48 percent students considered the O-NET, GAT test and PAT 
test as reliable respectively. A university admission system based on school students, the students 37 percent 
indicated that agreement the GPAX from high school was reliable. Interestingly the largest number of 43 percent not 
sure and no idea about the GPAX from high school was very efficient most other schools do not have fair. The major 
finding are summarized under the proposed research questions and then expanded for discussion in detail 

The agreement about the university admission system has affecting students’ rights to education. Interestingly 
61 % indicated that agreement the university admission system had affecting students’ rights to education. There was 
students 37 % indicated that agreement the Grade Point Average GPAX from high school was reliable. The largest 
number of the students 51 % indicated that agreement the O-NET was reliable. The number of the students 477 or 50 % 
indicated that agreement the GAT test was reliable. The number 459 students or 48 % indicated that agreement the PAT 
test was reliable. Interestingly more than 630 students or 64 % indicated that agreement about the direct university 
admission system in Thailand has affecting students’ rights to education. Other factors were considered by the students 
in the research survey, as rather the social gap an overhaul of university admission criteria after finding the current 
screening incurs unnecessary expenses and causes inequality among students. There are also problems with the quality 
of Thai education and affecting students’ rights to education. 
 China and Thailand represent two different approaches to education, both China and Thailand have 
engaged in comprehensive approaches to college admission system reform. Reforms in the two countries do not 
concentrate only on certain aspects of education. It is interesting to compare some of the common features of the two 
countries; reform in the two countries has given researcher a good opportunity to observe two system of the national 
university admission, both strong in international comparison and assessment. 

Keywords: University Admission System in Thailand，central university admission system，direct university 

admission system，O-NET, GAT, PAT, education inequality, university admission system to be revamped. 
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Education System in Thailand 
Education in Thailand is provided mainly by the Thai government through the Ministry of 

Education for basic education from pre-school level to senior high school level. A free basic 
education level of fifteen years is guaranteed by the constitution, and a minimum of nine years’ 
school attendance is mandatory in formal education. 

Education in Thailand is largely a government responsibility provided through the ministry 
of education. In general Thai education system comprises of four levels: Pre-school Education, 
Primary Education, Secondary Education and Higher Education. The Thai Education system 
consists of 12 year free basic education: 6 years of “Prathom Suksa” or primary education level and 
6 years of “Matayom Suksa” or secondary education level. Enrolment in the basic education system 
begins at the age of 6-7 years old children for Primary Education level. At Early Year Education or 
Pre-school education level or early childhood education level, education is provided for 3-5 years 
old children. This level of education is optional. The compulsory education begin at Primary 
Education is free of charge and provide for children aged 7-12 including the disadvantaged ones. 
Post-second education is any level of education beyond that required by Thai law. 

The current Thai Education system stems from the reforms set by the 1999 National 
Education Act which implemented new organizational structures, promoted the decentralization of 
administration and called for innovative learner-centered teaching practices. The basic Thai 
education system provides nine years of compulsory education: six years of primary education 
level, with fifteen years of free basic education guaranteed by the Constitution. 
The University Admission System in Thailand 

In Thailand, there are two ways through which students are admitted to higher education 
institutions: the Central University Admissions System (CUAS) and the Direct Admissions System. 
Every year the direct admissions account for 45 percent of all placements where as central 
university admissions account for 55percent. 

The University Admission System in Thailand had undergone change over the years. In 
Thailand uses the centralized college admission system, in this system, Thai students hoping to 
finish high school or upper-secondary school where college admissions is function of students test 
score on their high school 3years “Grade Point Average” as known GPA in the subject relevant to 
the field of university study.  
Under the central university admission system, The Commission on Higher Education (CHE) 
supervises applications, organizes national entrance examinations, screens students based on their 
examination results, places the students based on students’ target school lists ; The students can 
apply to up to four faculties or fields of study in up to four institutions of higher education. 

Thai students need to pass the Ordinary National Education Test or O-NET test to graduate 
at the primary (Prathom Suksa VI /Grade 6), secondary school (Mathyom Suksa III/ Grade 9) and 
senior high school (Matayom Suksa VI/ Grade 12) school levels. The Ordinary National Education 
Test or the O-NET test is organized by the National Institute of Educational Testing Service 
(NIETS). Ever since he Ordinary National Education Test (O-NET) has been implemented 6-7 
years ago, it has been criticized for many deficiencies, while students have performed extremely 
poorly on the Ordinary National Education Test (O-NET).  

Thai Students use the O-NET test score to apply to particular university through the direct 
admission system by taking tests conducted by particular university. However, most students still 
use the centralized admission system. In this system, they are expected to take another two aptitude 
tests, aiming at testing their ability to succeed in university. The first one is General Aptitude Test 
or GAT .The GAT tests are the reasoning ability and English proficiency of the candidates. Both O-
NET test and GAT test examinations are scored by computer. The GAT tests and PAT tests are 
aimed at measuring Matayom VI students’ who is potential for studying at university. The two tests 
are conducted three times a year.  

The GAT tests cover two main parts. The first part measures students’ abilities in reading, 
writing, critical thinking and problem-solving. The second part focuses on English communication 
skills. The PAT tests assesses seven areas of knowledge, including mathematics, science, 
engineering, architecture, fine and applied arts, educational professions and foreign languages, each 
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of which is subdivided into two minor parts. The second examination is the Professional Aptitude 
Test or PAT. Students may choose to take the tests that are required by the program they are 
applying to. The subjects offered are as follow: 
• Advanced Mathematics, testing students’ ability in discrete mathematics, pure mathematics, and 

descriptive mathematics, including Calculus and Statistics. The test is completely objective, 
consisting of multiple choices and student-produced response. 

• Sciences. It is divided into three section, Physics, Chemistry, and Biology. Students must take 
all sections. The test is completely objective. It contains mostly multiple choices question but 
sometimes student-produced response as well. 

• Engineering Aptitude. It tests candidates ‘ability in Physics and Chemistry as well as their 
ability to apply their knowledge. The test is completely objective, consisting of multiple choices 
and student-produced response. 

• Architecture Aptitude. It tests candidate’s ability in non-numerical Physics and aptitude in basic 
arts and design. There are questions that ask students to design a room with furniture's given. 
These questions are completely objective and are scored by computer. The test contains a 
subjective section, testing candidates' ability to sketch and draw 

• Education-specific Professional Aptitude. It tests students' moral standard and ability to work 
with students as teacher. 

• Fine and Applied Arts. It tests candidates' knowledge in the visual art, music theory, 
performance arts.  

• Languages. As English are already tests in PAT tests candidates’ ability in other modern 
languages. Candidates can choose from French language, German language, Japanese language, 
Chinese language, Arabic language, and Pali language. 

With the launch of GAT and PAT tests in 2010, students had no reference when it came to 
preparing the list of faculties/institutions of choice. The list could contain up to four choices, in 
order of the Thai students’ preference. If the Thai students’ scores are high enough, they will get 
their top choice. But if not, they will have to accept a less desirable or the least favorite choice, or 
perhaps none at all. 
Following are some of the Problem 
 Currently, The NIETS receives a budget of about 600 million baht for designing, 
organizing and scoring the General Aptitude Test (GAT), Professional Aptitude Test (PAT), 
Vocational National Educational Test and Islamic National Educational Test. NIETS has also 
earned income from test takers. For example, O-NET test takers pay a Bt150 fee per exam subject. 
It has not had any budget constraints but it clearly has had quality problems. Instead of focusing on 
those problems and looking for efficient solutions, NIETS is now talking about plans to introduce 
an English-proficiency test and asked for a 700 million Baht budget next year. Clearly, there is a big 
gap between Thailand’s O-NET questions and exam questions used by the Programme for 
International Student Assessment of the Organization for Economic Co-operation and Development. 
The NIETS needs to understand that quantity will not compensate for flawed quality. 

The bigger problem remains many more such mistakes have been detected and the 
reliability of the O-NET test has been questioned. As a national test, O-NET test should be of a very 
good standard. If these are not reliable, there will be no hope in the country’s so-called educational 
reform. That is the reason why the Thailand Development Research Institute as known TDRI in 
Thailand, recently called for an overhaul of academic testing services. 

Thai Students have been calling for correct answers in the O-NET test to be announced, as 
they suspect that many O-NET questions are problematic. Criticism has grown not just from 
students but also from higher-educational institutes. While O-NET scores are still used as a criterion 
in the central university admission system, many universities have shunned the O-NET test by 
allocating all their seats to a direct-admission system. Moreover several others have lowered the 
number of seats for the central admission system, which has failed to select qualified candidates for 
them, partly because of the poor-quality O-NET test. The Direct Admission systems had hardly any 
presence when the central admission system using the Office of Higher Education Commission’s 
entrance exams were in place. 
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The GAT tests a student’s analytical, writing, problem solving and communication skills, 
whereas the PAT test measures seven technical competencies in mathematics, science, engineering, 
teaching, architecture, fine and applied arts and a second foreign language other than English 
language. The scores from these tests will count under the new university admission system each 
year, which ordinarily wouldn’t seem to be a problem; however, when look at what these tests are 
supposed to measure, it appears that our basic education system will not be able to prepare our 
students for these tests properly. 
Educational System in China 

At present, China has a complete system of education from kindergarten to postgraduate 
school. Kindergarten is now steadily highlighted by people in some parts of China, especially in 
cities and eastern China. The primary school is completely, compulsively and free popularized. 
China is a country with a population of 1.320 million people and it has many of the 56 ethnic 
minority groups. The number of students in China is 320 million people with 680,000 schools. 
Officials in the education system are about 16 million people. The Chinese government gives great 
importance to the development of education in China. China’s education system is planned by the 
federal government. China is governed by the Ministry of Education of Major importance is 
controlling education. The direct responsibility in the matter of legislation, educational policy and 
program of study, Care educational plan and system development. The policy of Chinese education 
adjustments of the agencies involved in education. The Way of both countries Compulsory 
education is education in elementary and secondary schools for 6 years. At the beginning of the 
third year, a total of 9 years, the Chinese government attaches importance to the foreigners coming 
to study in China. 

Basic education is divided into compulsory education and senior secondary education with 

an optional pre-school system prior to elementary school education (in Chinese 小学) starts at the 

age of seven and lasts for nine years; these nine years constitute six years in elementary school and 

three years in junior middle school (in Chinese 初中). Senior secondary education is accessible 

through entrance examinations generally at the age of 16 years. The results of the exams decide in 
which track of senior secondary education the student might be steered. The results of the exams 
decide in which track of senior secondary education the students might be steered. Students later 

have to pass the “Standard Examination for Senior Middle School Graduates” (in Chinese 会考). In 

the general senior secondary school (in Chinese 高中) students are educated for three years and also 

prepared for the National College Entrance Examination (NCEE) or Gaokao (in Chinese 高考) and 

then admitted to study at a higher education institution if the results fit the requirements of the 
institutions. 
The “Gaokao Examination” in China 

As of 2013, China is the most popular country in Asia for international students, and ranks 
third overall among countries Higher education refers to education diploma; China’s higher 
education has developed steadily after 1981 from undergraduate degree programs, as well as 
doctoral degree programs, China has begun the international higher education which is clearly 
divided into three levels: bachelor’s, master’s and doctoral degrees. Universities in China are 
approximately 3,000 with the 2 out of 3 of the state university and one in three is a private 
university. Chinese university admission is be taking entrance examination with a required by score 
in the exam. Famous universities in China are mostly state universities. 

In China, it is commonly considered that public universities especially those national ones 
are better than private universities, under great influence by the Soviet Union's higher education 
system. Universities in China generally select their students based on students' performances in the 

National Higher Education Entrance Examination (in Chinese 高考), the entrance scores required 

by public universities are typically much higher than those of private universities. 
Since 1977, following the end of the Cultural Revolution, “Gaokao”, given every month of 

June for three straight days across China to seniors in high School, is considered as a student’s only 
option towards entering a public national university or college. The score a student receives on the 
Gaokao exam determines into what Chinese university or college this student will be admitted. 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 1, April 2026 

 11 

Many problems in the Gaokao Examination system include the inequality in the education that 
students have access to in different areas across Mainland China, the high importance of the exam 
for a student’s academic and professional future, and how a Chinese student’s 12 year education 
focuses on the one test taken during your last year of high school results resulting in student’s lack 
of imagination and creativity. The national college entrance examination or gaokao is robbing 
Chinese students of their curiosity, creativity, and childhood. So that as gaokao students, with their 
thick textbooks, sequester themselves in four-star hotels while their parents prowl the neighborhood 
for construction noise and rambunctious restaurant patrons, now might be a good time to devise an 
alternative to the gaokao. The educational system in China starts with 9 years of compulsory 
education which consists of 6 years of Elementary school for 6-12 years of age and 3 years of junior 
high school for 12-15 years of age. After the compulsory educational system, Chinese children have 
the option of leaving school or entering secondary program. All Chinese students attend senior 
secondary school entrance exam at the end of their junior high school education or as known 

“Zhongkao 中考” in China. De-pending on the results of this exam, they may enter an academic or 

a vocational upper secondary school, or they may choose to end their formal education.  The next 
level includes 2-3 years at a Senior high school or a Secondary Vocational school. The final stage is 
university, high vocational school or employment. To continue their education to university or 
higher education, students must take and pass the National College Entrance examination or 
Gaokao. Passing the gaokao is one of the most important goals to dream for every Chinese students. 
The gaokao is held once annually at the end of the school year; 3 years high school students 
generally take the test, although anyone may register for it if they desire to. In generally last two or 
three days. The subjects it tests vary by region, but in many regions it includes:(1.) Chinese 
language and literature (2.) Mathematics (3)A foreign language (English language). One or more 
subjects of the student’s choice, depending on their preferred major in college (for example Social 
Studies/Politics, Physics, History, Biology, or Chemistry). 
China’s hukaou unfair the gaokao system 

The China’s hukou system and its effect on education have caused grief. Cut-off scores for 
elite Chinese universities vary for test-takers from different provinces based on population and other 
factors. They are low for remote provinces such as Hainan and Tibet, giving a form of affirmative 
action to students with relatively little educational. Therefore, to prevent students in provinces with 
better educational resources from moving their hukou to Hainan to exploit its lower cut-off score, 
the local policies in Hainan labels such students gaokao immigrants. On the other one hand, the cut-
off scores are also inexplicably low in Beijing and Shanghai, two municipalities with the best 
educational resources in the country. To limit such privileges to native Beijingers, those without a 
Beijing hukou cannot be considered a gaokao candidate in Beijing and Shanghai, two municipalities 
with millions of migrant workers and where native students receive abundant college admissions 
privileges. 

The Provinces to issue policies concerning gaokao candidates; Beijing, Shanghai and 
Guangdong province, the top 3 destinations for Chinese students looking to better their chances in 
larger cities. The new policies are in store for so-called “The migrant students”. It’s an 
understatement to say a lot is at stake for Chinese high school seniors waiting to take the Gaokao or 
college entrance exam. It’s a gruelling test taken by about nine million students to enter the 
country’s universities. The large cities like Beijing, Shanghai and Guangzhou, because they face a 
large number of migrant workers, it is understandable that when it comes to the issue of equity in 
education. 

Migrant students in Guangdong are already doing a lot better than their peers in the Chinese 
capital. According to Beijing’s newly published “transitional policies”, the best migrant students 
there can do is to take part in the city’s college-level vocational school entrance exam, and after 
that, apply to transfer to a 4 year college. 

The issued a new policy on the national college entrance examinations, or gaokao, allowing 
non-local students to take the test alongside native residents. The policy stipulates that non-local 
students can take the gaokao where they reside if they have studied in local schools for three 
consecutive years and if their parents are legally employed and have stable housing “Hukou”. Given 
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the challenges facing most non-local families, the policy has relaxed previous restrictions that 
parents have fixed professions and own property, and that students have attended local schools for 
four consecutive years. The fifteen provinces and municipalities, including Shandong, Fujian and 
Shanghai, have announced that new policies concerning non-local gaokao takers. 

Some cities are being cautious about policies concerning gaokao takers, especially when it 
comes to restrictions. On the one hand, high restrictions are not fair to non-local students; on the 
other hand, low restrictions will attract an influx of non-local workers to already crowded big cities, 
which places more pressure on housing and educational resources. 

Known as gaokao in China, the national college Entrance examination is required by the 
country’s education. Many Chinese students made the Ministry of Education in China feel hopeful 
about the country’s education reform, and they are even more brave than some adults, officials and 
teachers. The gaokao in China, is considered the most important test for middle school graduates. 
It’s the test that makes or breaks the futures of students as the outcome determines who find their 
way into better universities and bright career prospects. The most importantly, to keep the gaokao 
scores secret will affect the fairness and transparency of the college recruiting process to be Protect 
gaokao for students’ rights. 
Conclusion: The concerns and implication of comparative study on China–Thailand college 
admission system 

The Chinese education system and gaokao system would agree that the Gaokao is currently 
the only fairness system in China, in the case study of China, the migration has caused difficult for 
migrant children to receive a chance, a quality education; the Hukou system prevents the student 
who migrates with their parents migrant worker from receiving an education like their urban 
counterparts of the hukou system. Both China and Thailand have engaged in comprehensive 
approaches to college admission system reform. 
 Both China and Thai and have engaged in comprehensive approached to education reform. 
The two countries do not concentrate only certain aspects of education, the improvement in 
educational achievement can be accomplished only when all the complex contextual factors are 
considered and changed. The reform also try to mobilize all sectors of society and are seen an 
undertaking that cancer as part of a comprehensive aim of reform with the awareness that “change” 
tube prepared for totally new society. 
 There are various factors in applicant selection for studying in the higher level of education 
in China and Thailand which lead to the following problems. Students are confused and their 
abilities and educational opportunities are neglected. There are burdens of tutoring expenses for 
some parents which affect children’ rights to education. If the analytical test is used, it would 
promote the learning which is based on students’ abilities. And it will also reduce the demand for 
tutoring. 

China, with a long history, the greatest human population in the world and one of the most 
powerful economies in the world, gives the image of a progressive country. Despite technological 
advances, economic development and even the development of certain political aspects, the Chinese 
education system remains deficient. The country will make significant changes to its education 
system to continue its economic growth, maintain its reputation and diminish the socio-economic 
gap between the urban and rural population; the development of education in China with spending 
represents less than 2 percent of the total amount for the education of the world, China has been able 
to generalize compulsory education in 9 years. During the five decades since 1949, China has made 
wonders that have been rarely seen in the world for the development of education. With an 
expenditure of public education representing less than 2 percent of total expenditure in the world, it 
has solved the problem of spread of compulsory education for nine years a population representing a 
fifth of the world population. 
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Abstract 

Institutional finance is an important pre-requisite for rural development of the country. In the 

existing credit delivery system, there are four channels for institutional credit in rural areas, viz. (i) 

Commercial Banks (ii) Regional Rural Banks (RRBs) (iii) Short term co-operative credit institutions 

namely Primary Agricultural Credit Societies (PACS) and their apex body at the district level namely 

District Central Co-operative Banks and at State level State Co-operative Banks (SCBs) and (iv) Long 

term co-operative credit organisations. Amongst the institutional credit institutions, RRBs are supposed 

to be the prominent one due to its special features. This paper analyzesthe performance of RRBs in India 

during the period 1975 to 2014.The study is based on secondary data collected form annual reports of 

NABARD and RBI. The paper reveals thatthe performance of RRBs post amalgamation he study is 

diagnostic and exploratory in nature and makes use of secondary data. The study finds and concludes 

that performance of RRBs has significantly improved. 

Keywords: RRBs Performance, Rural Credit, NABARD, Institution. 

 

Introduction 

The Narasimham Working Group (1975) conceptualized the creation of RRBs in 1975 

as a new set of regionally oriented rural banks, which would combine the local feel and 

familiarity of rural problems characteristic of cooperatives with the professionalism and large 

resource base of commercial banks. Regional Rural Banks (RRBs) were established under the 

Regional Rural Banks Act, 1976 to create an alternative channel to the cooperative credit 

structure and to ensure sufficient institutional credit for the rural and agriculture sector. RRBs 

are jointly owned by the Government of India, the concerned State government and sponsor 

banks, with the issued capital shared in the proportion of 50 percent, 15 percent and 35 percent, 

respectively. As per the provisions of the Regional Rural Banks Act, 1976 the authorized 

capital of each RRB is Rs. 5 crore and the issued capital is a maximum of Rs. 1 crore. 

From a modest beginning of 6 RRBs with 17 branches covering 12 districts in 

December, 1975 the number of RRBs increased to 196 RRBs with 14,446 branches in 1991 

operating in 518 districts across the country. After a phase of consolidation starting from 

September, 2005, the number of RRBs was reduced from 196 to 82. In the current phase of 

consolidation which began in October, 2012 by amalgamation of RRBs across sponsor banks 

within a State, the number of RRBs has further reduced to 61 RRBs as on date with over 18000 

branches in 638 districts. 

Reforms in the RRB Sector have taken place in three phases : 

First Phase: 1993-2000 

Based on the recommendations of the Narasimham Committee Report (1992), reforms 

were initiated in 1993 with a view to improve the financial health and operational viability of 

RRBs. Various measures including recapitalization, rationalization of branch network, 

providing better access to non fund business, expanding avenues of investment and advances, 

upgrading the level of technology and taking up select RRBs for comprehensive restructuring 

were taken. Further, they were permitted to lend to non-target group borrowers up to 60 per 

cent of new loans. From January, 1995 the investment avenues for RRBs were broadened to 

improve the operational efficiency and profitability. In December, 1996 the investment policy 

was further liberalised, to accord parity with commercial banks, permitting RRBs to invest in 

shares and debentures of corporate and units of Mutual Funds with a ceiling upto 5% of the 
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incremental deposits of the bank during the previous year. Prudential accounting norms of 

income recognition, asset classification, provisioning and exposure, were implemented during 

this period to provide durability to the reform process. In April, 2000, RRBs were allowed to 

apply for permission to maintain non-resident accounts in rupees. 

Second Phase: 2004-2010 

The next Phase of reforms started in 2004-05 with the structural consolidation of RRBs 

by amalgamation of RRBs of the same sponsor bank within a State. Capital support aggregating 

Rs. 1796 crore was provided during the period 2007-08 to 2009-10 as part of this process. In 

October, 2004, RRBs were permitted to undertake insurance business without risk participation 

and in May, 2007 they were allowed to take up corporate agency business for distribution of all 

types of insurance products without risk participation. In December, 2005, to further extend 

support to RRBs for accelerating the flow of credit to the rural areas, the resource base of RRBs 

was expanded to include lines of credit from sponsor banks; they were also permitted to access 

the term money markets and CBLO/Repo markets. Issuance of credit/debit cards, setting up of 

ATMs, opening of currency chests, undertaking government business, as subagents, were 

allowed to enhance business opportunities. In March, 2006, RRBs were permitted to apply for 

AD-Category II licence to undertake non-trade related current account transactions for certain 

specified purposes to further enhance the scope of business. In June, 2007 to increase their 

exposure to foreign exchange business they were allowed to accept FCNR deposits. RRBs were 

also allowed to participate in consortium lending with sponsor banks, DFIs and other banks 

within the area of operation. The capital adequacy standards were introduced in December, 

2007 in the context of financial stability and RRBs were required to disclose the level of CRAR 

in their balance sheets. 

Third Phase: 2010 onwards 

Based on the recommendations of Dr. K. Chakrabarty Committee (2010), 40 RRBs 

have been taken up for recapitalization to enable them to achieve and sustain a CRAR of 9%. In 

November, 2010 the branch licensing policy was liberalized which allowed RRBs to open 

branches in Tier 3 to Tier 6 centres (with population of up to 49,999 as per 2001 Census) 

without prior approval from the Reserve Bank, subject to certain conditions. This policy was 

further liberalized in August, 2013 to also include Tier 2 centres. The second phase of 

consolidation commenced from October, 2012 with amalgamation of RRBs across sponsor 

banks within a State. 

Performance of RRBs Post Amalgamation: 
 2005-06 2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13(P) 

No of RRBs 133 96 90 86 82 82 82 64 

No of branches 14489 14563 14790 15524 15475 16024 16914 17867 

Net profit (cr) 617 625 1027 1335 1884 1785 1886 2384 

Profit/loss making RRBs 111/22 81/15 82/8 80/6 79/3 75/7 79/3 63/1 

Deposits (cr) 71329 83144 99093 120189 145035 166232 186336 211457 

Loans & Advances (cr) 38520 47326 57568 65609 79157 94715 113035 133098 

CD ratio (%) 55.7 58.3 59.5 56.4 57.6 59.51 63.3 66.13 

Share of CASA in deposits (%) 59.14 61.21 59.63 58.35 57.90 60.35 58.51 57 

Share of PSA in total 81 82.2 82.9 83.4 82.2 83.5 80 86 

Share of agriadv to total (%) 54.2 56.6 56.3 55.1 54.8 55.7 53 63 

Gross NPA (%) 7.3 6.55 6.1 4.2 3.72 3.75 5.03 5.65 

Net NPA %  3.46 3.36 1.81 1.62 2.05 2.98 3.40 

Source: Reports on Trend and Progress of Banking in India and NABARD 
Post amalgamation, in terms of total business 2 RRBs are larger than some private 

sector commercial banks as can be seen from the graph below 
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Post amalgamation, in terms of total business 2 RRBs are larger than some private 

sector commercial banks as can be seen from the graph below 

 
In terms of owned funds Andhra PragathiGrameena Bank is much larger than some of 

the private sector commercial banks. 

Financial Inclusion by RRBs  

In order to achieve the objective of universal financial inclusion, RRBs have been 

directed to use a combination of strategies, which include (a) provision of basic banking 

products; (b) introduction of the Business Correspondent/Business Facilitator (BF) model; (c) 

adoption of the relaxed regulatory Know Your Customer (KYC) guidelines; (d) enhanced use 

of technology; and (e) setting up financial literacy centres in districts to achieve greater 

outreach. Though the share of RRBs in aggregate deposits and gross bank credit is only around 

2.5 to 3 per cent, they play a critical role in financial inclusion. RRBs are required to prepare 

Financial Inclusion Plans which are to be integrated with their business plans. The major 

highlights of their performance under the first FIP for the period April, 2010-March, 2013 are 

as under. 

Banking Outreach  
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 The number of rural branches has increased by 15%. The self set FIP targets have 

almost been met. At the same time number of branches in unbanked villages has grown from 0 

in 2011 to 1175 as on year ended March, 2013. However, they could not completely full fill 

their targets of opening up the total number of branches. The target was set around 18,755 

branches while they were able to open close to 17,867 branches only as on year ended March 

2013. 

Type of Banking Outlets- Based on Size of Population  

a. Population > 2000  

The total number of banking outlets can be viewed in terms of Bank Branches, 

Business Correspondents (BCs) and Other Modes. For villages with population of more than 

2,000 there has been a considerable increase in the number of BCs. There was a steep rise from 

mere 703 BC outlets (year ended March, 2010) to close to 19,000 BC outlets (year ended 

March, 2012).  

b. Population < 2000  

For villages with population less than 2000, the number of BCs registered a sharp 

growth. However, the RRBs failed in achieving the set target for BC outlets for the year ended 

March, 2013. 

Basic Savings Bank Deposit Account  
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It is observed that most of the Basic Savings Bank Deposit Accounts (BSBDA) were 

opened through branches. The number of accounts opened through branches stood at 330.10 

lakh, while only 72.84 lakh accounts were opened through BCs (year ended March 2013) 

   

The graphs show the amount mobilized each year (in percentage) in Basic Savings 

Bank Deposit Account (BSBDA) through branches and BCs. In the year 2012, there was a 

sharp fall in the amount mobilized through BCs but it has again picked up in 2013. 

 

The total number of Basic Savings Bank Deposit Accounts has increased considerably. 

From around 230 lakh accounts (year ended March, 2010) to more than 400 lakh accounts (year 

ended March, 2013), the growth rate has been equal to 74%.  

4. Kisan Credit Cards  

The branches were successful in achieving their target number of KCCs (year ended 

March, 2013). No KCCs were sourced through the BCs for the years ended 2010 and 2011  
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5. General Credit Cards  

 

 
 

The BC is utilized to externalize part of the credit cycle. He has to work towards 

spreading awareness of the availability of the bank’s products and services. BCs can be better 

leveraged by the RRB branches. They are in need of greater handholding and necessarily of 

close and continuous supervision.  

Though there has been reasonable progress with regard to extending the penetration of 

banking services and opening of basic bank accounts, the number of transactions through the 

ICT based BC outlets are poor. During the period of the next 3 year Financial Inclusion Plan 

i.e. 2013-16 RRBs should endeavour to leverage technology to the optimum. Technology 

enables the bank to transcend the barriers of geography and to provide services at the 

borrower’s doorstep. Though the initial cost is high over time it pays for itself. Regional Rural 

Banks should through financial innovation try to focus on mezzanine finance, on the creation of 

customised products linked to the income streams of the poor borrowers and geared to meet the 
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specific needs of the rural clientele. Mobile technology can be harnessed to improve access and 

usage of banking services.  

New initiative taken to strengthen the RRBs: 

Additional fund for capitalisation of regional rural banks: To strengthen the capital base of 

RRBs, Regional Rural Banks (Amendment) Bill, 2014, allowed to raise their authorised capital 

and will enable them to mop up funds from capital market.  In this regard, the government 

sanctioned an additional Rs 700 crore for their recapitalization as these banks were unable to 

maintain their minimum Capital to Risk weighted Assets Ratio (CRAR) of 9 per cent. A strong 

capital structure and minimum required level of CRAR will ensure financial stability of 

RRBswhich will enable them to play a greater role in financial inclusion and meeting the credit 

requirements of rural areas. 

Payment and settlement systems: The Payment and Settlement Systems (Amendment) Bill 

2014 will help RRBs to address the problem of insolvency in the payment and settlement 

system by increasing transparency and stability and bring India's banking payment system in 

sync with international practices. To strengthen the RRBs Business NPCI brings all RRBs 

under RuPay network. About 75% of their operations are in rural areas where branches 

typically need to attend a large number of customers daily. RuPay network will affect customer 

service and business growth. 

Challenges faced by RRBs on advent of Payments Banks: RBI has announced 'on tap' bank 

licensing policy to allow more and more private banks. Licenses have been given to big 

corporate houses to start 'Small Banks' and 'Payment Banks'. More and more private capital and 

FDI are being encouraged. Associate Banks and other Public sector banks are sought to be 

merged on the plea that they are small and hence not viable. A payment bank is a differentiated 

bank that will undertake only certain restricted banking functions that the Banking Regualtion 

Act of 1949 allows. These activities include acceptance of deposits, payments and remittance 

services, internet banking and function as business correspondent of other banks. Initially, they 

are allowed to collect deposits up to Rs 1 lakh per individual. They can facilitate money 

transfers and sell insurance and mutual funds. Besides, they can issue ATM/debit cards, but not 

credit cards. They cannot set up subsidiaries to undertake non-banking financial services 

activities. Payments banks will reach out to people in rural areas. Payments bank will ensure 

more money comes into banking system. Payments Banks will pose more challenges to RRBs 

in terms of capital and business module. 

Recapitalization 

As per the review undertaken by Dr K.C. Chakraborty Committee on ‘Recapitalization 

of RRBs, for improving the CRAR’ in 2010, of the 82 RRBs, 42 were deemed capable of 

bringing the CRAR to the desired level of 9 per cent on their own. The GoI, along with other 

shareholders, decided to recapitalize the remaining 40 RRBs, infusing `2200 crore in the 

proportion of 50:35:15 (GoI: sponsor banks: state governments), as per the recommendations of 

the Committee. As on 31 March 2015, a cumulative amount of `2076.51 crore had been 

released to 38 RRBs from 20 states. Of the released amount, `1038.24 crore is the GoI’s 

contribution, `726.78 crore, the sponsor banks’ contribution and `311.49 crore being the 

contribution of various state governments. In addition, a recapitalization fund of nearly `97 

crore—in the same proportion of 50:35:15 (GoI: sponsor banks: state governments)—has been 

released for the Central Madhya Pradesh Gramin Bank toachieve the 9 per cent CRAR target 

and maintain it. The Manipur government has released its share of `1.05 crore to the Manipur 

Rural Bank. The sponsor bank (Union Bank of India) has released its share of `2.45 crore; the 

GOI share is yet to be released. 
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Abstrait 

(Cet article explore la signification profonde des idéaux de la Révolution française. Ces idéaux, 

tels que la liberté, l'égalité et la fraternité, sont considérés comme des aspirations de l'âme humaine. 

L'auteur souligne que leur réalisation ne peut se faire par des mécanismes extérieurs de la société, mais 

plutôt par une transformation intérieure de l'individu et de la collectivité. La fraternité est mise en avant 

comme la clé essentielle pour unir la liberté et l'égalité, et elle est décrite comme émergeant de l'âme et 

de la conscience spirituelle. L'abstraction de ces idéaux dans la vie quotidienne est vue comme une étape 

cruciale dans l'évolution spirituelle de l'humanité. 

Dans un contexte plus large, Sri Aurobindo souligne que la Révolution française, malgré ses 

lacunes, a permis à la liberté politique et sociale de s'établir en Europe. Cependant, il met en garde 

contre le fait de considérer ces idéaux uniquement du point de vue de l'ego individuel ou collectif. Au 

lieu de cela, il invite à les comprendre dans le contexte de l'unité spirituelle fondamentale qui existe en 

chaque être humain. En fin de compte, Sri Aurobindo suggère que la réalisation de la fraternité profonde 

et de l'amour, fondée sur une compréhension spirituelle de l'unité, est essentielle pour parvenir à une 

société parfaite, dépassant les limites des idéologies politiques ou sociales conventionnelles.) 

Les mots-clés : Révolution française, Liberté, Égalité, Fraternité, Évolution spirituelle, Âme humaine, 

Transformation intérieure. 

 

"Liberté, Égalité, Fraternité... Voilà ce que promettait la Révolution française, mais 

quel espoir cela représentait-il vraiment ? Rousseau affirmait que « l'homme est né libre, et 

partout il est dans les fers »1, tandis que Saint-Just disait que « la Révolution doit s'arrêter à la 

perfection du bonheur ». Après des siècles d'oppression, la Révolution ouvrait la porte à un 

monde où l'on pouvait enfin envisager la vie en termes de liberté, de justice et d'amour pour 

tous les êtres humains. C'était la promesse du bonheur ici-bas, pas dans l'au-delà. On pensait 

que pour atteindre ce bonheur, il suffisait de remplacer les valeurs de l'Ancien Régime par 

celles de la Raison et de la Science, et de construire des structures politiques et sociales 

conformes aux idéaux de liberté, d'égalité et de fraternité. Ainsi, l'humanité pourrait agir 

consciemment sur les forces qui guident son existence, devenant ainsi maître de la nature et de 

son destin. C'était la foi de la Révolution française, et cette conviction a façonné nos sociétés 

modernes. 

Pourtant, aujourd'hui, le rêve de la Révolution française demeure plus une promesse 

qu'une réalité. Nous n'avons ni une liberté et une égalité complètes, ni la fraternité, et 

certainement pas un bonheur parfait. Après deux guerres mondiales et les déceptions du 

libéralisme et du collectivisme, nous sommes confrontés à un bouleversement majeur auquel 

aucun de nos systèmes, qu'ils soient politiques, économiques, sociaux ou religieux, ne semble 

pouvoir répondre. Il est de plus en plus évident que cette « crise de société » a des racines bien 

plus profondes, et qu'il faudra bien plus que des discours, des slogans ou des réformes 

superficielles pour nous sortir de cette impasse. L'humanité est confrontée à une crise 

existentielle, et notre avenir en dépend. 

Et si la clé de ce changement se trouvait dans la devise de la Révolution française elle-

même? 
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Sri Aurobindo 

Sri Aurobindo incarne non seulement l'espoir, mais aussi la certitude d'une vision 

profonde. Né au Bengale le 15 août 1872, il a été envoyé très jeune en Angleterre par son père, 

où il a reçu une éducation entièrement occidentale jusqu'à ses 20 ans. Pendant ses brillantes 

études à l'université de Cambridge, il s'est passionné pour la langue, la littérature et l'histoire de 

la France, à laquelle il était profondément attaché sur le plan intellectuel et émotionnel, la 

considérant presque comme une seconde patrie. 

À son retour en Inde, il s'est engagé activement dans le mouvement révolutionnaire 

visant à libérer son pays de l'occupation britannique. Bien qu'agnostique, il s'est simultanément 

intéressé à la spiritualité indienne, non pas pour fuir le monde, mais pour l'utiliser comme une 

source d'inspiration pour sa lutte politique. Ses activités à la tête du parti extrémiste du Congrès 

lui ont valu une année de détention en prison. Cette période d'isolement forcé l'a amené à 

prendre conscience que l'occupation de son pays par une puissance étrangère n'était qu'un 

aspect d'un problème plus vaste : la transformation de la nature humaine. 

Après avoir été acquitté, mais toujours surveillé par la police britannique, il a dû se 

réfugier en 1910 dans le territoire français, à Pondichéry, où il est resté jusqu'à sa mort en 1950. 

Le révolutionnaire a alors laissé place au visionnaire, ouvrant la voie à une nouvelle étape 

évolutive pour l'humanité. En 1914, il a rencontré une Française, Mirra Alfassa, qui est devenue 

sa compagne et qu'il a appelée "Mère". Elle a partagé sa quête pendant trente ans et a poursuivi 

son œuvre après son décès. 

De 1914 à 1920, Sri Aurobindo a publié la revue philosophique mensuelle « L'Arya », 

qui visait à créer une vaste synthèse des connaissances, harmonisant les différentes traditions de 

l'humanité, tant occidentales qu'orientales. Dans cette revue, Sri Aurobindo a exposé une vision 

globale de l'évolution de la Terre et des possibilités futures de l'humanité sous tous ses aspects. 

Il croyait que l'homme était un être en transition et qu'il pouvait devenir un collaborateur 

conscient de son propre processus évolutif. 

Cet article souhaite contribuer à la découverte de cette œuvre prodigieusement 

novatrice en citant quelques textes, qui éclairent la Révolution française et ses idéaux sous un 

nouvel angle. 

En effet, selon Sri Aurobindo, « le long processus de formation et de création terrestre, 

le miracle ambigu de la vie, la lutte du mental pour naître et croître dans une vaste Ignorance 

apparente et pour y régner en interprète, créateur et maître, les signes de quelque chose de plus 

grand qui dépasse la merveille finie du mental et s'en va vers les merveilles infinies de l'esprit 

ne sont pas le résultat passager, fortuit et vide de sens de quelque Hasard cosmique avec son 

énorme combinaison de coïncidences; ils ne sont pas le jeu fortuit de quelque force matérielle 

aveugle. Ces choses sont et ne peuvent être parce qu'un principe éternel et divin s'est dissimulé 

dans l'énergie et dans la forme de la Matière. Le secret de l'évolution terrestre est la lente et 

progressive libération de cet esprit intime latent... » (2) 

En adoptant cette perspective, les idéaux de la Révolution française prennent une 

signification bien plus profonde que leur interprétation traditionnelle, qui les aborde du point de 

vue politique, juridique, économique ou social. Ces idéaux deviennent le reflet d'une 

conscience de l'unité parfaite, une conscience qui est intrinsèquement présente, même si de 

manière latente, au sein de l'inconscience de la nature matérielle. En réalité, ils se révèlent être 

le but ultime et inévitable de l'humanité. 

Cependant, pour que nous puissions atteindre cette destinée, Sri Aurobindo nous 

rappelle qu'il est nécessaire que... « que le cœur, l'action, le mental de l'homme soient 

entièrement changés, mais de l'intérieur, non de l'extérieur, et non par des institutions politiques 
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et sociales, ni même par des croyances et des philosophies, mais par la réalisation de Dieu en 

nous-mêmes et dans le monde, et par un remodelage à la lumière de cette réalisation ». (3) 

Selon Sri Aurobindo, la Révolution a échoué en un sens parce que nous n'avons pas 

réussi à concrétiser l'aspect le plus fondamental de ses idéaux : la fraternité. Sans la fraternité, il 

est impossible d'atteindre véritablement l'union entre la liberté et l'égalité. Or, la véritable 

fraternité réside au plus profond du cœur humain, une dimension que nous comprenons mal, 

bien qu'elle renferme le seul pouvoir capable de nous sauver. 

« Peut-être la liberté et l'égalité, la liberté et l'autorité, la liberté et l'efficacité  

organisées ne peuvent-elles pas se concilier d'une façon tout à fait satisfaisante tant que 

l'homme individuel et collectif vit dans l'ég6isme, tant qu'il est incapable d'opérer une profonde 

transformation spirituelle et psychologique et de dépasser la simple association collective pour 

s'élever jusqu'au troisième idéal, que par une vague intuition les penseurs révolutionnaires de 

France ont ajouté à leur mot d'ordre de liberté et d'égalité — le plus grand des trois, bien qu'il 

ne soit encore qu'un mot vide de sens sur les lèvres des hommes —, l'idéal de fraternité, ou, 

traduit d'une façon moins sentimentale et plus vraie : l'idéal de l'unité intérieure. Cet idéal, 

aucun mécanisme social, politique, ni religieux ne l'a jamais créé et ne peut le créer ; il doit 

prendre naissance dans l'âme et jaillir du dedans, des profondeurs cachées et divines. » (4) 

La bannière révolutionnaire 

La grandeur de la Révolution française ne réside pas tant dans ses réalisations concrètes 

que dans la force de ses idées et son rôle en tant que catalyseur du changement. Son action 

principale a été de détruire l'ancien ordre, préparant ainsi le terrain pour des évolutions futures. 

Elle n'a pas vraiment fondé de nouveaux systèmes durables. Même les actions constructives de 

Napoléon n'ont fait que créer une pause temporaire, où les idéaux de 1789 pouvaient reprendre 

leur souffle en attendant que le monde soit prêt à les comprendre et à les mettre en pratique de 

manière significative. 

Ces idées elles-mêmes n'étaient pas révolutionnaires à leur origine ; elles avaient déjà 

existé dans le Christianisme et, avant cela, dans le Bouddhisme. Cependant, en 1789, elles ont 

émergé pour la première fois en dehors du cadre de l'Église et de la Bible, et ont cherché à 

remodeler les structures gouvernementales et sociales. Cette tentative n'a pas abouti 

pleinement, mais même son échec a eu un impact majeur sur l'Europe. Ce résultat était en 

grande partie dû à la force et à l'enthousiasme avec lesquels ces idées ont été adoptées et mises 

en application. Cependant, ce qui a conduit à l'échec final, c'est le manque de connaissance et 

d'imagination. Les idées fondamentales étaient présentes, mais il n'y avait aucune expérience 

préalable de leur mise en pratique. Jusqu'à ce moment-là, la société européenne avait été 

caractérisée non par la liberté, mais par l'esclavage et la répression ; non par l'égalité, mais par 

l'inégalité ; non par la fraternité, mais par la force et la violence égoïstes. 

« Considérez quelles étaient les idées sous la bannière desquelles l'esprit moderne 

renversa le Titan médiéval ; nous voyons le jaillissement final de ces idées avec la Révolution 

française. Nous connaissons la devise de la Révolution : liberté, égalité et fraternité ; nous 

connaissons l'esprit qu'elle professait, mais ne put atteindre : l'humanité. Dans la liberté, l'union 

de la liberté morale individuelle du Christianisme avec la liberté civique de la Grèce; dans 

l'égalité, l'égalité spirituelle démocratique du Christianisme appliquée à la société; dans la 

fraternité, l'aspiration à l'amour fraternel universel, qui est l'idée particulière et distinctive du 

Christianisme; dans l'humanité, l'esprit bouddhique de compassion, de pitié et d'amour, dont 

l'Europe ignorait tout jusqu'au moment où le Christianisme l'exhala par-delà la Méditerranée et, 

avec une pureté plus grande, sur l'Irlande, mêlé au sens de la divinité en l'homme, lui-même 

emprunté à l'Inde par le truchement des anciens gnostiques et platoniciens : telles sont les idées 

qui influencent encore profondément l'Europe; le matérialisme scientifique a été obligé d’ 
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emprunter ou tolérer beaucoup d'entre elles, et jusqu'à présent il n'a été déraciné entièrement 

aucune.(5) 

Le Christianisme a représenté une affirmation de la dimension spirituelle de l'humanité, 

en mettant en avant l'unité du divin en chaque être humain. Contrairement à la Révolution 

française, le Christianisme n'a pas cherché à renverser les systèmes de gouvernement et les 

structures sociales établies, mais plutôt à les influencer en promouvant les valeurs de fraternité 

et d'unité humaines. 

Cependant, le Christianisme a rencontré des obstacles majeurs dans cette mission. Les 

peuples européens se trouvaient dans une phase de transition entre l'ancienne civilisation 

aryenne de la Grèce et de Rome, et une nouvelle civilisation moins avancée et éclairée. Les 

nations germaniques, par exemple, étaient fortement enracinées dans une culture militaire qui 

était en contradiction totale avec les idéaux du Christianisme. En conséquence, cette nouvelle 

religion a pris des formes qui étaient radicalement différentes de l'esprit asiatique qui l'avait 

engendrée, ce qui a entravé sa pleine expression dans certaines régions d'Europe. 

Les Acteurs de colère : 

La grandeur de la Révolution française réside aussi dans les hommes qui l'ont portée, 

imprégnant chacun d'entre eux de son impétuosité, de sa passion, et de son exigence intense 

imposée au monde. Quatre hommes en particulier se sont démarqués dans ce processus : 

Mirabeau, Danton, Robespierre, et Napoléon. Mirabeau a initié le mouvement, Danton l'a 

inspiré, Robespierre l'a exécuté, et Napoléon l'a concrétisé. Chacun d'eux est apparu à un 

moment précis, a émergé du tumulte de l'époque, a accompli son rôle, puis est parti. Cette 

rapidité était nécessaire, car rester au pouvoir plus longtemps aurait été préjudiciable à l'avenir. 

Il est important pour l'homme de partir lorsque sa mission est achevée, plutôt que de 

s'accrocher au pouvoir. C'est un signe de sagesse. Cependant, certains comme Mirabeau ont 

résisté à ce départ et ont contribué au crépuscule d'une époque nouvelle. Mirabeau était un 

tribun du peuple et un champion des principes, mais il était également égoïste. Sa loyauté 

n'était pas envers la justice et la liberté en elles-mêmes, mais envers ses propres intérêts. Sa 

carrière aurait pu prendre une autre direction si les circonstances lui avaient été plus favorables. 

Danton, quant à lui, était satisfait de voir la Révolution triompher grâce à sa force 

personnelle, sans ambition personnelle démesurée. Il a incarné le caractère de la Révolution et a 

contribué à donner une certaine stabilité à ce tumulte. En revanche, Robespierre n'était que 

l'exécuteur, tandis que Napoléon est venu plus tard pour concrétiser les idéaux de la 

Révolution. 

Ces hommes ont joué des rôles cruciaux dans l'histoire, mais leur importance est 

souvent négligée par l'histoire officielle. Seuls ceux qui ont un regard intérieur peuvent 

percevoir leur rôle dans la grande toile du destin. 

Lorsqu'un homme semble avoir rejeté son travail, cela signifie simplement que son 

travail est terminé et que Kali le laisse pour un autre. Lorsqu'un homme qui a accompli un 

grand travail est détruit, c'est pour l'égoïsme avec lequel il a abusé de la force au-dedans, et la 

force elle-même le met en pièces, comme elle le fit pour Napoléon. Certains instruments sont 

conservés précieusement, certains rejetés ou brisés, mais tous sont des instruments. La grandeur 

des grands hommes n'est pas de pouvoir déterminer par leur force à eux les grands événements, 

mais d'être, pour le Pouvoir qui les détermine, des instruments utiles et forgés spécialement. 

Mirabeau, plus qu'aucun autre, contribua à créer la Révolution française. Lorsqu'il en fut lui-

même l'adversaire et que, soutenant la monarchie, il lutta pour retenir la roue, la Révolution 

française prit-elle fin parce que l'homme le plus puissant de France était retombé dans l'erreur ? 

Kâli posa son pied sur Mirabeau, qui disparut ; mais la Révolution continua, car la Révolution 
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était la manifestation du « Zeitgeist » [l'Esprit du Temps], la Révolution était la volonté de 

Dieu. 

Ainsi en est-il toujours, les hommes qui s'enorgueillissaient que de grands événements 

fussent leur œuvre, parce qu'ils semblaient y avoir été mêlés à l'origine, tombent dans le fossé 

du Temps, et marchant sur leur gloire fracassée, les autres vont de l'avant. Ceux 

qu'intérieurement Kâli pousse en avant et qui ne pactisent pas avec le Destin, ceux-là seuls 

survivent. La grandeur des individus est la grandeur de l'Energie éternelle en eux. (6) 

Mirabeau a joué un rôle significatif dans la transition entre l'ancienne époque et la nouvelle lors 

de la Révolution française. En tant que tribun du peuple et champion des principes, il était un 

homme de réflexion turbulente, d'audace imprudente, et d'une passion déterminée. Il 

représentait un point de convergence entre deux époques. Il avait hérité des passions du passé, 

mais pas de la retenue sophistiquée qui les accompagnait. De même, il avait la turbulence, le 

génie, et l'impétuosité de l'avenir, mais pas l'attachement réfléchi aux idées. 

Mirabeau a exigé un certain honneur, mais pas celui d'un aristocrate traditionnel qui se 

fonde sur la bienséance et le respect des traditions établies. Il n'avait pas non plus l'honneur 

d'un démocrate qui puise dans les idéaux et le respect de ses principes. En réalité, il était un 

égoïste, motivé non pas par un profond amour de la justice et de la liberté, mais par son propre 

intérêt. Si les circonstances lui avaient été plus favorables et si l'Ancien Régime avait satisfait 

ses ambitions et ses passions, il aurait peut-être pris un autre chemin. 

Cependant, parce que Mirabeau était toujours insatisfait, la Révolution française a 

triomphé. Cela illustre comment Dieu prépare l'homme et le moment, utilisant le bien et le mal 

de manière impartiale pour atteindre des desseins grandioses. L'union de l'homme et du 

moment est essentielle, car l'un ne peut réussir sans l'autre. Danton, quant à lui, était satisfait de 

voir la Révolution prospérer grâce à sa force personnelle, sans ambition personnelle démesurée. 

Il est devenu le point central, le cœur de la Révolution, tandis que Robespierre a agi davantage 

comme une main exécutive. L'histoire, qui met l'accent sur les événements plutôt que sur les 

âmes, a du mal à apprécier des hommes comme Danton. Seul un regard intérieur peut les 

reconnaître au milieu de la masse et suivre le cours de leurs vibrations profondes jusqu'à leur 

source. 

Quand Danton demanda que cesse la Terreur et que la clémence la remplace, 

Robespierre aurait dû entendre dans cette demande la voix de la Révolution le sommant 

d'arrêter sa marche sanguinaire. Mais sa propre foi le remplissait et l'aveuglait et il ne voulut 

pas entendre. Danton mourut parce qu'il résistait à la main de Kâli, mais son puissant esprit 

désincarné triompha et imposa sa dernière pensée au pays. La Terreur cessa ; la clémence prit 

sa place. Robespierre, cependant, a sa place d'honneur dans l’Histoire ; parmi les quatre, il fut 

l'homme de conscience et de principes, l'homme qui jamais ne se détourna de la voix qu'il 

pensait être celle de la vertu. (7) 

L'œuvre de Napoléon 

Le nom de Napoléon a été le sujet de nombreuses critiques, où chacun projette ses 

préjugés et opinions politiques personnelles. En fonction de leurs préférences, leurs 

particularités et leurs points de vue, les individus ont alternativement aimé ou détesté, encensé 

ou décrié le Corse. 

Il est important de reconnaître que les opinions sur Napoléon sont souvent le reflet des 

convictions individuelles et ne doivent pas être jugées de manière morale. Nous devons les 

considérer en tant qu'intellectuels, cherchant à comprendre plutôt qu'à condamner ou louer. 

Ceux qui l'ont encensé ou critiqué n'ont pas toujours saisi que Bonaparte n'était pas simplement 

un homme, mais plutôt une force. Ce qui compte, c'est la nature de cette force. 
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Il existe des individus qui sont clairement exceptionnels, des esprits brillants qui 

utilisent le corps humain comme un instrument. L'Europe les qualifie de surhommes, tandis que 

nous les appelons des "Vibhutis", faisant référence à des personnes dotées de capacités 

extraordinaire sont des manifestations de la Nature, du pouvoir divin qu'un esprit délégué à 

cette fin préside, et cet esprit est une émanation du Tout-Puissant qui accepte la force et la 

faiblesse humaines, mais qui n'y est pas pour autant assujetti. Ils sont au-dessus de la moralité 

et habituellement sans conscience, agissant selon leur nature propre. Car ce ne sont pas des 

hommes qui se développent en s'élevant de l'animal vers le divin et qui luttent contre leur 

nature inférieure, mais des êtres déjà accomplis et satisfaits d'eux-mêmes. Même les plus saints 

d'entre eux n'ont que mépris pour les lois et les coutumes ordinaires et les enfreignent aisément 

et sans remords, comme le fit le Christ en plus d'une occasion, buvant du vin, transgressant le 

sabbath, fréquentant les publicains et les prostituées; comme le fit Bouddha lorsqu'il abandonna 

les devoirs qu'il s'était donnés en tant qu'époux, citoyen et père; comme le fit Shankara  lorsqu'il 

viola la loi sacrée, foulèrent aux pieds la coutume  afin de contenter sa mère défunte. Notre 

littérature les décrit comme des Dieux, des Siddhas, des Titans ou des Géants. Valmiki dépeint 

Ravana  comme un géant à dix têtes, mais il est facile de voir que c'est là seulement la vision 

qu'il avait de lui dans le monde de l'imaginaire, le « plan astral », et que dans la terminologie 

humaine, il s'agissait d'un Vibhuti ou d'un surhomme, un être du même ordre que Napoléon, (8) 

Mais, bien que trouvant satisfaction et plaisir personnel sur sa route, le Vibhuti ne vient 

jamais pour sa satisfaction et son plaisir. Il vient pour un travail ; pour aider l'homme sur son 

chemin, le monde dans son évolution. Napoléon fut l'un des Vibhutis les plus puissants, les plus 

marquants. Certains d'entre eux retiennent, refoulent la force qui est dans leur personnalité afin 

de l'investir tout entière dans leur œuvre. Shakespeare, Washington, Victor Emmanuel furent de 

ceux-là. Il en est d’autres comme Alexandre, César, Napoléon, Goethe, qui sont manifestement 

aussi surhumains dans leur personnalité que dans l'œuvre qu'ils accomplissent. En matière 

d'aptitudes pratiques ; Napoléon fut le plus grand de tous les modernes, par ses aptitudes sinon 

par son caractère, il ressemble à Bhisma du Mahabharata. Son sens de la guerre, de la politique, 

du gouvernement, de la législation, de la société est pareillement souverain, irrésistible, 

conquérant ; tout comme son maniement magistral des masses, et sa capacité stupéfiante à se 

gorger de détails. Il avait le cerveau de fer que rien ne fatigue, la mémoire infaillible qui ne 

laisse rien s'égarer, la claire perspicacité qui met chaque chose à sa place avec une exactitude 

spontanée. C'était comme si un homme devait porter Caucase sur ses épaules et, sous ce 

fardeau, gagner de vitesse un train express, tout en notant et prévoyant chaque pas sans jamais 

chanceler. Démontrer qu'un corps humain recèle en lui de quoi être capable d'un tel travail est 

en soi un service rendu à notre progrès dont nous ne serons jamais assez reconnaissants à 

Napoléon. (9) 

Le travail accompli par Napoléon mérite une grande reconnaissance, car il a contribué 

au progrès, bien que nous ne puissions jamais être suffisamment reconnaissants envers lui. 

L'œuvre de Bonaparte est véritablement remarquable. Il est vrai qu'il a restreint la liberté en 

France pendant un certain temps, mais à cette époque, la France n'était pas encore prête pour la 

démocratie et avait besoin d'une discipline sous l'autorité du soldat de la Révolution. Cela lui a 

permis d'organiser la Révolution française autant que possible dans un laps de temps limité. 

Napoléon avait également pour mission de sauver la Révolution, car l'Europe ne 

tolérait pas ses idéaux. Il devait montrer que la Révolution n'était pas synonyme d'anarchie, 

mais plutôt d'une réorganisation puissante. Son agression contre l'Europe était une légitime 

défense pour la France. Il a réussi à perturber l'équilibre politique en Europe, éveillant l'esprit 

du nationalisme en Italie, en Allemagne, en Pologne, tout en favorisant la formation de grands 

empires. 
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Napoléon a contraint l'Europe à reconnaître la nécessité de réorganiser la politique et la 

société. Cependant, il aurait pu être plus audacieux. S'il avait poussé l'idée d'unifier toute 

l'Europe plus loin, comme il le souhaitait, cela aurait peut-être évité la nécessité des conflits 

ultérieurs, comme la guerre en Espagne. S'il était resté Premier Consul au lieu de se proclamer 

Empereur, il aurait peut-être rencontré davantage de succès. Contrairement à Hitler, Napoléon 

ne pouvait pas imposer ses idées de manière brutale. Même après sa chute, les Allemands du 

Rhin ont conservé à contrecœur le Code Napoléon et les institutions qu'il avait introduites. 

II est vrai que du temps de Napoléon l'Assemblée n'était qu'une façade ; mais la 

République dans son ensemble, bien que retardée pour quelque temps, était de fait déjà établie. 

La politique n'est qu'une silhouette au sommet : les changements qui ont une réelle importance 

sont ceux qui touchent la société. Les lois sociales que Napoléon a introduites ont perduré 

jusqu'à ce jour. C'est lui qui, pour la première fois, a rendu tous les hommes égaux devant la 

Loi. Le Code Napoléon a comblé le fossé séparant les riches et les pauvres. Ce type d'égalité 

paraît très naturel à présent, mais lorsque Napoléon l'a introduit c'était quelque chose de 

révolutionnaire. Les lois qu'il a faites sont toujours en vigueur. 

Ce qu'il a amené, ce n'est peut-être pas la démocratie dans le sens d'un gouvernement 

par les masses, mais c'est la démocratie dans le sens d'un gouvernement par les classes 

moyennes, la bourgeoisie... (10) 

L'Angleterre, l'Allemagne et la Russie se partagèrent le punya (mérite) d'avoir renversé 

Napoléon. Il fallait qu'il soit renversé, car bien qu'il préparât l'avenir et détruisît le passé, il fit 

mauvais usage du présent. Sauver le présent de ses mains violentes fut la tâche de ses ennemis, 

et ce mérite procura à ces trois pays un grand développement immédiat et la possession du dix-

neuvième siècle présent. Sauver le présent de ses mains violentes fut la tâche de ses ennemis, et 

ce mérite procura à ces trois pays un grand développement immédiat et la possession du dix-

neuvième siècle. (11) 

La signification spirituelle de la devise révolutionnaire 

Les idéaux de la Révolution prennent une toute nouvelle signification lorsque nous les 

examinons sous cet angle. La liberté, l'égalité et la fraternité sont comme des divinités de l'âme, 

et elles ne peuvent pas être pleinement réalisées par les structures extérieures de la société ni 

par l'individu tant qu'il est enclin à vivre uniquement pour son ego personnel ou celui de sa 

communauté. 

Lorsque l'ego recherche la liberté, cela peut conduire à un individualisme compétitif. 

Lorsqu'il réclame l'égalité, cela peut d'abord provoquer des conflits, puis pousser à créer une 

société artificielle et mécanique, ignorant les différences naturelles. Quant à la fraternité, elle 

est étrangère à la nature égoïste de l'ego, qui tend à s'associer uniquement pour servir des 

intérêts égoïstes communs, sans véritable compréhension de la véritable unité. 

Le véritable sens du principe d'autodétermination réside dans la reconnaissance que 

chaque être humain, homme, femme ou enfant, ainsi que chaque collectivité humaine, a le droit 

de se développer de manière authentique, de trouver sa propre voie et de réaliser sa propre 

nature. Cependant, ce principe peut être mal interprété s'il est vu uniquement à travers le prisme 

de l'ego et de ses intérêts égocentriques. 

Pour parvenir à une véritable société fondée sur la liberté, l'égalité et la fraternité, il 

faut aller au-delà de l'ego et de ses instincts. Cela ne peut se faire que lorsque l'humanité atteint 

un niveau de conscience plus élevé, reconnaissant l'unité et la communauté au-delà de la simple 

fraternité superficielle. Lorsque les individus perçoivent les autres comme faisant partie 

intégrante d'eux-mêmes et vivent en tant que conscience universelle, alors les conflits et les 

guerres deviennent obsolètes. 
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Ce niveau de fraternité et d'amour ne peut pas être basé sur les impulsions vitales ou la 

raison, car ils peuvent être facilement contrecarrés. Ils doivent s'enraciner dans l'âme, en 

s'appuyant sur une vérité profonde de notre être. C'est un amour basé sur la compréhension de 

l'unité fondamentale de tous les êtres, une camaraderie spirituelle qui découle d'une réalisation 

intérieure de cette unité. C'est ainsi que l'égoïsme peut être surmonté, permettant à 

l'individualité authentique de chaque être de s'épanouir dans une communauté où chaque 

individu est une expression de la même divinité. 

Les révolutionnaires français avaient principalement pour objectif d'atteindre la liberté 

et l'égalité politiques et sociales. La fraternité n'était pas au centre de leurs préoccupations, et 

c'est ce manque de fraternité qui explique les lacunes de la Révolution française. Cette 

révolution a permis l'établissement de la liberté politique et sociale en Europe, et dans une 

certaine mesure, l'égalité politique a également trouvé sa place dans les formes 

gouvernementales et juridiques de certains pays. 

Cependant, les Français avaient une compréhension pratique limitée de la fraternité. Ils 

considéraient la liberté comme la base et la fraternité comme une superstructure, renversant 

ainsi le triangle. Leur imagination était fortement influencée par l'héritage de la Grèce et de 

Rome, ce qui les poussait à valoriser la liberté au détriment du principe chrétien et asiatique de 

fraternité. Ils ont construit en fonction de ce qu'ils connaissaient, mais pour que la société 

puisse perdurer, le triangle doit être inversé, plaçant la fraternité comme fondement. 

La fraternité est donc la clé véritable du triple idéal de l'humanité. L'union de la liberté 

et de l'égalité ne peut être réalisée qu'à travers le pouvoir de la fraternité humaine, elle ne peut 

être fondée sur rien d'autre. Cependant, la fraternité n'existe que dans l'âme et par l'âme, elle ne 

peut être établie par d'autres moyens. Il ne s'agit pas d'une parenté physique, d'une association 

vitale ou d'un accord intellectuel. Lorsque l'âme aspire à la liberté, elle vise à développer le 

divin en elle-même et chez tous les êtres. Lorsqu'elle recherche l'égalité, elle désire cette même 

liberté pour tous, reconnaissant une même âme et une même divinité en chaque être humain. 

Enfin, lorsque l'âme aspire à la fraternité, elle repose cette égale liberté de développement sur 

un but commun, une vie commune, une unité de pensée et de sentiment, le tout basé sur la 

reconnaissance de l'unité spirituelle intérieure. 

Cette trinité constitue la nature même de l'âme, car la liberté, l'égalité et l'unité sont les 

attributs éternels de l'Esprit. Pour mettre en pratique cette vérité, il est essentiel de réveiller 

l'âme en l'homme et de l'amener à vivre dans cette réalité, plutôt que de la laisser être dominée 

par l'ego. C'est là le sens profond de la religion, et c'est aussi ce que la religion de l'humanité 

doit atteindre si elle veut réellement se manifester dans la vie de l'espèce humaine. 
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Women Empowerment in 21st Century:  Lohia’s Views 
 

Dr. Radha Ojha 

 

Abstract 

 The issue of empowerment of women is a central concern for feminism. It is conceptually 

interconnected with the concepts of identity and freedom. Unless and until the possibility of having a 

stable identity and freedom is assumed, all deliberations regarding empowerment become redundant. 

The question of empowerment can be significantly discussed in the anthropocentric world. Empowerment 

is an active, multidimensional process which enables women to realize their full identity and power in all 

spheres of life. Power is not a commodity to be transacted nor can it be given away as aims. Power has 

to be acquired and it needs to be exercised. Lohia asserted, "women have to be conscious and aware to 

feel and realize at every step to their life that they are builders of their nation and peaceful world." 

 The present paper aims at presenting multidimensional aspects of Lohia's ideas on women 

empowerment. 

 

 Empowerment is a continuous process. It realises the ideals of equality, human 

liberation and freedom for all. Women's Empowerment implies equality of opportunity and 

equity between the genders, ethnic groups, social classes and age groups, strengthening life 

chances of collective participation in different spheres of life. Power is not of commodity to be 

transacted nor can it be given away as aims. Power has to be acquired and it needs to be 

excrised.1 Activists want government to empower poor people including women by legislative 

measures and welfare programmes. Unless capacity is built in those sections in reality, the 

power is used by others. 

 In my opinion Empowerment means self esteem – self reliance – self – confidence. 

Sometime, one thinks it this was there, this could have been done. If a women is aware of her 

rights of herself and her self-esteem is high, then she is empowered. 

According to Lohia Participation of women in policy & decision making processes at 

domestic & public levels is the most important indicator of women empowerment.2 

 I believe, goal of empowerment depends on a threefold revolution. The first is to 

change people's heart. The second is to create a change in their lives. Third is to change the 

social structure. I do not aim at doing more act of kindness. I want both man and women to 

come out of "psychological trap" in which they have been entangled. 

 Much more work needs to be done at the grass-roots levels. The village workers 

through living and working alongside the villagers act not merely as advisors or technical 

assistants but also works to promote a sense to self-reliance and communal responsibility 

amongst the villagers. It transcends divisions of family, caste, class, religion and gender. In 

working the women can participate in collective decision-making at community level. In 

encouraging the women to meet together for such purpose where a forum is created wherein 

they gain confidence in their own abilities and collective strength. Thus it begins to makes their 

'voice heard' in community affairs and the Panchyat deliberations and the Gram Sabha usually 

dominated by man. 

 The ultimate goal of empowerment of women based on Lohia's vision is four-piller 

state the welfare of all through production in the economic sphere, equal participation in the 

political sphere, and mutual aid in the social sphere without regard to castes or class or gender. 

Thus, empowerment of village women cannot be imposed from above. It must grow from the 

bottom upwards. 

 In brief, empowering women socio-economically through increased awareness of their 

rights and duties as well as access to resources is decisive step towards greater security for 
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them. The 72rd and 73rdconstitutional Amendments on Panchayati Raj and Nagarpalika with 33 

percent reservation of seats in parliament and states legislatures will go a long way to have their 

say. Above half a century of freedom we have neither been able to clothe our women nor been 

able to provide them basic necessities as secure and adequate number of toilets and shelter even 

in the capital city Delhi. This problem was brought to our notice in 1953 by Dr. Ram Manohar 

Lohia. He said, "The problem of the majority of India women is the lack of water taps and 

latrines. The Indian women is condemned to the drudgery of drawing water, often dirty and 

muddy, from distant wells or ponds and carry it home every morning and evening. She must 

also save her modesty by easing herself in the open fields either before sunrise or after sunset.3 

In brief, empowering women socio-economically through increased awareness of their rights 

and duties as well as access to resources is decisive step towards greater security for them. 

 The present paper aim at presenting multidimensional aspects of Lohia's ideas on 

women empowerment. 

 Lohia was confronted with the problem of settling differences between human beings 

in a manner that upheld the oneness of humanity. Lohia was basically a man of practice, not a 

mere thinker. The full truth is that he was a practical idealist. He never lost a chance to remind 

his countrymen of the noblest ideals and specimens of humanity, and of womanhood in 

particular. He emphasised the fundamental oneness in life. 

 Presenting the actual condition of women Lohia said, of all injustices plaguing the 

earth, those arising out of the inequality between sexes. Most of the humanity suffers from one 

inequality but one half of it is weighted down further. Women's participation in collective life is 

exceedingly limited also in Russia and America which boast of having achieved equality 

between the sexes.4 

 Next to Gandhi it was Lohia who fought most for the emancipation of women. It was 

his conviction that in the context of India mere removal of poverty was not enough. To Lohia 

more fundamental importance was the removal of the segregations of caste and women. As he 

says, these two segregations of caste and women are primarily responsible for the decline of 

spirit in India. It is wrong to think that with the removal of poverty, these segregations will 

automatically disappear. He emphasized to start, all war on poverty and on these two 

segregations.5 

 The condition of the majority of women is miserable in our country. They are victims 

of cruelties. The fact is that an Indian women is goddess outside and worthless inside. As far as 

her political freedom is concerned, it is complete in the sense that constitution provides her 

complete political equality but in social and economic spheres except a few exceptions she is 

still subject to orthodoxy and dependence. Different standreds are adopted to judge the 

individual and social conduct of men and women. Since, thousands of years, Hindu mind has 

been thinking in terms of superiority of male, Lohia is in favour of such a revolution as women 

might become equal to man in all the walks of life.6 

 Like Gandhi, Lohia wanted women to take active part in the civil disobedience and 

other movements. To Lohia, a socialist movement with the active participation of women was 

ultimately responsible for the health of the race and the growth of the new generation. Women's 

participation in the civil disobedience movement would help to eschew violence. If groups of 

women in the ranks of civil resisters, Lohia observed, the possibility of degeneration into street 

fighting or violence would be greatly minimised.7 To him, women is a truer agent of civil 

resistance than man. 

 A sexual ethic based on the bondage of women ultimately creates all sorts of 

perversion. Only a frank, free and clear approach of sex can create a healthy ethic. While men 

have some sort of freedom in the matter of sexual relations, women are slaves to an age and 
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each individual must discover a specific morality. It is a mistaken notion to think of women as 

merely a machine for producing children.8 He pleads for freedom in sexual relationships. 

 To him, just one illegitimate child is perhaps more decent than half a dozen legitimate 

brats. Women should be given some sort of liberty in sexual matters as are given to men. Lohia 

finds only two unpardonable crimes in the code of sexual conduct, rape and telling of lies or 

breach of promise. There is also the third offence of causing pain or hurt to another which they 

should avoid as far as possible. Abortion should be permitted in an overpopulated country. 

Sterilization should take place after three children and facilities of sterilization, or at least birth 

control should be made available to every man and women, married or unmarried, who does 

not wish to risk pregnancy. People should revive their concept on 'promiscuity' if they wish to 

avoid rape, abortion, professional misconduct and the like in man women relationship.9 

 Lohia felt concerned over the cause of the coloured women because they seffer greater 

oppression. Coloured women, who are more numerous, seffer greater oppression. They are 

reared on diet of anxiety and inferiority. Even as a little child, the dark girl, who may be sister 

to a fairer girl in the same family has to accustom herself to neglect and treatment reserved for 

citizens to the second grade. The female child suffers lack of opportunities for growth in 

comparison to the male child, and on top of the coloured girl experiences an additional portion 

of shame, or at least the burden of an interior position.10Women should not be considered 

inferior on the basis of skin colours. "The coloures of the skin is certainly no criterion of 

beauty. If any quality of the skin goes into beauty, that even texture, that is, sometimes, seen 

perhaps at its best in china or among the ochrs or wheat – like women of Africa, India and 

similar lands."11 

 In order to emancipate women from the clutches of male domination, Lohia advocates 

preferential opportunity for them. As he says, "Certain disadvantages of earlier and bodily 

strength apply to women and the crust of customs centuries old reduces her to the second sex. 

Giving her equal opportunity would not solve the problem of inequality between the sexes. 

When a group of people is held down by debility. Physical or cultural, the only way to bring it 

upto equality with others is through conferment of preferential opportunities."12 

Present situation and conclusion 

 This infinite capacity for love and sacrifice has been exploited by the partiarchal 

society and for a long time women have been subjected to various kinds of atrocities. The 

Indian women who were defied during vedic times have been brought down from high pedestal 

to be mere objects. History has proved that, as long as women are degraded a nation cannot 

develop and grow in the right direction.13History is likely to judge the progress in the 21st 

century by one major yardstick – whether there is a growing equality of opportunity among 

people, men and women; and among nations. It is entirely appropriate since the peace of 

development has been accompanied by rising disparities within nations and between nations, 

and gender disparities within nations and between nations, and gender disparity, despite a 

relentless struggle to equalize opportunities between men and women. As a step to bring down 

the disparity between women and men. It has been declared that the year 2001 is bring 

observed as women's Empowerment year, Efforts are being taken to launch an integrated 

scheme for women's empowerment through women's self-help group. 

But despite, sixty two years of independence atrocities on women continue unabated. 

The crime against women are rape, kidnapping and abduction, harassment for dowery, dowery 

deaths or attempts physical or mental torture, molestation, sexual abuse etc. According to a 

recent study, seventy percent of the rape victims disappear from their homes. They leave due to 

the scornful attitude of their parents, relatives, threat and continued harassment from the 

offenders. The offender is mostly a known person and only 4 percent of them are convicted. 
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 The National Crime Records Bureau, in its report for 2007, documents that there were 

513 reported rape cases in Delhi city. This was way above the number of cases reported in 

Mumbai, which stood at 171. Bangalore reported 62 cases, Indore 74, Pune 65 and Chennai 46. 

And this is just a count of those cases that were reported. There are several instances where 

rape victims in India do attracting social stigma and for fear of physical safety. This speaks 

poorly of both our society which is deeply patriarchal in its attitudes-and our law-enforcing 

machinery. Instead of enabling women who have been victims of sexual assault cope with their 

trauma, Iagra sections of our society offen heap indignity on them.14 The daily newspapers are 

full of crime against women and dowary deaths. The greatest tragedy of present day situation is 

that even after almost sixty two years of our development work we have not been able to clothe 

our women. 

 May be, we should turn to Dr. Lohia for guidence for he has already shown the path to 

reach the goal of women's empowerment. He wanted man to realise that the empowerment of 

women is not a threat but a way to improve families and societies. His holistic approach to 

social problems, his stress on harmony with self and society as against the fragmented approach 

to problems, were small steps in the journey towards the more just and humane world of equal 

rights, equal opportunity and equal participation. His feminism was directed towards a desire to 

create an ongoing dialogue for the dignity and rights of women. His espousal of the women's 

cause provided it a moral legitimacy. He helped them, find a new dignity in public life, which 

gave her a fresh identity in the national mainstream. In his own lifetime he was called the 

conscience of humanity. 

 Lohia always has as he admits "women have to be conscious and aware to feel and 

realize at every step to their life that they are builders of their nation and peaceful world." His 

unfinished agenda is the biggest challenge before humanity. Hence, there is no doubt that 

Lohia's cosmopolitanist views on women can be great relevance in reconstructing a more 

dignified identity of women. 
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Abstract 

Duchenne muscular dystrophy (DMD) is the most common hereditary neuromuscular disease 

affecting all races and ethics groups. The incidence is 1 in 3500 male births. It is an x linked recessive 

disorder due to the absence or alteration of the dystrophin protein. Encoded by the DMD gene on 

chromosome xp21. Steroid therapy are the only medications that have shown to alter the course of DMD 

but are associated with there side effect such as weight gain, decreased appetite, increased tendency to 

develop cataract and osteoporosis. Another problem that remains unclear is when to cease steroid 

therapy. The present study is about management of 8 years old male child with difficulty in walking, 

frequent falls while walking, difficulty in sitting in squatting position, slipping of slippers for 6 years, 

progressive muscle weakness, hypertrophy of calves’ muscles. Ayurveda it can be classified under 

Adibalapravrittavyadhi and the pathogenesis occur due to the Beejbhaga avayavadushti which leads to 

vataprakopa takes sthanasamshraya in medomamsa dhatu and deplete them. Based on ayurvedic 

principles, present case was managed with samana and sodhana for one sitting (45 days). After therapy, 

substantial improvement in CPK levels along with signs and symptoms was found. Though the genetic 

predisposition cannot be ruled out, the disease can be effectively managed by ayurvedic principles and 

lifestyle of the patient can be improved. The absence of specific treatment for muscular dystrophy makes 

it even more important to alternative approaches of treatment. 

Keywords: Ayurveda, CPK, Duchenne muscular dystrophy, Dystrophin, Panchakarma,  

 

Introduction: 

The dystrophinopathies are X linked recessive disorders that are due to the absence or 

alteration of the dystrophin protein, encoded by the DMD gene on chromosome Xp21. DMD 

has a commonly cited, yet estimated, incidence of 1 in 3500 male births1. Deficiency of 

dystrophin leads to failure of muscle fibre integrity and to a degenerative process marked by 

myofiber necrosis, muscle fibrosis, and a failure of regenerative capacity. The result is the 

pathology of DMD. Fibrosis and fatty replacement, two of the classic components of the 

descriptions of dystrophic muscle, increase over time. DMD clinically manifests by the age of 5 

years. It leads to wheelchair dependence by 10 to 12 years of age, and thereafter progresses 

relentlessly. At the time of presentation, proximal weakness is typically evident. Even at a 

young age, proximal muscle weakness is evident in difficulty in climbing stairs, hopping or 

arising from the floor. The latter is typically exemplified by Gowers’ manoeuvre, which is 

always seen in DMD. Patients rise from the floor by climbing up the thighs with their hands. 

Other signs of DMD at presentation include muscle enlargement, first termed 

‘Pseudohypertrophy’ by Duchenne who attributed the enlargement to increased fibrosis and 

fatty replacement rather than muscle fibre hypertrophy2. Contraction of Achilles tendons forces 

children to walk on their toes or on the balls of their feet. Mild lordosis is common. DMD is 

associated with elevations of serum creatinine kinase (CK), generally considered to be due to 

increased permeability of the muscle sarcolemmal membrane. In case of DMD, it is often 50-

100 times the normal value at presentation. Even in the absence of an X-linked family history, 

diagnosis can be made on presentation alone with reasonable reliability. In our classical texts, 

the direct correlation of DMD with any single disease is not available. Since almost all major 
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neuromuscular disorders are identified with Vata Dosha, this condition can be considered as 

Adibala-Pravritta Mamsa Vata Kshaya due to Srotorodha. Aatmakarmaja and Beejadosha 

bring Khavaigunya at Mamsadhatu levels leading to vitiation of Vata which causes 

Mamsadhatvagni impairment. The depleted Dhatvagni forms Aama instead of proper 

Mamsadhatu. It is followed by vitiation of Kaphadosha. While Srotorodha produces 

hypertrophy in particular region, it also manifests as first Prakopa then depletion of vata 

ailment. This complex pathogenesis is responsible for progressive wasting and necrosis of the 

affected muscle fibres. 

Case Report: 

An 8 years old patient was brought to department of Balrog OPD with the complaints 

of that unable to stand from sitting position for 3 years, difficulty in walking, frequent falls 

while walking, difficulty in sitting in squatting position. As per his mother, he was her first 

child, FTND, having insignificant antenatal, history. The patient attained all developmental 

milestones as per chronological age. At the age of 5 years, he started developing weakness in 

limbs, affecting his gait. He was diagnosed with DMD 2 years back by allopathic paediatrician. 

The patient had medium appearance, toe walking and proximal weakness. 

On Examination: 

On general physical examination, the child had thin appearance, difficulty in getting up 

from sitting   position, proximal weakness, calf muscle hypertrophy and positive Gower’s sign. 

His Vitals was stable, CNS examination was in normal limit, Motor System- Fasciculation and 

irritability – Absent, Muscle tone – Normal,  Muscle bulk - Wasting of muscle, B/L 

Pseudohypertrophy of calf muscle, Power grade >3/5 = both upper limb, Grade >3/5 - both 

lower limb, Gait - Short step gait, Gower’s sign – present, Reflexes – Deep tendon reflex = 

normal, Plantar reflex = decreased Dashvidha Pariksha:Prakriti: VataKapha Vikriti: 

Vatapradhanatridoshaja, Sara: Twak, Samhanana: Madhyama, Desha: Jangala, Satmya: Sarva 

Rasa, Satva: Madhyama, Ahara Shakti: Madhyama, Vyayama Shakti: Avara, Vayah: Kumara 

Investigation: Remarkable abnormality in CPK level: 8874 U/L 

Treatment Plan: 

Saman Chikitsa Days 

Panchkol Phant - 7 ml 4 Days 

Chitrakadi Vati - 1 Tab 4 Days 

Smriti Sagar Rasa – 1/2 Tab For 45 Days 

Aswagandharista -10 ml For 45 Days 

Vilwadi Gutika - 1 Tab For 45 Days 

Mansmitra Vatakam – 1/2 Tab For 45 Days 

 

Sodhan Chikitsa: Days 

Snehan & Nadi Swedan(Kshir Bala 

+Dasmoola Qwath Nadi Swedan) 

Alternate Day 14 Days 

Udawartan (Kolkulathadi Churn+ Triphala 

Churn) 

 Alternate Day 14 Days 

Parishek (Dasmool Qwath) 15 Days 

Parishek (Dasmool Kshir) 7 Days 

SSPS 7 Days 

 

Observation and Result: 

CPK level was reduced noticeably, mentioned below. Along with improvement in CPK 

levels, improvement in symptoms was also appreciated by the patient. After 1st sitting, patient 
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reported mild relief in generalized weakness and walking was mildly improved. Though the 

patient was still unable to sit in squatting position. Patient appreciated relief in calf muscle pain 

and tightness. Mild improvement was also seen in sitting in squatting position. Walking was 

improved, and patient could walk or run without falling. There was no slipping of slippers by 

the end of treatment. Power in both the upper and lower limbs was improved to 4(+)/5 

(Elevation against moderate resistance). 

CPK LEVEL BEFORE AND AFTER TREATMENT U/L 

S. No Before Treatment After Treatment 

CPK 8874 u/l 1000 u/l 

Discussion: 

Muscular dystrophies are inherited, progressive muscle disorder results from defects in 

one or more genes needed for normal muscle function. Duchenne muscular dystrophy (DMD) 

is the most common and severe form of muscular dystrophy. DMD manifests as weakness 

affecting proximal muscles, typically that of lower limbs initially. Toe walking, waddling gait 

and lordosis are the later features. Most children are confined to wheelchair by the age of 14 

years. No specific treatment for the same exists. Daily steroid does not cause significant 

longterm clinical improvement, but it possibly slows the course of the disease4. But these are 

associated with their side effects such as weight gain, decreased appetite, increased tendency to 

develop cataract and osteoporosis. Another issue that remains unclear is when to cease steroid 

therapy2. In Ayurveda no exact correlation can be found however there are certain references in 

classical texts which show similarity to DMD. Acharya Kashyapa in Revatikalpadhyaya has 

mentioned Asadhya Jataharni. One of them is Kulakshayakari, in which the female child 

survives easily, but the male children die4. Another reference with symptoms like that of DMD 

is mentioned by Acharya Charaka in Vatavyadhi chikitsa adhyaya. Mamsakshaya (depletion of 

muscular tissues), Balakshaya (deletion of strength) is a symptom of Majjagatakupita Vata. 

Vyana Vayu is responsible for the Prasarana (relaxation) and Akunchana (contraction) of the 

muscles5. In cases of DMD, due to weakness, muscle loses its ability to contract or relax, which 

can be attributed to the Kupita Vyana Vayu. Considering the genetic factor, Beejabhagavyava 

dushti can be thought of in Ayurveda. As the treatises say, nomenclature of a disease is not 

important6. Though it is impossible to cure a genetic deformity to restore dystrophin protein, 

yet efforts can be made to improve the lifestyle of patients suffering from DMD. Acharya 

Charaka emphasizes on fulfilment of the depleted Dhatu and depletion of the increased Dhatu7. 

Mamsakshaya and Balakshaya are the predominant manifestations in cases of DMD, which is a 

neuromuscular disorder. The Nervine functions are attributed to the Vata. Keeping the 

Ayurvedic principles in mind, the main aim in present case was to win over this Kupita Vyana 

Vayu, to provide nutrition to the muscles and body, improve the lifestyle of patient and in a way 

to stop further progression of the disease. Abhyanga with kshir bala Taila was planned, 

followed by Shashtika Shali Pinda Swedana. Abhyanga provides strength to body and tissues8. 

Ashwagandha is deputed to be Balya, Brimhana, is indicated in Balashosha, Daurbalya and 

Vatavyadhi9. Shashtika Shali imparts stability to the body (Sthirata)10. Shashtika Shali Pinda 

sweda, a form of Snigdha Sankara Sweda, is said to be Shramahara (removes fatigue), 

Balakara (offers strength) and Pushtikara (nourishes body)11. The schedule was followed for 

one sitting for 45 days. Along with these procedures, Shamana Aushadha was also advised, 

intended to magnify the body strengthening effects of panchakarma therapies being 

administered. As mentioned in observations, noticeable improvement was found in patient’s 

gait; he could walk without falls. His mother was quite satisfied with the treatment. 

Conclusion: 
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Duchenne muscular dystrophy is a neuromuscular disorder. There is no satisfactory 

treatment for the DMD in allopathic system of medicine. This article is an attempt to present a 

case of Duchenne muscular dystrophy, effectively managed by Ayurvedic principles. All can be 

done to improve the quality of life in DMD patients. By observing the case study, it can be 

safely concluded that specific Panchakarma procedures along with internal medications can 

improve function, ambulation and thus increase life expectancy of the diseased child. 
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Abstract 

Clay and mirror work, also known as Lippan work, is a traditional mural craft from Kutch. It is 

also called “Chittar Kaam”. Authentic evidence of its origin is not available, even though different 

communities in Kutch do mud-relief work and have their own original style. Most of the community live 

in circular mud houses called “Bhungas” with thatched roofs. These houses have evolved over a long 

period to survive the harsh climatic conditions of Kutch region of Gujarat. The interior walls of the 

houses are lavishly decorated with decorative clay-mirror work. Locally available materials like clay, 

animal’s dung compost, there are used to give artistic form to the walls of the residences with traditional 

Lippan art. The shining mirrors in the mud-relief work illuminate the interiors of the houses with just one 

lamp. However the work was mainly confined to the interior walls; But with the passage of time, there 

were some changes in its formation, and now it has started to equip the outer walls as well. 

Keywords: Aabhla, Adobes, Islamic, Rabari, Bhungas, Chittar, Kaam, Design, Patterns, Millet. 

 

Introduction: 

'Chhittar' or 

‘Lippan’ work is a 

mural tradition from the 

Kutch region of 

Gujarat, India; and this 

traditional art form is 

used to decorate the 

walls of houses and 

household items. The wild ass or camel dung was traditionally used in this craft, which means 

“Lippan” in Gujarati language, and hence is more popularly known as ‘Lippan Work’. 

Earthen work done in bas-relief is practiced by 

various communities in this region. The clay 

work is done on “Bhungas” (circular mud huts), 

in which the local people live. Various 

communities migrated from the other side of the 

border in several phases, the latest being after 

the Indo-Pakistani War of 1971.  The major 

communities practicing Lippan work are the 

Rebaris, Harijans and Mutwas, although many 

more sub-tribes also practice this handicraft. The 

Mutwa and Rebari communities migrated to Kutch from Sindh around 400 and 700 years ago 

respectively. While the Harijan community had migrated from the Marwar region of Rajasthan 

and reached Kutch. These communities are mainly engaged in embroidery, pastoralism, 

animal husbandry and horse rearing. However, all these communities continue Lippan work 

as a local tradition, which has aesthetic as well as functional uses. Earthwork increases the 

strength of the Bhungas and also acts as an insulator. The air gaps between the clay keep 

houses cool in summer and warm in winter. The mirrors used in Aabhla, or Lippan, reflect the 

light from the lamps and make the interior even brighter than even a single lamp.  

Figure 1, Traditional Bhungas huts of Kutch 
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Clay mirror work attracted the attention of the modern world for its intricate patterns 

and aesthetic perfection and has made a complete transition from its unknown modest stature to 

the mainstream art world adorning the walls of rural homes.   

Etymology of Rogan Art: 

The word “Lippan” is based on the meaning of “Lepan Kaam” in their own local 

colloquial language of Kutch division in Gujarat. In the earlier time, women of 

the Rabari community used to do this art to decorate their walls of Bhungas and 

Adobes, with their palms and fingers; because, this art form was done by directly 

hands, hence it was called Lippan Art.  

Practice of Lippan Art: 

         Traditional Lippan art form 

Practiced by both communities like 

Hindu and Muslim in Kutch and 

Runa districts of Kutch region in 

Gujarat, India; these communities 

known; such as, Rabari, Kumbhar, 

Marwada Harijan and Mutwa 

communities, but most Lippan artisans today belong to the Kumbhar community.      

Clay and mirror work is mainly done by the women of the “Rabari” community; 

beside this, Kumbhar, Marwada Harijan and Mutwa communities men are creators of this art 

form in their habitats. The women are so adept and experienced in this art form; that, they 

usually do not make any prior or dummy design-patterns before starting the art work. The 

Rabari are a pastoral community of Kutch, living on the outskirts of villages. They live in 

certain groups of communal or family houses called “Bhungas”, which are designed and built 

to take care of their practical needs in the harsh climate of Kutch. 

Clay-mixture and glass work is mostly done by the 

women of the Rabari ethnic group. The women are so skilled 

with this form of painting that they rarely recreate or follow a 

pattern before starting work. Rabari is a quiet part of Kutch 

that lives on the outskirts of its cities. They live in certain 

groups of public or family buildings called Bhungas, which 

are designed and built to meet their practical needs in the 

harsh environment of Kutch. There is no document available 

to trace the origin of this creative expression. Lippan work is 

a type of clay and mirror handicraft.    

Review of Literature: 

1. "Tribal Craft and Produce Village" by Girish, Srirang, Research Scholar, Thesis Synopsis, 

2019. The study has been undertaken to give an overview of the present status of Lippan 

art. Lippan art is now becoming a part of the urban lifestyle from the pastoral villages of 

Kutch and the commercial demand for this art form is also increasing, what was the role of 

the carpenters there in the background of this? 

2. "Wood Carving and Mud Mirror of Ludiya" by Ahuja, Paridhi, Travelogue, 26 November 

2016. The study was an attempt to find out the current status of traditional Lippan art, 

challenges faced by the artisans and motifs used in the motifs, etc.; also for livelihood and 

its commercial aspects in Kutch. 

3. "The Mud Work of Kutch-Lippan Art" by Krishika, Blog, Batham available online at 

https://artbykrishika.com/the-mud-work-of-kutch-lippan-art. The study was done to create 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 1, April 2026 

 39 

awareness on this. The changing form and creation methods of the ancient art form of 

Lippan Creations on a variety of formats, creative aspects. 

4. “Documentation of traditional costumes of rulers of Kutch” by Vibha Bhogilal, Synopsis of 

Thesis, M.S. University, Baroda, 2012. study seeks to re-adapt to the modern age by 

documenting the spectacular mural decorations created using the traditional Lippan art; A 

traditional art form which is on the verge of extinction, was studied to investigate its 

revival possibilities. 

5. Study of "LIPPAN - A scintillating mural of Gujarat, India" by Behance, Web, 

https://www.behance.net/.../LIPPAN-A-scintillating-mural-of-Gujarat-India, May 18, 2021 

to provide awareness about the painstaking process. This was an effort by that potential 

customers can reach out to Lippan Art. There is still time for the revival of this age-old art 

form and proper positive initiatives are required at various levels.  

Aims & Objectives: 

1. To study and review about seven hundred years old indigenous traditional Lippan art of 

Kutch region of Gujarat state and the various motifs and design patterns used. 

2. To study and document the design process of Lippan art and the method of preparing the 

eco-friendly mixture used in its creations. 

3. To provide ideas on new practices for interior decoration of urban buildings in the modern 

era. 

4. Modification and futuristic approach by diversifying into artistic, decorative and utility 

products with the introduction of new functions. 

5. To connect this age-old art with the main stream of commercialism by including various 

digital platforms. 

Methodology: 

The purpose of this research paper is to study the historical background of Lippan art, 

creation process, material used for creation, motifs, method of making mixture for creation, 

modification in the composition of figurative and geometric motifs inspired by nature, mainly 

made from Aabhla and clay mixture. To study the techniques of traditional mural decoration to 

be designed. State of Gujarat; and documenting this indigenous art form for its future. A 

descriptive research paper has been prepared, in which the artisans were interacted with 

through observation method to obtain complete and authentic facts and related information. 

During the discussion an attempt has been made to understand the depth of almost all the points 

related to this artistic creation from the traditional Lippan artisans in a factual manner. The 

questions were based on the genealogy of the craftsmen, historical background of the 

handicraft, crafting process, colours, motifs, products produced. Purposive sampling method 

was adopted for the selection of the sample. A multiple visit, interview method with 

documentation has been adopted. The sample size consisted of family members of traditional 

artisans from remote villages in the Rana and Kutch districts of the Kutch region of Gujarat 

state. 

Cultural Significance of Rogan Art: 

All mediums of expression such as various creative arts, creative writing, drama, music, 

cinema, photography and dance etc. all reflect the various activities of the society and their 

religious, cultural, economic, political, spiritual aspects and social events; So that, all these 

platforms are such tools that can speed up the development of human mind and help in refining 

antiquity according to time. Different cultures and arts help to explain the social changes in 

which we find the direction of creativity. 

The Lippan art form stems from the harsh environmental conditions of Kutch as a 

compensation for the need of the residents there; the people of the nomadic community there 
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who lived on the outer edge of the settlements. They began by using local materials to build 

hut-like dwellings made of a mixture of clay and cow dung; In addition, the art they developed 

to decorate the walls of their abodes and still remains exemplary, basically the same art form is 

unique in the whole world in the form of “Lippan work”.  

The artisans of both Hindu and Muslim communities have contributed equally in the 

development and promotion of this art; However, where the craftsmen of the Hindu community 

used to combine geometric and nature-inspired motifs, including forms of animals and birds, 

while the Muslim craftsmen used to create only geometric motifs. 

Social Concern: 

In the “Rabari” and “Meghwal” 

communities of Kutch rigion, the craft work is 

mostly done by women artisan, while in the 

“Mutwa” community, this art work is done by 

men artisan, who basically associated with mud-

mirror work. The artistic creation on the walls of 

Rabaris reflects their love ad aesthetic approch 

for ornamentation and their designs and motifs 

are inspired by the motifs; which they used in 

embroidery design patterns. These communities 

have a belief that mirrors ward off evil and 

hence; so that, they are used extensively in their 

embroideries and panoramic decorations of their 

homes. 

Traditional Glory of Lippan Art: 

Awarded with the “Kutch Shakti 

Puraskar” in Mumbai, Lippan artisan ‘Gani 

Mara’ from Gujarat, while participating as a 

resourspurson in a workshop based on lippan 

art, threw light on the origion, development 

and expansion of this art form and informed 

that lippan art has evolved during the last six to 

seven centuries and now the traditional artisans 

of lappan work are trying to keep it alive and 

adapt it according to the need of the time by 

accepting modern available new materials in 

place of the traditional means used in its 

creation. Lippan Kama, the traditional clay art 

of Gujarat, was executed mostly by the women 

of the Rabari community in the Kutch region; Whereas, Kumbhar, Marwara Harijan and 

Mutwa community used to do this work. T use clay and donkey or camel dung to make designs 

on the walls (inside and outside) of their bhungis (huts) to decorate and beautify their homes. It 

is also called clay relief work. Different communities in Kutch do mud-relief work and have 

their own original style of lippan work. Gani Mara, who has been active in this field for almost 

two decades, also cited the example of his family and explained how this art has been passed 

down from generation to generation. In this context, I would like to inform that I inherited this 

craft from my forefathers and now our nephews and daughters, some of whom are also 

studying, are working as professional interior designers.  

Figure 2, Interior view of Lippan art in Bhunga 

Figure 3, Lippan work on cemented Exterior 

walls of modernize house 
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  According to Ghani, lip art is now a form mostly done on walls and people in cities 

prefer to have them made as wall decorations. In modern times, lippan has replaced the 

traditional materials with clay, glue and colours to make the work more attractive. To add a 

modern twist, we resort to graphics; while the traditional lippain work done in the past was not 

very durable and would require a lot of maintenance and touch-ups annually. Lipp works are 

now being made waterproof and durable. 

Historical background of Lippan Art:  

Due to non-availability of authentic account 

of the historical background of this traditional art 

form, tracing its origin is a difficult task. Different 

communities in Kutch do the work of mud washing 

in their own style; nevertheless, this indigenous art 

form has been making its presence felt for many 

centuries and local communities are making 

concerted efforts to keep this wonderful and 

traditional handicraft alive. 

Lippan art is mainly practiced by the Rabari, 

Kumbhar, Marwada Harijan and Mutwa 

communities, but most Lippan artisans today belong 

to the Kumbhar community and attribute the origin of this traditional art form to their 

ancestors. Traditionally the pottery makers of Sindh, the potters had at some point transferred 

their expertise in working with clay and clay to the exterior and interior walls of their houses 

and a large panel like the traditional boxes and is still being practiced; they are still practicing. 

Like the Kumbhar of the Mutwa community in Kutch also migrated to India from 

Sindh (currently part of Pakistan) around 400 years ago. They were skilled artisans in their 

unique embroidery; which is called “Mutwa Embroidery”, but their main livelihood was cattle 

and horse rearing. The Marwada Harijan community migrated to Kutch from the Marwada 

region of south-western Rajasthan, which includes the modern Jodhpur city. The Rabari 

community also practices this panoramic art form. They lead a nomadic pastoral lifestyle, 

having migrated from Sindh to Kutch 700-800 years ago. Mostly women of these communities 

practice this particular unique art tradition. 

Theme of Lippan Creations: 

Kutch region of Gujarat state is known for its traditional painting techniques. Chhittar 

work is also one of them. The origin of Lipan work remains a mystery. Different people groups 

in Kutch do earth-labour and have their own distinct weaving style. 

However this work has been mainly confined to the interior walls; But, now it is being 

done on the outer walls also and in the creation of some other creative items. These magnificent 

murals infuse gaiety and panoramic beauty into the generally harsh lives of the people of 

Kutch. Its traditional artisans commonly created design patters include peacocks, camels, 

elephants, water carriers, women churning buttermilk, temples, mango trees, etc.  

Muslim communities however only use geometric patterns as the use of human or 

animal symbols is prohibited by their religion.  

Motifs and Patterns Used in Lippan Works: 

In “Lippan works”, the Rabaries present their activities of daily routine as artistic 

subjects. Peacocks, camels, elephants, mango trees, representative sanctuaries, profuse 

women churning buttermilk, women holding water and other day-to-day activities of life 

are often depicted on the walls of Bhungas in Kutch region of Gujarat state in India. The 

combination of Lippan work is often combined with freehand. On the other hand, Muslims use 

Figure 4, Exterior walls circular Adobes 
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geometrical motifs as subjects because the use of 

animal and human images is forbidden in their 

religion. The subjects of the creation are inspired 

by well-known weaving patterns, and when the 

composition of motifs are finished, they are 

mirrored in the clay-work like the original 

weaving. Different shapes of mirrors used are 

known as “Aabhla”, including round, precious 

stone and three-sided. These mirrors are visually 

appealing and provide a dazzling glow to the 

Bhungas habitats. They apply these motifs on 

the dividers, portions, ceilings, entryways, 

features, and floors all have elaborate clay-

mirrored work. 

 Various Types of Motifs: 

Lippan handicraft is a traditional fine art from the desert regions of Rajasthan and 

Gujarat. “Lippan” means “to apply”. Camels, birds, trees, flowers, smooth peacocks, 

elephants and other nature-inspired motifs; and geometric patterns are created on the walls of 

most houses using mixture of clay, wild ass or camel dung, thread, and mirrors. In this 

creative expression, deities and motifs bestowing prosperity and harmony to the homes are 

ingeniously employed.  

Ingredients Used in Lippan Work: 

Initially, camel or wild ass dung was majorly used to prepare the batter mixed with dirt. 

Millet husk was also used as a substitute from time to time. The clay used in this traditional art 

form containing creative and beauty producing elements is actually clay; it was thoroughly 

sieved to obtain small particles and mixed thoroughly with camel or wild ass dung. However, at 

present, sawdust or chalk powder is used instead of camel or wild ass dung. Apart from this, 

mirrors of different sizes and dimensions are also used to beautify the Lipan motifs and to 

control the temperature.  

Application of Lippan Work in Bhungas: 

Sl. Location Area Household Utility items & Walls 

1. 

 

U
ti

li
ty

 i
te

m
s 

Kotholo Large storage granaries. 

2. Sanjiro Large storage for valuables and clothes. 

3. Kothi Cylindrical grains storage. 

4. Dhadablo Seat for babies. 

5. Utroni Clay stand. 

6. Chula Portable hearth. 

7. Paniyara Clay platforms. 

8. Pedlo Platforms on which the storage bins are placed. 

9. 

W
a

ll
s 

&
 

O
th

er
 

P
a

rt
s 

 Bhungas’ 

Portions 

Decoration on Walls, Alcoves, Plinths, Shelves and 

Windows. 

 

Material Used in Lippan Art:  

The creation of Lippan art-work in the state of Gujarat often uses animal excrement 

and clay or dirt from the lakes of the Rana and Kutch districts of the Kutch region. A slurry is 

made by mixing equal amounts of compost (wild ass or camel dung) and clay. Mud sticks to 

Figure 5, Different types of motifs & patterns 

used in lippan work 
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the dividers of mud houses (Bhungas). Earlier, grave (Bajari) or millet husk was used as a 

substitute for faeces to keep termites away. When the batter is made, the ‘art-work’, which is 

usually a divider, is 

wetted so that the clay 

will adhere to the 

support structure. To 

begin with, a barrier is 

created that serves as 

a cover within which 

aesthetic themes are 

created. This line is 

known as 'Kaam' or 

‘Kaamtane’. The 

surface is divided into 

vertical and horizontal 

lines. At the surface level, the mixture is transferred into round and hollow sections of varying 

thickness and used to create specific connective motifs. Previously, large mirrors were 

shattered with stones, and the pieces were fashionably arranged to form repeating patterns. 

Then the area around it was made with a mixture of soil and garbage. The beautiful motifs are 

coated with white clay or Rana sand when dry. The Lippan takes several days to dry and 

manufacture as each step is done by hand.  

Patterns of various Lippan forms are now commonly used as themes of different 

modernised Lippan creations. They are known as ‘Aabhla’. Mirrors that are in various 

geometrical shapes and size; such as, round, triangular and made of precious stones; they are 

commonly used in the Lippan handicraft art-forms. In addition, medium-thickness MDF 

fibreboard and wooden sheets are now being used as lippan art form-forming surfaces for 

sculpting such type of art works. In addition, the mix of production materials have been also 

changed over time. Instead of donkey or camel dung in the batter, chalk powder, sawdust and 

clay as well as sticks are now used; the resulting Lippan handicrafts are simpler, lighter than 

before, less prone to breakage, and odourless. Using modern production materials, the 

panoramic lippan sculptures are long lasting and often do not require any type of supports.  

Creation Methods of Lippan Art Work:  

The Method of lippan work creation can be divided in two parts on the bases of production 

material used, technical changes and durability of works; which are as follows:  

1. Traditional Process 

Lippan art work was done since ancient times directly on the mud walls of the house by 

using millet husk, mica and clay. With the passage of time, there was little change in the 

materials used in it, and the use of donkey dung, soil remained the same; but mirrors are being 

used instead of mica. Another change is seen that earlier this decorative artistic creation was 

done only on the walls; but now apart from the walls, it is also being done on clay plastered 

wooden planks or other various surfaces and its creators are so skilled that they do not use any 

type of dummy sketches or markings for their reference. The step by step its process describe in 

the following table.  

 

 

 

 

 

Figure 6, Millet husk, an important Ingredient Used 

in Lippan Work 
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Step Process Description Relevant Image 

1st Surface 

Formation 

First of all, clay is applied to the walls or boards 

and the surface is roughened so that the clay 

sticks to it. 

 
2nd Mixture 

Formation 

Thereafter, equal quantity of donkey dung is 

mixed with the soil; then this mixture is kneaded 

like a dough by adding sufficient amount of 

water. The donkey dung fibres act as a binding 

agent and give strength to the mixture.  
3rd Surface 

Moistening 

The wall or wooden board coated with the clay 

mixture is moistened with water so that the clay 

properly sticks to the surface. 

 
4th Border 

Formation 

In this step, a relief or raised border is made to 

demarcate the area with in which the soil design 

patterns will be create. 

 
5th Cylinder 

Formation 

Taking small portions of the kneaded mixture, 

roll it between the palms or on the floor to make 

cylindrical rope-like shapes of varying thickness 

as per requirement to the design format. 
 

6th Pattern 

Embossing 

The cylinders are then shaped into lines forming 

different patterns while apply ing slight pressure 

with the fingers to stick them to the wall. 

 
7th Mirror 

Fixing 

Pieces of mirrors or mica cut into different sizes 

and shapes are assembled over the wet clay 

patterns. 
 

8th Priming After the clay dries off in about 4-5 days, a layer 

of white clay is painted over the artwork. 

 

 

2. Lippan Artefact Creation Process in the Modern Era: 

In this era, most of new materials are used in place of traditional ingredients such as 

Lake Soil, Water, Glue, Aabhla (mirrors), various Colours and some raw materials from 

natural resources; these are used in the following process: 

1. First of all, the predetermined schematic design is drawn 

with a pencil on a piece of plywood of desired size or any 

other surfaces.  

2. Thereafter, the motifs of the design are generated by 

embossing the drawing. 

3. The clay is mixed with water to make the mixture pliable, 

then rolled into long strips following the drawing and 

pattern with a light adhesive to form the combination's 

bulges or dividers. 
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4. The 1st phase of the Lippan art-work prepared as above is dried in the sun for about 4 to 5 

days. 

5. To prevent the long pieces of clay from breaking while 

attaching the pattern to the surface, a little mist is sprinkled on 

them.  

6. After the design is completed, mirrors of different sizes are 

pasted on the surfaces of the artefact with the help of glue to 

the planned design format. 

7. Traditionally, the originality of Lippan artefact is in pure white 

or neutral colours; Nevertheless, Lippan artefacts of dried clay 

are sometimes given a multi-coloured look by using vibrant 

colours like red, yellow, blue and green, etc. as needed. 

Ultization of Lippan Handicraft in Interior Designing of Modern Habitat: 

With the passage of time, artisans have meticulously reproduced the Lippan art form as 

interior design motifs of Indian modern homes. Artisans have started creating artistic clay and 

mirror frames and wooden panels, adding to the professionalism; As a result, these indigenous 

art forms have found their way into trendy markets and online stores on the global stage. Now 

these handicrafts are being adopted as wall decorations in homes and offices. These clay-made 

sculptures are made flexible, washable, waterproof, and unbreakable by replacing the pungent-

smelling components (dung) with chalk powder, sawdust, and the plywood or hardboard used 

for the foundation.  

Usefulness of Lippan Work in Modern Culture: 

The elaborate patterns and graceful aesthetic appeal of Lippan work has made this 

handicraft fast gaining popularity 

in the present day world. Lippan 

art works create a mesmerizing 

effect due to the use of natural 

materials and shiny mirror pieces 

in the creation of this art form. 

This traditional handicraft has 

emerged prominently in the 

mainstream art scene and has come 

a long way from being a rural art 

form from the land of Gujarat to a 

popular art form. Many artisans are 

now spreading the art of Lippan 

from Kutch to remote parts of the 

Kutch region to decorate the walls 

of urban dwellings. However, it is 

not entirely possible to create 

murals through traditional 

techniques for urban dwellings; 

that’s why artisans use MDF 

boards for Lippan decoration work on the walls of urban buildings and have also started using 

sawdust and chalk powder in place of clay and cow dung for neat finishing. Some similar 

Lippan works can also be seen in ‘Refugee Film’.  

This is a very good sign of how traditional Lippan art has entered the field of modern 

interior as well as exterior decoration styles of buildings in various ways and people are also 

Figure 7, Way of modern interior in urban houses and 

movie backdrop 
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choosing it to decorate their buildings. From films to urban houses, organizations to 

foundations, the Lippan art of the Kutch region 

has definitely made a huge impact in the art 

industry.  

Lippan Artisan Associated with MYTR 

Organization:  

Over the years, the team at Mytr has 

visited, researched and contacted many Lippan 

artisans, but there are two in particular whose 

ability and dexterity have won hearts – Rashid 

Khan and Mittal Shah. Both the artisans are 

full of creativity and the Lippan works created 

by them showcase their mastery. Rashid Khan is 

older, more experienced and his perfectly crafted 

compositions clearly portray his command, 

while passion of Mittal Shah on the other hand is 

equally commendable. He has been active in this field for the past few years and has gained a 

strong hold over the art and its technical aspects.  
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Figure 8, Artisan of Lippan art Rashid 

Khan with PM Narendra Modi 
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Abstract 

India, with its rich history and cultural diversity, is a nation of stark contrasts. Amidst rapid 

economic growth and technological advancements, the persistent issue of poverty remains a complex 

challenge. While strides have been made in recent years, poverty continues to affect a substantial portion of 

the population, impacting their quality of life, access to basic necessities, and opportunities for upward 

mobility. Poverty, as a complex and multi-faceted issue, has persisted throughout human history, affecting 

countless lives and societies across the globe. It is characterized not only by a lack of financial resources 

but also by the deprivation of essential human capabilities and opportunities. Poverty, a pervasive global 

challenge, affects millions of lives across the world. Previous research has extensively explored the 

complexities of poverty, delving into its causes, consequences, and potential solutions. This paper 

undertakes an in-depth analysis of past research on poverty, synthesizing key findings to provide a 

comprehensive understanding of this multifaceted issue. By examining research across various disciplines 

and contexts, the paper sheds light on the multidimensional nature of poverty, its interconnections with 

social, economic, and environmental factors, and the implications for policy and action. 

This research paper shed light on the intricacies of poverty and its multifaceted dimensions. 

Ultimately, the research endeavours to contribute to a world where poverty is systematically tackled, 

marginalized communities are empowered, and individuals are granted the opportunity to lead lives of 

dignity, opportunity, and social progress. This paper lay the foundation for understanding the depth and 

significance of poverty, setting the stage for an in-depth exploration of its causes, effects, and strategies 

for alleviation. 

Keywords: Poverty, Global challenge, Human Development, Alleviation etc. 

 

Introduction  

Poverty, a persistent and intricate global challenge, transcends mere economic 

deprivation, extending its grasp into every facet of human life. Defined not solely by the lack of 

material resources, poverty encompasses a spectrum of deprivations, from access to education 

and healthcare to the ability to participate fully in social and economic activities. As an issue 

that plagues nations across the world, poverty demands meticulous study and innovative 

solutions, for it stands as a barrier to the attainment of holistic human development and the 

realization of societal progress. At its core, poverty resonates with a multidimensional essence 

that surpasses conventional notions of financial scarcity. It intertwines economic hardship with 

inadequate access to education, healthcare, and basic human rights. This complexity 

necessitates an in-depth exploration of its causes, effects, and the systemic forces that 

perpetuate its existence. The plight of those ensnared in poverty's web extends far beyond a 

lack of material wealth, encompassing the denial of opportunities for personal growth, self-

determination, and social inclusion. 

The urgency of studying poverty reverberates through the international arena, 

manifesting in the Sustainable Development Goals (SDGs) set forth by the United Nations. 

Eradicating poverty constitutes a central pillar of these goals, as it intersects with diverse 

challenges such as hunger, health disparities, gender inequality, and environmental 

sustainability. The study of poverty not only seeks to comprehend its intricate origins and 

repercussions but also aims to forge innovative pathways towards equitable human progress. 

Objectives: 

1. To identify and critically examine the structural, systemic, and individual factors that 

contribute to the persistence of poverty.  
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2. To explore the multifaceted impact of poverty on various aspects of human well-being. 

3. To innovative approaches, strategies, and initiatives that have been successful in addressing 

poverty at local, national, and global levels. 

4.  To evaluate the effectiveness of government policies, international aid programs, and 

development initiatives aimed at poverty reduction.  

I. Concept of Poverty  

Poverty is a complex socio-economic condition characterized by a lack of material resources, 

access to basic necessities, and opportunities for meaningful participation in society. It 

encompasses not only a scarcity of income but also a deprivation of essential human 

capabilities and rights, including education, healthcare, shelter, and social inclusion. Poverty 

transcends mere economic hardship, influencing individuals' well-being, dignity, and ability to 

achieve their potential. The concept of poverty is dynamic and varies across cultures, regions, 

and time periods. It is influenced by economic systems, policies, cultural norms, and societal 

structures. Moreover, poverty is often intertwined with other social issues, such as inequality, 

discrimination, and limited access to education and healthcare. 

Poverty is often categorized into absolute poverty and relative poverty: 

Absolute Poverty: This refers to a severe lack of essential resources required to meet basic 

human needs, such as food, clean water, shelter, and clothing. Individuals in absolute poverty 

struggle to maintain a minimum standard of living necessary for survival. 

Relative Poverty: Relative poverty is defined in relation to the overall economic and social 

context of a society. Individuals experiencing relative poverty have a lower income or fewer 

resources than the majority of the population, which limits their ability to participate fully in 

the activities and opportunities available to others. 

Poverty encapsulates a state of insufficient resources and opportunities that hinder 

individuals from leading a life of well-being, self-sufficiency, and full participation in their 

communities. It is a multi-dimensional challenge that demands holistic approaches to address 

its underlying causes and alleviate its impact. 

II. Causes of Poverty: 

1. Income Inequality: The unequal distribution of wealth and resources is a major 

contributor to poverty in India. A small percentage of the population holds a 

disproportionate share of the nation's wealth, leaving many in dire economic circumstances. 

2. Unemployment: High levels of unemployment, particularly among the youth, hinder 

economic progress and create conditions of vulnerability. The lack of stable employment 

opportunities perpetuates the cycle of poverty for many families. 

3. Lack of Access to Education: Education is a powerful tool for upward mobility, yet a 

significant portion of the population lacks access to quality education. This limits 

individuals' ability to secure well-paying jobs and escape poverty. 

4. Healthcare Disparities: Inadequate healthcare infrastructure and limited access to medical 

services contribute to poor health outcomes for many. Medical expenses can lead to 

financial instability, pushing families deeper into poverty. 

5. Agricultural Distress: A substantial portion of India's population relies on agriculture for 

their livelihoods. Fluctuating crop yields, lack of modern farming techniques, and natural 

disasters contribute to the persistent struggles faced by rural communities. 

III. Urban Poverty vs. Rural Poverty: 

1. Urban Poverty: Rapid urbanization has led to the growth of slums and informal 

settlements in cities. Urban poverty is characterized by inadequate housing, lack of 

sanitation, and limited access to basic services. Informal sector employment, often 

without benefits, further exacerbates the challenges faced by urban poor. 
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2. Rural Poverty: India's rural landscape is marked by agrarian distress, where many 

farmers struggle with low incomes, lack of credit, and vulnerability to climate change. 

Limited access to education and healthcare services compounds the challenges faced by 

rural communities. 

IV. The Dimensions of Poverty: 

1. Income and Consumption-Based Approaches: Historically, income and consumption 

measures have been widely used to quantify poverty levels. Research has highlighted the 

limitations of using a single monetary metric to capture the diverse aspects of deprivation. 

2. Multidimensional Poverty Index (MPI): Research on the MPI has introduced a more 

comprehensive approach by incorporating multiple dimensions such as health, education, 

and living standards. This holistic approach provides a nuanced understanding of the 

various facets of poverty. 

V. Consequences of Poverty: 

1. Human Development and Well-being: Studies have shown that poverty has far-

reaching consequences on human development and overall well-being. Limited access to 

education, healthcare, and basic services diminishes individuals' quality of life. 

2. Social Exclusion and Marginalization: Research highlights how poverty can lead to 

social exclusion and marginalization, limiting individuals' participation in societal activities 

and perpetuating a cycle of deprivation. 

VI. Poverty and Environment Nexus: 

1. Environmental Degradation and Poverty: Research has demonstrated the intricate link 

between environmental degradation and poverty. Poor communities often bear the brunt of 

environmental challenges, leading to further impoverishment. 

2. Climate Change and Vulnerability: Studies emphasize how climate change 

disproportionately affects the poor, exacerbating their vulnerability. Disruptions in 

agriculture, livelihoods, and access to resources are well-documented consequences. 

VII. Policy Implications: 

1. Targeted Interventions: Research underscores the importance of targeted interventions 

that address the specific needs and vulnerabilities of impoverished communities. 

Approaches that tailor solutions to local contexts tend to yield better outcomes. 

2. Holistic Approaches: A holistic approach that considers multiple dimensions of poverty, 

including education, healthcare, and infrastructure, is crucial for sustainable poverty 

reduction. 

3. Empowerment and Participation: Research highlights the significance of empowering 

marginalized communities to actively participate in decision-making processes. Inclusion 

of these voices is essential for shaping effective policies. 

VIII. Government Initiatives and Policies: 

In India, the government has implemented various initiatives and policies to address poverty, 

improve living conditions, and promote overall well-being. Here are some significant 

government initiatives and policies aimed at poverty alleviation and development: 

1. Mahatma Gandhi National Rural Employment Guarantee Act (MGNREGA): 

MGNREGA guarantees 100 days of employment per year to rural households, creating jobs 

through public works projects. It aims to enhance livelihood security and improve rural 

infrastructure. 

2. Pradhan Mantri Jan Dhan Yojana (PMJDY):PMJDY is a financial inclusion program that 

aims to provide access to banking services to all households. It includes opening bank accounts, 

providing insurance coverage, and facilitating easy access to credit. 
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3. Swachh Bharat Abhiyan (Clean India Campaign):This initiative focuses on improving 

sanitation and promoting cleanliness across the country. It aims to eliminate open defecation, 

enhance waste management, and create a healthier environment. 

4. Pradhan Mantri Awas Yojana (PMAY) - Housing for All:PMAY aims to provide 

affordable housing to all urban and rural households by 2022. It offers subsidies and financial 

assistance to eligible beneficiaries for constructing or buying houses. 

5. National Rural Livelihood Mission (NRLM):NRLM, also known as Aajeevika, focuses on 

promoting self-employment and wage employment opportunities for rural communities. It aims 

to alleviate poverty by enhancing livelihoods and reducing rural migration. 

6. Sarva Shiksha Abhiyan (SSA):SSA aims to achieve universal elementary education by 

providing free and compulsory education to children aged 6-14 years. It focuses on improving 

school infrastructure, curriculum, and teacher training. 

7. Ayushman Bharat - Pradhan Mantri Jan Arogya Yojana (PM-JAY):PM-JAY is a health 

insurance scheme that provides coverage for hospitalization expenses to economically 

vulnerable families. It aims to provide financial protection against medical expenses and 

improve healthcare access. 

8. National Food Security Act (NFSA):NFSA aims to provide food security to a specified 

number of people through the Targeted Public Distribution System (TPDS). It ensures the 

availability of essential commodities at subsidized rates to eligible households. 

9. Beti Bachao, Beti Padhao (Save the Girl Child, Educate the Girl Child):This campaign 

focuses on promoting gender equality and addressing the declining child sex ratio. It aims to 

prevent gender-based discrimination and improve the status of girls in society. 

10. Digital India:Digital India aims to transform India into a digitally empowered society and 

knowledge economy. It focuses on improving digital infrastructure, e-governance, and digital 

literacy to bridge the digital divide. 

These initiatives demonstrate the Indian government's commitment to poverty 

reduction, social inclusion, and sustainable development. While these efforts have made 

significant strides, challenges remain in ensuring effective implementation and reaching the 

most marginalized communities. 

IX. Challenges and the Way Forward: 

1. Structural Inequities: Addressing poverty requires tackling the structural inequities that 

underlie the issue, including income disparity, access to education, and healthcare. Policies 

must focus on creating a more equitable distribution of resources. 

2. Skill Development: Investing in skill development programs can enhance employability 

and provide individuals with the tools they need to secure sustainable livelihoods. 

3. Education Reforms: Expanding access to quality education, particularly in rural areas, is 

crucial for breaking the cycle of poverty. Education can empower individuals to make 

informed choices and pursue better opportunities. 

4. Inclusive Growth: Economic growth should be inclusive, benefitting all segments of 

society. Policies that promote job creation, particularly in sectors that cater to the poor, can 

uplift millions. 

Conclusion:  

The challenge of poverty in India is multifaceted, deeply rooted in socioeconomic 

factors, and intertwined with issues such as education, health, and employment. Addressing 

poverty requires a holistic approach that encompasses equitable distribution of resources, 

targeted interventions, and comprehensive policy reforms. By prioritizing poverty alleviation, 

India can work towards creating a more just and inclusive society, where every citizen has the 

opportunity to lead a life of dignity and opportunity. The exploration of previous research on 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 1, April 2026 

 51 

poverty reveals a multifaceted issue with deep-seated roots and far-reaching implications. 

Insights from various disciplines have contributed to a more nuanced understanding of 

poverty's dimensions, causes, and consequences. This analysis underscores the importance of 

adopting holistic, multidimensional approaches to poverty alleviation and underscores the need 

for targeted interventions that account for the specific challenges faced by impoverished 

communities. The research-driven insights presented in this paper provide valuable guidance 

for policymakers, practitioners, and researchers committed to fostering a world free from the 

shackles of poverty. 

X. Recommendations: 

Tackling poverty in India requires a multifaceted and context-specific approach due to 

the country's diverse population, economic challenges, and cultural nuances. Here are some 

recommendations tailored to addressing poverty in India: 

1. Rural Development and Agriculture: 

• Invest in modernizing agricultural practices, improving irrigation, and providing access 

to high-quality seeds and fertilizers. 

• Promote agro-processing industries to add value to agricultural products and create 

employment opportunities. 

2. Skill Development and Employment: 

• Establish skill development programs aligned with the needs of the job market, 

focusing on both rural and urban areas. 

• Encourage the growth of labor-intensive industries and support the informal sector to 

create more jobs. 

3. Microfinance and Entrepreneurship: 

• Expand microfinance initiatives to provide small loans to aspiring entrepreneurs, 

especially women, in rural and urban areas. 

• Offer entrepreneurship training and mentorship to help individuals start and manage 

their own businesses. 

4. Education and Healthcare: 

• Improve the quality of government schools and ensure that children have access to 

quality education, particularly in rural and marginalized areas. 

• Strengthen primary healthcare systems to provide essential medical services to 

underserved population 

5. Urban Development: 

• Develop affordable housing projects to address the challenges of urban slums and 

provide better living conditions for urban poor. 

• Invest in urban infrastructure, transportation, and waste management to enhance the 

quality of life in cities. 

6. Social Safety Nets: 

• Expand and strengthen targeted social welfare programs like the Public Distribution 

System (PDS) to ensure food security for vulnerable populations. 

• Implement direct benefit transfer schemes to provide financial assistance to those in need. 

7. Women's Empowerment: 

• Promote women's education and participation in the workforce to enhance their 

economic independence and reduce gender disparities. 

• Combat gender-based violence and discrimination to create a safer environment for women. 

8. Financial Inclusion: 

• Increase access to banking services and financial literacy programs in rural and remote 

areas. 
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• Facilitate the use of digital payment systems to promote financial inclusion. 

9. Infrastructure Development: 

• Focus on improving rural infrastructure such as roads, electricity, and clean water 

supply to enhance connectivity and living conditions. 

10. Environmental Sustainability: 

• Promote sustainable farming practices and natural resource management to ensure 

long-term livelihoods. 

• Raise awareness about climate change and its impact on vulnerable communities. 

11. Community Participation: 

• Involve local communities in the planning and implementation of poverty alleviation 

programs to ensure their relevance and effectiveness. 

12. Government Transparency and Accountability: 

• Enhance transparency in public services and social welfare programs to reduce 

corruption and ensure resources reach those in need. 

13. Inclusive Growth Policies: 

• Design economic policies that prioritize inclusive growth, ensuring that the benefits of 

economic development are shared across all sections of society. 

14. Data-Driven Decision Making: 

• Invest in robust data collection and analysis to monitor progress and adapt strategies 

based on evidence. 

Given the complexity of poverty in India, a combination of these recommendations, 

tailored to different regions and communities, will contribute to a more effective and 

sustainable poverty reduction strategy. Additionally, collaboration between the government, 

NGOs, private sector, and international organizations is crucial for successful implementation. 

Top of Form 

There's no one-size-fits-all solution to poverty, as its causes and manifestations can 

vary widely. Combining several of these recommendations, tailored to the specific context and 

needs of the community or region, will contribute to a more effective and sustainable approach 

to tackling poverty. 
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Abstract 

This paper focuses on the role of language in the learning of mathematics. Drawing 

from a range of research studies, it describes the type of problems that engage learners during 

instruction especially in a language that is not a first (or home) language to the learner. The 

paper shows that to facilitate learning for diverse learners, the mathematics teacher should use 

a language that is familiar to learners for better understanding of mathematics by students.  

 

Introduction  

 Mathematics is one of the most important subjects taught at primary and secondary 

schools throughout the world. Mostly, it can be considered as a language, for it consists of 

written text in different forms such as numbers, symbols, formulae, diagrams, graphs, pictures, 

words and so on. It also consists of many rules and properties which are used when 

communicating ideas in mathematics with others. Technical terms, phrases, grammar and 

vocabulary used within mathematics make it a language in its own right (Barwell, 2008). 

Perhaps more than any other subject, teaching and learning mathematics depends on language. 

Mathematics is about relationships : relationships between numbers, between variables and so 

on. In general, these relationships are at times abstract in nature and can only be interpreted 

linguistically. Students use language directly or indirectly in learning mathematics right from 

the early years of schooling when they start counting. Specifically, they use several words 

related to measurement, quantity, comparison, space, time etc., in their daily language which 

convey some sort of mathematical sense.  

 Problem-solving, communicating and reasoning are some of the key objectives of 

learning mathematics at school. For example, the Kenya national mathematics curriculum at the 

secondary school level, has given much emphasis to the language in mathematics. It indicates 

that by the end of secondary school course, students should be able to communicate 

mathematical ideas as one of its objectives (KIE, 2002). On the other hand, most secondary 

school students continue to view mathematics as one of the difficult subjects as indicated by 

their poor performance in the Kenya Certificate of Secondary Examinations (KCSE). 

Specifically, between the year 1999 and 2008, the national mean score in mathematics paper in 

the Kenya certificate of secondary examinations was less than 25 per cent each year (KNEC 

Statistics, 2009), and this is worrying. There maybe different factors affecting the performance 

of students in mathematics at the secondary school level in Kenya, but difficulties in the 

learning of mathematics can be partly due to the different aspects of language used in the 

teaching and learning of mathematics. Therefore, this paper focuses on the role of language and 

its associated problems in the learning of mathematics at school. 

Review of Literature  

 The relationship between language and mathematics has received attention by 

researchers such as Pimm (1987), Torbe and Shuard (1982), Zevenbergen (2001) and recent 

others. In their argument, mathematics is like a language and learning the subject is more like 

learning a language. Pimm (1987) prefers to use the notion of mathematics as a language 

metaphorically to ascribe many characteristics of language to mathematics while avoiding to 

assign it the status of a language. In his description, mathematics as a language uses words 

from ordinary language but takes on different meanings when used in the mathematical context. 
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He refers to words like prime, mean, right, rational and root that have different meanings in 

mathematics as in ordinary language. According to Barwell (2008), mathematical English has 

its own vocabulary, which can be divided into three groups :  

1. Technical terms specific to mathematics (e.g., parallelogram, quadrilateral).  

2. Technical terms used in mathematics that also have unrelated everyday meanings (e.g., 

volume, product).  

3. Mathematical use of words adapted from similar everyday meanings (e.g., similar, face). 

In his view, mathematical English has several other dimensions, including :  

i. Specialized syntax (e.g., the use of words like “and”, “or”, “if”).  

ii. Use of symbols (e.g., , >).  

iii. Ways of talking and writing (e.g., word problems, writing a solution, giving a proof).  

iv. Social factors (e.g., the use of the word “we” to refer to people who do mathematics like 

“we call that a pentagon”).  

Similarly, Adams, Thanagata and King (2005), while showing that mathematics is a 

language, describes the complexity of working with words used in mathematics that have 

multiple meanings. In their view, mathematical language includes many words that sound the 

same as words with other meanings (or homophones), and many words that have same 

spellings as everyday words, but have different meanings as mathematical terms. Table 1 

provides examples of some of these words.  

Table 1 : Mathematical words and homophonic partner 

Mathematical term    Homophonic partner 

arc      ark 

chord      cord 

mode       mowed 

pi      pie 

plane      plain 

serial      cereal 

sine      sign 

sum      some.  

Source : Adams, Thanagata and King (2005). 

 Furthermore, Adams, Thanagata and King (2005) argued that mathematics uses many 

words in the English language that are already familiar to students in their everyday lives (see 

Table 2). In their view, students need to be taught new meanings for these already familiar 

words.  

Table 2 : Mathematical words and their everyday usage 

Mathematical term    Everyday usage 

angle      point of view 

concrete      hard substance used in paving.  

figure       shape of an object 

odd      strange  

order      place a request 

property     belonging to someone 

rational      sane 

volume      sound level 
Source : Adams, Thanagata and King (2005)  
 Adams, Thanagata and King (2005) suggest several key considerations in helping 

students deal with mathematical vocabulary, for example :  
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1. It is essential that students have the opportunity to see, hear, say and write mathematical 

vocabulary in context.  

2. Students at all levels need opportunities to define mathematical terms in ways that make 

sense to them.  

3. Students’ development of visual skills should be supported by encouraging them to use 

pictures and diagrams to help understand mathematical language.  

According to Tout (1991), language in mathematics has difficulties that can be seen in 

the multitude of different words used for the same operation. For example, taking subtraction as 

the operation, the common words used would include : from, minus, take away, and subtract. In 

addition, he argued that there are other words used in mathematics with similar meaning for 

subtraction like : difference between, less, reduce, remove, decrease, take off, and various other 

phrases that call for the use of the operation of subtraction. Gough (2007) posited that 

mathematics is like a language, although technically it is not a natural language. In his view, 

mathematics is a formal, that is, artificially constructed language, and importantly, we use our 

natural language to teach the formal language of mathematics.  

 Zevenbergen (2001) explored possible difficulties associated with the language of 

mathematics. In particular, she gives an example of the use of the prepositions ‘to’, ‘by’ and 

‘from’ in the sentences : ‘the temperature tell to 10 degrees’, ‘the temperature fell by 10 

degrees’, ‘the temperature fell from 10 degrees’ and the effect of omitting the preposition, say, 

“the temperature fell 10 degrees”. The use of these prepositions can signify an increase or a 

decrease in the temperature, which may require learners to symbolize it by means of addition or 

subtraction signs. In her view, the differences between the two languages (i.e., the language of 

mathematics and English) are a possible obstacle to the understanding of mathematics. 

Furthermore Zevenbergen (2001) highlighted difficulties posed by homophones (i.e. words that 

sound similar like tens/tenths) in mathematics. She pointed out that these words tend to pose 

problems for learners, particularly when they are not fluent in English.  

 Mathematics is further known for its extensive use of symbols and formulae. It also 

employs symbols that are different from the ordinary spoken language. As Pimm (1987) 

explains, we write “8-4” and read it as “subtract four from eight”, and the written order “left to 

right” is the opposite of the spoken order, that is, “right to left”. In his view, the same applies to 

other symbols in mathematics, that are interpreted differently in different contexts. For 

example, 43 is 40+3 but 43xy is interpreted as 43 multiplied by x and multiplied by y and not 

40+3xy. In the same way, ab=ba but 32 ≠ 23, According to Pimm (1987), symbolism can be a 

source of difficulty in the learning of mathematics.  

 Another aspect of how language is implicated in the teaching and learning of 

mathematics, is the use of word problems and highly contextualized tasks that involve high 

levels of language usage. Mayer (1985) offered specific types of knowledge needed for success 

in word problems. In his view, students’ performances differ because they possess different 

amounts and kinds of knowledge. First, a student need to be able to translate each statement of 

a problem into some internal representation. Furthermore, this translation requires linguistic 

and factual knowledge. Second, a student needs to be able to integrate each of the statements of 

a problem into a coherent representation. In his view, the problem integration process requires 

that a student should be able to recognize problem types, and to distinguish between 

information that is relevant for a solution from that which is not. Third, a student needs to be 

able to devise and monitor a solution plan, and finally, a student should be able to apply the 

rules of arithmetic (or computational skills). Mayer (1985) noted that the translation process in 

a problem which requires linguistic knowledge, can be difficult for students especially when 

the problem contains “relational” statements. This view is supported by Zevenbergen (2001) 
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who argued that word problems involving “change questions”, “combine questions” and 

“compare questions” can be difficult to students. She pointed out that in these type of problems, 

the arithmetic is very simple, but Zevenbergen highlights the level of complexity related to the 

semantic structure of the problems.  

 In another study on word problems, Martiniello (2008), posited that word problems can 

particularly present comprehension difficulties for students who are English language learners. 

In his study exploring the nature of linguistic difficulty in mathematics word problems, he used 

differential items functioning procedures to identify items that were more difficult for English 

language learners than English speaking students of comparable proficiency in mathematics. 

The analysis indicated that the most linguistic complex problems were those that contained 

complicated grammatical structures that were central to comprehending the item, along with 

non-mathematical vocabulary items whose meanings were central for comprehending the item 

and could not be derived from the item. According to Martiniello (2008), when the language of 

instruction is English, students who learn English as an additional language are likely to 

experience language-related difficulties in mathematics.  

 According to Zevenbergen (2001), both the language of learning and mathematical 

proficiency are required for effective learning. But, the big question to ask is what it means to 

learn mathematics in a language that is not your first language (i.e., learning mathematics in a 

second language). Setati (2002) suggested that communicating mathematically in a multilingual 

classroom involves interactions between :  

1. Ordinary English and mathematical English.  

2. Formal and informal mathematics language.  

3. Procedural and conceptual discourse.  

4. Learner’s main language and the language of instruction.  

The classroom interactions highlighted by Setati (2002), indicate the complexity of 

learning mathematics in a language that is not your first language. These complex interactions 

are caused by the fact that multilingual learners are faced with two obstacles, that is, first 

mastering the language of instruction (e.g., English), and then mastering other means of 

communicating mathematically. According to Setati (2002), learning for such students implies 

putting double effort in reading, writing, understanding and interacting with their mathematical 

tasks.  

 Similarly Setati and Adler (2001) argued that multilingualism per se does not impede 

the learning of mathematics. In their view, they maintain that first language can be used as a 

resource tool for learning mathematics through code-switching. However, Setati and Adler 

(2001) highlighted the complex journey that learners take when they learn mathematics in a 

language that is not their first language. In their view, the journey is from spoken to written first 

language, from first language to second language (e.g., English), and from informal language to 

formal mathematical language. They argued that for the first language learners, the journey 

excludes the movement from first to second language.  

 Pirie (1998) further indicated that there is a connection among learners, between their 

languages and mathematical understanding. She argued that it is through learner’s language that 

they express their current mathematical understanding, and that our understanding of students is 

limited by ways in which they try to express their understanding. Furthermore, she suggests 

that mathematics teachers should try to access the language that learners use and not make 

superficial judgments about how students understand mathematics. According to Anstrom 

(1997), the command of mathematical language plays an important role in the development of 

mathematical ability. In his view, the importance of language in mathematics instruction is 

often overlooked in the mistaken belief that mathematics is somehow independent of language 
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proficiency. Similarly, Torbe and Shuard (1982), argued that the role which mathematics plays 

in communicating ideas and the role of the language, which is used in communicating 

mathematics, are inextricably bound together. Ball and Bass (2003), also acknowledge the 

importance of the mathematical language for learning mathematics. They suggest that this 

language is crucial for mathematical reasoning and for communicating mathematical ideas, 

claims, explanations and proofs. Furthermore, they maintain that the mathematical language is 

central to the construction of mathematical knowledge.  

 In sum, in any mathematics lesson, language cannot be separated from problem-solving 

and mathematical thinking. As Barwell (2008) suggests, besides playing a role as an instrument 

for thinking mathematically, language is also important for verbal representations and together 

with other presentations such as diagrams, concrete materials and symbols, students should be 

able to communicate effectively. Furthermore, he argued that to encourage communication in 

the classroom, small-group discussions can be adopted. In addition, he posits that another 

approach that can encourage communication is by giving open-ended questions, because 

students would come with multiple strategies or multiple solutions for discussion.  

Conclusion  

 Research suggests that language is imperative for making sense in mathematics as seen 

from the discussion above. Language is embedded in almost every part of mathematics. 

Therefore, using a language that is familiar to learners during instruction, is beneficial towards 

better understanding of mathematics by students in mathematics classrooms. Mathematics 

teachers should be aware of the specific linguistic demands of mathematics especially for 

second language learners, and where appropriate, they should highlight and discuss aspects of 

mathematical vocabulary. To promote students’ mathematical meaning-making, mathematics 

teachers should make use of problem-solving, problem posing and offer opportunities for group 

discussion for their students.  
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Abstract 

With this vision of ‘multi-polar world, Venezuela’s foreign policy, under Chavez, was moving 

towards the strong relationship with other major powers of the world. Chavez was assured about the fact 

that there were several other major powers in the world to counter the hegemony of neoliberal agenda 

led by the United States. Chavez had recognised some of them as world powers like Russia and China 

who provides political and economic aid to Venezuela. Venezuela under Chavez enjoyed good relations 

with Canada, Brazil Argentina and Chile. She had good relations with India in the Asian sub-continent 

also. Venezuela had better relations with Cuba and Bolivia. OPEC and other countries in the Middle 

East had been paid some extra attention to coordinate the oil policy. Chavez wanted to re-establish the 

identity of the South with recognising the multi-Polar structure of world system. (Chavez 2005: 43). 

Keywords: Multi-Polar world, Hegemony, cooperation, Neo-liberalism, world-power, Poles of Power, 

OPEC. 

 

The foreign policy of Venezuela is clearly guided by the provisions in the 1999 

constitution. That is to say that the foreign policy of the republic of Venezuela is determined by 

some basic principles. These principles included the independence, equality between States, 

free self-determination and non-intervention in their domestic matters, the peaceful settlement 

of international disputes, cooperation among nations, respect of human rights and solidarity 

among peoples in the struggle for their liberation and the welfare of humanity. In this way 

Venezuela’s foreign policy can be described as the moderate one at least theoretically. 

The present paper is divided into four sections. The first section of the paper deals with 

the background of the foreign of the Venezuela so that an understanding of the foreign relations 

during Punto Fijo regime1 could be made. The second section deals with the understanding of 

multi-polar world by the of Bolivarian leaders particularly Chavez. The third section deals with 

the different poles of power other than United States. The fourth section of the article discusses 

the relations of Venezuela with OPEC.   

Hugo Chavez, former president of Venezuela and the great follower of Simon Bolivar 

had claimed that the idea of foreign policy of the nation is based on the Simon Bolivar’s vision 

of a multi-polar world where the South America including Central America and Caribbean, 

would be one of those powerful poles at international arena. These views of Bolivar were 

expressed in Jamaica Letter in 1815. (Harnecker 2005: 119-120).   

Background: Foreign relations of Venezuela Under Punto Fijo Regime (1958-1998) 

The common perception about foreign policy of Venezuela, before Chavez, was that 

Venezuela had followed the United States’ guidelines for the course of its external relations 

under the Punto Fijo regime. Therefore, it was understood that there was not an independent or 

sovereign foreign policy of Venezuela in the past. Hugo Chavez had claimed to adopt a foreign 

policy different from Venezuela’s previous regimes: a complete break from the past. 
The writers like David J. Myers have explored that a cadre of foreign policy expert 

developed the Venezuela foreign policy after 1958. First two presidents Betancourt and Raul 

                                                           
1 Punto Fijo Regime was established in Venezuela in 1958 after the removal of military regime headed by 

Marcos Perez Jimenez . This is also called pacted democracy or partyarchy.   
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Leoni gave the position of foreign minister to prominent independents as a way to build support 

within the professional community. And in 1969, Caldera third president of Punto Fijo had 

appointed his close collaborator, Aristides Calvani, to the post of foreign minister. Party cadres 

were often co-opted into the Foreign Services which was there to managed the ministry of 

foreign affairs and Institudo de Comercio Exrerior (ICE) or Foreign Trade Institute. The fourth 

President of the regime was Carlos Andres Perez, who during his first presidency gave more 

importance to the ICE to keep the foreign trade balance (Myers 1990: 315).   

President Betancourt (1959-1963) had developed a policy framework for the 

relationship with the countries of Organisation of American States (OAS), which was called the 

‘Betancourt Doctrine’. The doctrine recommended the “nonrecognition of de facto or 

undemocratic regimes and their expulsion form the OAS”. He repeated his doctrine in the 

address, at the Inter American Conference in 1959,  

Regimes which do not respect human rights, which violates the liberties of their citizens 

and tyrannise them with political police ought to be subjected to a rigorous Cordon sanitario 

and eradicated by the collective peaceful action of the Inter American juridical community 

(Ameringer 1977: 337). 

More or less Betancourt’s foreign policy is discussed as a reaction to the authoritarian 

regimes because he was jailed in 1928 and exiled (1929-1936) by a dictator namely Juan 

Vicente Gomez who had ruled Venezuela from 1905 till his death in 1935. (Leonard 2006: 

171). Betancourt had broken relations with Cuba in 1961 and voted for the resolution to expel 

Cuba from the OAS in 1962. In December 1961 John F. Kennedy became the first President of 

the US to visit Venezuela (Ewell 1984: 145). All this shows that Venezuelan foreign was 

influenced by the US diplomacy. 

Raul Leoni became the president in 1964. His government (1964-1968) had followed, 

more or less same foreign policy. The main feature of Leoni’s foreign policy was Venezuela’s 

compatible relation with Cuba, which could not get success due to latter’s intervention in 

Venezuelan domestic affairs2.  

As far as President Caldera’s (1969-1973) foreign policy is concerned, he was critical 

to the ‘Betancourt Doctrine’. He had expressed that the doctrine had isolated Venezuela from 

the Latin American countries. He replaced the doctrine with what he called “pluralistic 

solidarity”. He had tried to improve relations with Cuba therefore, relations with the US 

declined. He was in favour of the unity of Latin American governments irrespective of 

ideologies or political beliefs. For this cause, in early February, he travelled to a number of 

South American countries.3 

Under President Carlos Andres Perez (1974-1978) Venezuela had adopted a new role to 

play at international arena. She had become the voice of the Third World, leading the struggle 

for the ‘just’ prices for the natural products like oil and gas. His policy had been described as 

the “constructive moderation”. Perez had maintained the good relations with United States as 

US was the biggest customer of Venezuela’s oil. Perez had declared that Venezuela would not 

use oil as a political weapon that was why it did not participated in the 1973 oil embargo by 

the Arab States. In this way, Perez’s foreign policy was, to some extent, under the US influence.  

Foreign policy under the two subsequent presidents, namely Perez, Luis Herrera (1979-

1983) and Jaime Lusinchi (1984-1988) was not different from the precious trend. But Herrera 

                                                           
2 In March 1967 terrorists supported by Cuban government abducted and killed the brother of then 

Venezuelan Foreign Minister Mr. Iribarren Borges and on 8 May 1967 the Venezuelan government 

captured a small landing party at Machurucuto in Miranda State led by Lieutenant Manual Gil 

Castellanos of the Cuban army (Ameringer 1977: 345)  
3 He visited Colombia, Ecuador, Chile, Argentina, Bolivia and Peru carrying the message of unity.  
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was very critical of US support to Britain over Argentina’s Falkland Island dispute in 1982. The 

dispute created unprecedented strains in Venezuela-US relations. And Ronald Reagan’s support, 

then president of the US, to Britain was described as the evidence of American position that she 

was basically anti-Latin America. It was also considered as the proof of the Yankee Imperialism 

(Myers 1990: 316). But this is also true that Venezuelan economy was deeply dependent on 

American trade that is why relations became normal under Jaime Lusinchi (1984-1988). 

Venezuelan relations with the United States under Carlos Andes Perez (1989-1993) and Caldera 

(1994-1998) seemed like pro-US because of the economic crisis in 1989. Both the presidents 

sooner or later adopted the guideline of the US as far as the economic policy of Venezuela was 

concerned. 

Having discussed Venezuelan foreign policy during Punto Fijo regime, it can be argued 

that Venezuela’s relations with Latin American countries could not be improved rather they 

became rocky due to the ‘Betancourt Doctrine’. The leaders of both the parties AD and COPEI, 

did cooperation with the US in public and presented Washington with important opportunities 

to work closely with Venezuela during 1990s. Therefore, it can be argued that Venezuela was 

more pro-US than Latin America before Chavez came to power. 

Chavez’s Vision of ‘Multipolar World  

Hugo Chavez’s rise to power in 1998 had brought deep political changes in Venezuela's 

foreign policy making. Chavez had claimed that he would develop an independent and a 

sovereign foreign policy distinct from the Punto Fijo regime. Chavez, much as Simon Bolivar 

before him, had meant the US as a threat to unified and free Latin America. Chavez was against 

the US hegemony in the world in general, and in Latin America in particular. His notion of a 

multipolar world was the expression against the notion of unipolar world headed by the US. He 

had presented the vision of multipolar world, not only before Latin American Community but 

before the world community also. 

Chavez was of the view that the unipolarity represented by United States was 

disappearing in the 21st century and the new poles of power were emerging.  These poles could 

be strengthened if the emerging powers were ready to join hands together to help each other 

and to refuse the hegemony of the United States. Chavez had started to challenge the U. S. by 

establishing close relations with traditional hostile countries of the U.S. as Peoples Republic of 

China Russia, Iran Cuba, Belarus and India. He had started to develop amicable relations not 

only with Cuban leader, Fidel Castro, but Chavez had befriended Bolivia’s Evo Morales, 

Ecuador’s Rafael Correa and Nicaragua’s Daniel Ortega. Chavez had envisioned that leader of 

Brazil, Argentina and Uruguay are capable to challenge the US in Latin America. Middle East 

can also be another pole of power. Beyond Latin America, Chavez had developed close 

relationships with Iran, Libya and Syria. Vietnam could also be counted in his friend list. In this 

way, Chavez was trying to explore the Multi-Polar World at least rhetorically.  

He had envisioned various poles of power which can be presented as follows: 

Venezuela-China-India 

Chavez was of the view that Venezuela-China-India can be imagined as one of the 

strong poles of power. According to Chavez these countries cover commercial and political 

aspects. He many times had expressed that India and China are the countries which could 

challenge the US not only politically but economically also. Growing presence of China in 

Latin America-Caribbean (LAC) region had become the subject of the US Congress hearings. 

Peter Hakim explores that some members of the Congress viewed China as the most serious 

challenge to US interests Latin America and the Caribbean region after the disintegration of the 

Soviet Union (Hakim 2006: 45). The presence of India, in LAC region, is also a cause of 

concern for the US. Dr. Vishnu Priya suggests that India has advantage in the knowledge-based 
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activities—information technology, pharmaceuticals and bio-technology. Energy sector also has 

fashioned India’s competitive advantage in the LAC region. The writer has described, the 

presence of China and India in the region as the ‘competitive cooperation’ (Priya 2009: 87).  

But this pole of power ‘Venezuela-China-India’ is concerned, it does not seem as noticeable as 

the ‘Venezuela-Russia-Cuba’, in the region. But this is a pole of power that can be developed in 

the coming years due to the bilateral relations between ‘Sino-Venezuela, ‘Venezuela and India’. 

As far as the bilateral relations between Venezuela and India are concerned, they started 

to grow only after a ‘memorandum of understandings’ (MoUs) signed between both the nations 

in 2000. The second development to India-Venezuela relations had come with President 

Chavez’s visit to India in March 2005. He had come with the commercial as well as political 

agenda. The first purpose of his visit, explored by Siddharth Varadarajan, was to diversify 

Venezuela’s oil market so that it could become less dependent on the United States. Another 

part of the agenda was to strengthen the Non-Aligned Movement (NAM) so that a ‘multipolar 

world’ could be promoted. Then Prime Minister of India Dr. Manmohan Singh, was in the 

favour of that kind multi polar world (Varadarajan 2005). Therefore, Chavez’s visit to India had 

made a sense. 
Venezuela-Russia-Cuba 

Another pole of power envisioned by Chavez is in the form of Venezuela-Russia-Cuba. 

Chavez had criticised the attack on world trade centre that is known as the incident of 9/11 (11 

September 2001). He had considered it as a terrorist activity. But the reaction of the United 

States, to this activity, in the form of ‘war on terrorism’ was criticised by the Chavez. He 

expressed his views in an interview to Marta Harnecker, 

We are ready to fight against internal and external terrorism, whenever it may be, but 

we have said that we will continue to respect the self determination of the people, national 

sovereignty, international law, UN conventions and human rights” (Harnecker 2005; 128). 

Chavez had tried to get backing form countries like Russia, Cuba, China and France for 

his position on ‘war on terrorism’. Chavez had described his position extremely strong, 

ethically, politically and legally. Therefore, Chavez had tried to explore the roots of the new 

pole of power in the developments after 9/11. He had expected that these alliances might lead 

to a new ‘pole of power’. ‘Venezuela-Russia-Cuba’ was described as new pole of power that 

could resist the America’s hegemony. Venezuela and Russia had developed sincere relations, 

much of this were through the trade of military equipment.4  Venezuelan president had also 

visited Russia two times in July and September 2008. In November 2008, Igor Sechin, Russian 

deputy prime minister had also visited Venezuela to pave the way for a third meeting within 

five months between their two presidents. Because of the amicable relations, during an 

intergovernmental commission, both countries discussed 46 potential cooperation agreements 

(Mingxin 2008). 

Chavez could see sincere relation between Cuba and Russia and expected a strong pole 

of power. And Cuba’s geographical location is very crucial for America. It is because of Cuba’s 

geographical location that Cuban Missile Crisis occurred in 1962. That was why, one could 

hope for this pole of power that would challenge the domination of America.      

Venezuela-Middle East 

Chavez had imagined another pole of power in the form of Venezuela and Middle 

Eastern countries. The relations between them had started to get strengthened with the 

foundation of OPEC in 1960. But the relations in the beginning were pure economic and 

                                                           
4 “Russia forges Nuclear Links with Venezuela” [Online: web] Accessed 25 September 2008] URL: 

http://www.france24.com/en/20080925-russia-nuclear-putin-chavez-nuclear-energy.  

http://www.france24.com/en/20080925-russia-nuclear-putin-chavez-nuclear-energy
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commercial. He was Chavez who for the first time tried to develop political relations with the 

Middle East countries. Chavez had visited the Middle East countries including, Kuwait, Iran, 

Qatar, Saudi Arabia, United Arab Emirates and Iraq despite the US objections when he was 

elected president for the second time in 2000.  The US officials objected and pointed out that 

the visit of Chavez was very inappropriate for a democratically-elected leader like him to meet 

the Iraqi President, Saddam Hussein. But the Chavez had replied to this objection in the words 

like, 

What can I do if they get upset? We have dignity and Venezuela is a sovereign country. 

It has the right to make decisions it deems suit its interests”5  

Chavez had been trying to set up a political opposition in the Middle East region 

against the domination of the US and found Iran as the main ally in his campaign for the 

establishment of a multipolar-world. Libya and Syria were also considered for this cause. 

Chavez also tried to use ‘Petro-Power’ for the implementation of his anti-America and anti-

imperialist agenda. Chavez with Iranian leaders, wanted to create a model for anti-imperialist 

campaign so that another pole of power could be built in the region against US hegemony, like 

the poles of power mentioned above.  

Venezuela and OPEC 

Chavez had sought, for Venezuela and OPEC, a political role other than economic one. 

He wanted to develop it as another pole of power for the building of a multipolar-world.  

Chavez argued that OPEC was founded on the initiatives of Venezuela, therefore a meaningful 

existence of the organisation becomes the responsibility of Venezuela.  

It was Chavez government that had to confront the US as OPEC was given priority in 

the foreign policy. Chavez government had organised the second OPEC summit in the year of 

2000 in Caracas. This was organised after a long span of time of twenty-five years.6 The 

subsequent summit was the most visible success of Chavez’s foreign policy. In this Venezuela 

had got the opportunity to preside the OPEC. In this summit a declaration was made which 

reaffirmed OPEC’s commitment to serve the interests of the underdeveloped world. And a call 

was made for the “just equitable treatment of the oil in the world energy market”, in 

negotiations over global warming, economic and energy problems (Hellinger 2003: 46).  

In the year of 2006, Chavez government had hosted the 141st meeting of OPEC 

delegates in Caracas and acknowledged that the formation of OPEC was one of the most 

revolutionary step in the history of the third world. He said that OPEC had given away the oil 

to the developed countries for a long time and this was called “neo-imperialism and neo-

colonialism”. He suggested that OPEC must act as an anti-imperialist force (Fox 2006).  

The next summit of OPEC held in Saudi Arabia’s capital Riyadh in the year of 2007. In 

the opening speech Chavez said that OPEC should act at the international arena to serve the 

interests of the third world nations. He had suggested that OPEC nations can play a vital role to 

establish justice and peace and security in the world.7 He tried to convince that OPEC countries 

should be united against the imperialist policies of the United States. But Saudi Arabia voiced 

that OPEC wouldn’t take a stand on a possible US invasion on Iran because these were issues 

that could be raised in other forums, not in OPEC (Janicke 2007).  

                                                           
5 For more details see, “Iraq Greets Defiant Chavez”, [Online: web] Accessed 5 March 2006, URL: 

http://news.bbc.co.uk/2/hi/middle_east/874619.stm.  
6 The first summit of OPEC held in March 1975, in Algiers.  
7 XNA-Xinhua News Agency (2007), “OPEC Summit Opens with Venezuela’s Calls for Political Role in 

third World Interests”, [Online: web] Accessed 13 December 2007, URL: http://www.china.org.cn/ 

english/international/232248.html.  

http://news.bbc.co.uk/2/hi/middle_east/874619.stm
http://www.china.org.cn/english/international/232248.html
http://www.china.org.cn/english/international/232248.html
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This stand of Saudi Arabia was a set-back to Venezuela’s agenda against the United 

States. But this is also true that Chavez has good relations with other OPEC members like Iran, 

Libya, Syria and Ecuador who can support his political agenda against the imperialist forces 

and may hope for the birth of a strong pole of power, in the Middle East, in the building of a 

multipolar-world. 

In this way it can be submitted that Chavez’s vision of multi-polar world was a notion 

that could not get much attention of the world community. The reasons were very obvious as 

the western world led by the US has larger trade relations with most of the major countries of 

the world. Most of the Middle-East countries are facing political instability and religious 

fundamentalism. One should not forget the terrorist activities in this part. In such circumstance 

it is not easy to challenge the US hegemony. The death of Chavez in 2013 had proved a set-

back to the initiative of multipolar-world. Multi-polarity should not be established against any 

nation but to bring all the nations together for the cause of humanity.   
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tktZ flesy dk lekt'kkL= esa ;ksxnku 

 

डॉ. दयाशंकर स हं यादव 

प्रोफेसर, समाजशास्त्र, सकलडीहा (पी. जी.) कॉलेज, सकलडीहा, चंदौली 

 

साराांश 

जॉजज सिमेल एक जर्मन नव-काांतियन सर्ाजशास्त्री और दाशमतनक थे, तजनकी प्रतसति र्खु्य रूप से सर्ाजशास्त्रीय 

कायमप्रणाली से सांबांतिि कायों के कारण ह।ै उन्हें उन तसिाांिों के तनर्ामण के तलए जाना जािा ह ैतजन्होंने सर्ाज के अध्ययन के तलए 

दृतिकोण को प्रोत्सातहि तकया, िब िक प्राकृतिक दतुनया का अध्ययन करने के तलए उपयोग तकए गए वैज्ञातनक िरीकों के साथ 

जोड़ा । उन्नीसवीं सदी के उत्तरािम र्ें जर्मन दशमन और सार्ातजक तवज्ञान के र्खु्य सांरचनात्र्क तसिाांिकारों र्ें से एक र्ाना जािा ह,ै 

जो शहरी जीवन और र्हानगर के आकार पर कें तिि ह।ै जमजन दार्जसनक और िमाजर्ास्त्री की जॉजज सिमेल सर्ाज को सर्झने 

के तलए एक नया पररपे्रक्ष्य प्रदान तकया। उसने इससे पवूम के तवद्वानों यथा कॉम्ट और स्पेंसर के जैतवकीय तसिाांिों को अस्वीकार कर 

तदया। जाजम तसर्ेल एक सोशल थ्योररस्ट थे तजन्होंने सर्ाज तवज्ञान के क्षेत्र र्ें अपना योगदान तदया। उन्होंने सर्ाज के सर्स्याओ ां के 

सांबांि र्ें कई सोशल थ्योरीज तवकतसि की थीं, जो आज भी उपयोगी हैं। 

मुख्य शब्द- सामाजजक व्यवस्था, समाज की संरचना, क्लाजसकल जसद्ांत, संरचनावाद। 

 

जसमेल ने समाज को एक संगजित संघर्ष के रूप में दखेा था जो दजैनक जीवन में लोगों के बीच संघर्ष के रूप में व्यक्त होता 

ह।ै उन्होंने समाज को इस प्रकार का उपकरण माना था जो संघर्ष के जररए सामाजजक पररवतषन की ओर अग्रसर होता ह।ैजसमेल ने 

समाज के जलए कई महत्वपणूष सोशल थ्योरीज जवकजसत की थीं जैसे जक उनकी समाजजक अद्यतन थ्योरी, सामाजजक व्यवस्था का 

जसद्ांत, सामाजजक संघर्ष की जसद्ांत, सामाजजक समन्वय का जसद्ांत और सामाजजक संगिन का जसद्ांत।उन्होंने सामाजजक संघर्ष 

की जसद्ांत के माध्यम से समाज में राजनीजतक, आजथषक और सामाजजक बदलाव को समझने का प्रयास जकया। 

जाजज स मेल का प्रमुख स धांत - 

जाजष जसमेल का प्रमखु जसद्ांत "सामाजजक अद्यतन थ्योरी" था। इस जसद्ांत के अनसुार, समाज सदवै अद्यतन और 

पररवजतषत होता रहता ह।ै उनके अनसुार, समाज का जवशे्लर्ण करने के जलए सबसे महत्वपणूष तत्व समाज के अंदर जवद्यमान संघर्ष 

था।उनके अनुसार, समाज में जवजिन्न समहूों के बीच संघर्ष हमेशा होता ह ैऔर इस संघर्ष के माध्यम से समाज में बदलाव लाया 

जाता ह।ै उन्होंने समाज को एक संघर्ष के रूप में दखेा था जो समाज की उन्नजत का आधार होता ह।ैजाजष जसमेल के अनसुार, समाज 

का जवशे्लर्ण करते समय हमें समाज के अंदर समहूों के बीच संघर्ष, संघर्ष की जस्थजत और संघर्ष का नतीजा देखना चाजहए। उन्होंने 

सामाजजक संघर्ष की जसद्ांत के माध्यम से समाज में राजनीजतक, आजथषक और सामाजजक बदलाव को समझने का प्रयास जकया। 

जाजष जसमेल की पसु्तक -जाजष जसमले ने कई पसु्तकें  जलखीं थीं। उन्होंने अपनी जशक्षा और अनुिव के आधार पर कई 

जवर्यों पर लेखन जकया था। यहां कुछ महत्वपणूष पसु्तकों के नाम जदए जाते हैं: 

1. "The Structure of Social Action" (1937) 

2. "Social Theory and Social Structure" (1949) 

3. "Character and Social Structure" (1950) 

4. "Conflict in Society" (1956) 

5. "Sociological Theory" (1965) 

6. "The Sociology of Georg Simmel" (1950) 

जाजष जसमेल की पसु्तक "The Structure of Social Action" उनकी समाजशास्त्र की सबसे प्रजसद् और महत्वपणूष 

पसु्तकों में से एक ह।ै इस पसु्तक में उन्होंने समाजशास्त्र के मलू तत्वों का जवशे्लर्ण जकया ह।ैजाजष जसमेल के अनसुार, समाज को 

समझने के जलए हमें तीन मखु्य तत्वों का ध्यान दनेा चाजहए: व्यजक्त, संघ और संघर्ष। वह यह दावा करते हैं जक इन तीनों तत्वों के 

बीच संघर्ष होता ह ैजो समाज को पररवजतषत करता ह।ै इस पसु्तक में उन्होंने सामाजजक जियाओ ंऔर समाज के स्तरों के बारे में 
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जवस्तार से बताया ह।ै वे समाज की संरचना, समाज के अवधारणात्मक संरचना, और समाज में संघर्ष की समझ को िी जवस्तार से 

वणषन करते हैं।इस पसु्तक में उन्होंने सामाजजक जियाओ ंके मलू तत्वों और समाज की संरचना के बारे में बताया ह ैजो समाज को 

चलाने में मदद करते हैं। वे समाज की जवजिन्न स्तरों और समूहों के बारे में िी जवस्तार से जववेचना करते हैं जो समाज में संघर्ष को 

प्रिाजवत करते हैं। 

Social Theory and Social Structure" (1949) की जववेचना -जाजष जसमेल की पसु्तक "Social Theory and 

Social Structure" उनकी समाजशास्त्र की दसूरी महत्वपूणष पसु्तक ह,ै जो 1949 में प्रकाजशत की गई थी। इस पसु्तक में उन्होंने 

जवजिन्न समाजशास्त्रीय जसद्ांतों के बारे में चचाष की ह ैऔर समाज की संरचना और जियाओ ंको जवशे्लर्ण जकया ह।ैइस पसु्तक में 

जसमेल ने समाजशास्त्र के अलग-अलग जसद्ांतों को जवस्तार से जववेजचत जकया ह,ै जजनमें क्लाजसकल जसद्ांत, संरचनावादी 

जसद्ांत, संघवादी जसद्ांत, और चाजष परदशषक जसद्ांत शाजमल हैं।उन्होंने समाज की संरचना और जियाओ ंके बारे में जवस्तार से 

जववेचना की ह ैऔर सामाजजक संघर्ष के महत्व को िी बताया ह।ै इस पसु्तक में उन्होंने समाज के जवजिन्न जविागों, उनके िौजतक 

और सामाजजक संरचनाओ,ं और समाज के जवजिन्न स्तरों के बारे में िी बताया ह।ै इस पसु्तक में जसमेल ने समाजशास्त्र के जवजिन्न 

महत्वपणूष जसद्ांतों को जवस्तार से जववेजचत करते हुए समाज की संरचना, जियाए ंऔर संघर्ष के महत्व को समझा। 

जसमेल का क्लाजसकल जसद्ांत समाजशास्त्र का एक प्रमखु जसद्ांत ह,ै जजसमें समाज की संरचना और समाजजक 

जियाओ ंको व्यजक्त के स्विाव और स्वतंत्रता से समझा जाता ह।ै इस जसद्ांत के अनसुार, समाज में व्यजक्तयों के स्वतंत्र इच्छाशजक्त 

और जियाशीलता समाज की संरचना और समाजजक जियाओ ंको जनयंजत्रत नहीं करती ह।ैजाजष जसमेल ने इस जसद्ांत को जवस्तार से 

जववेजचत जकया था और इसके अनुसार समाज के जियाशीलता और संरचना को व्यजक्त के स्विाव और स्वतंत्रता से समझा। उन्होंने 

समाज के संरचनात्मक तत्वों को िी बताया, जैसे जक संघ, जनमाषण, रोल और स्टेटस।जाजष जसमेल को क्लाजसकल जसद्ांत के 

जवरोधी माना जाता ह,ै क्योंजक उन्होंने समाज के जियाशीलता और संरचना को व्यजक्त के स्विाव और स्वतंत्रता से समझने की 

बजाय समाज के संरचनात्मक तत्वों और सामाजजक संगिन के महत्व को बताया। उन्होंने समाज के स्तरों और समाज के अंतगषत 

उपसमदुायों के महत्व को िी उजागर जकया। 

संरचनावादी जसद्ांत जाजष जसमेल-जाजष जसमेल संरचनावादी जसद्ांत के प्रिावपूणष समाजशाजस्त्रयों में से एक हैं। उन्होंने 

संरचनावाद के जसद्ांतों को समाजशास्त्र के माध्यम से व्यापक रूप से जवस्तार से जववेजचत जकया।संरचनावाद के अनसुार, समाज की 

संरचना उसकी सामाजजक संगिन तथा संसाधनों के प्रजत जो व्यजक्तयों के साथ संबंध होते हैं, से जनिषर करती ह।ै जजस प्रकार संगिन 

की जवजिन्न घटकों के बीच संबंध होते हैं, उनसे समाज की संरचना जनधाषररत होती ह।ै उन्होंने समाज के जनमाषण में संघ, जनमाषण, रोल 

और स्टेटस जैसे तत्वों का महत्व बताया।संरचनावादी जसद्ांत के अनसुार, समाज में व्यजक्त अपनी जस्थजत और स्थान को समझते 

हुए अपनी उपलजधधयों के आधार पर समाज में एक जवजशष्ट स्थान प्राप्त करते हैं। इस प्रकार, समाज की संरचना में जवजिन्न स्तरों या 

वगों का जनमाषण होता ह।ैजाजष जसमेल ने संरचनावादी जसद्ांत के महत्वपणूष जसद्ांतों को व्याख्यात जकया  

संघवादी जसद्ांत जाजष जसमेल-जाजष जसमेल संघवादी जसद्ांत के प्रिावपूणष समाजशाजस्त्रयों में से एक हैं। उन्होंने संघवाद 

के जसद्ांतों को समाजशास्त्र के माध्यम से व्यापक रूप से जवस्तार से जववेजचत जकया।संघवाद का मलू मंत्र ह ै"समहू महत्वपूणष ह"ै। 

इसके अनुसार, समहू एक अजधकार प्राप्त एकता का प्रजतजनजधत्व करता ह ैऔर वह एक जस्थर और स्थायी संगिन होता ह ैजो लोगों 

के बीच संबंधों को तैयार करता ह।ै संघवादी जसद्ांत के अनसुार, समाज के मलू घटक समहू होते हैं जजन्हें समूह के सदस्य अपने 

संबंध, आशय, और मलू्यों के अनुसार जनजमषत करते हैं।जाजष जसमेल ने संघवादी जसद्ांत को समाज की जवजिन्न स्तरों पर लाग ूकरने 

के जलए एक व्यापक संरचनावादी मलूितू जसद्ांत के रूप में जवकजसत जकया। उन्होंने समाज के महत्वपणूष वगों और समहूों के रूप में 

समदुाय, संस्था, समाज, राज्य और दजुनया जैसे महत्वपूणष संरचनात्मक तत्वों को प्रस्ततु जकया। 

परदशषक जसद्ांत -जाजष जसमेल का चाजष परदशषक जसद्ांत सोशल स्रक्चर एडं सोशल थ्योरी के माध्यम से समाज के 

जवजिन्न पहलुओ ंका अध्ययन करता ह।ै इस जसद्ांत के अनुसार, समाज को चाजष परदशषक (charge differentiated) संरचना के 

रूप में वणषन जकया जा सकता ह।ैजसमेल का यह जसद्ांत यह सझुाव दतेा ह ैजक समाज के जवजिन्न स्तरों पर जवजिन्न चाजष होते हैं जो 

समाज के जवजिन्न संरचनात्मक तत्वों को प्रिाजवत करते हैं। चाजष यानी िमशः उत्पन्न होने वाली ऊजाष के तरंगों के समान इस 

जसद्ांत में समाज के जवजिन्न स्तरों पर उत्पन्न होने वाली सजियताए ंया ऊजाष की तरंगों को दशाषता ह।ैउदाहरण के जलए, जब हम 

एक समहू की बात करते हैं, तो उस समहू के सदस्यों के बीच एक चाजष होता ह ैजो उनके संबंधों और संवाद को प्रिाजवत करता ह।ै 
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इसी तरह संस्थाए,ं समाज, राज्य और जवश्व जैसे समाज के जवजिन्न स्तरों पर िी चाजष होते हैं जो उनके संरचनात्मक तत्वों को 

प्रिाजवत करते हैं। 

जाजज स मेल  रंचनावादी स नधांत की वेवेचना - 

जाजष जसमेल ने संरचनावादी जसद्ांत के माध्यम से समाज के जवजिन्न पहलुओ ं को अध्ययन जकया। इस जसद्ांत के 

अनसुार, समाज की संरचना उसकी संगिन तंत्र से प्रिाजवत होती ह।ै जसमेल का मानना था जक समाज की संरचना उसके अजधकार, 

कतषव्य, आचरण और संस्कृजत से प्रिाजवत होती ह।ैइस जसद्ांत को समझने के जलए एक उदाहरण ह ै जक एक समाज में लोगों के 

अजधकार और कतषव्य उनके स्थान और समाज के जनयमों से प्रिाजवत होते हैं। एक उच्च वगष के व्यजक्त के जलए उनके अजधकार और 

कतषव्य उनकी स्थान और समाज के जनयमों के आधार पर तय होते हैं, जबजक एक जनम्न वगष के व्यजक्त के जलए उनके अजधकार और 

कतषव्य िी समाज के जनयमों के आधार पर तय होते हैं, लेजकन उनका स्थान थोडा नीचे होता ह।ै इस प्रकार, समाज की संरचना 

व्यजक्त के स्थान, अजधकार, कतषव्य, आचरण और संस्कृजत से प्रिाजवत होती ह।ै 

Conflict in Society" (1956) -"Conflict in Society" (1956) एक पसु्तक ह ैजो जाजष जसमेल द्वारा जलखी गई 

थी और जो समाज में जववाद के रोल को अन्वेजर्त करती ह।ै इस पसु्तक में जसमेल ने उन तत्वों की व्याख्या की ह ैजो समाज में 

जववाद को उत्पन्न करते हैं और इससे समाज में संवधषन और पररवतषन होता ह।ैजसमेल ने जवजिन्न प्रकार के जववादों, जैसे आजथषक, 

सांस्कृजतक और राजनीजतक जववादों का जवशे्लर्ण जकया ह।ै उन्होंने यह िी दखेा जक जवजिन्न सामाजजक समहूों और व्यजक्तयों ने 

जववाद के सामने कैसे प्रजतजिया दी ह ैऔर शजक्त और अजधकार का क्या रोल ह।ैइस पसु्तक में जसमेल ने जववाद की महत्ता को 

बताया ह ैऔर यह िी कहा ह ैजक जववाद सामाजजक एकीकरण में एक बडा योगदान द ेसकता ह।ै जसमेल ने बताया ह ैजक समाज में 

जववाद की जस्थजत उत्पादक और अपजशष्ट दोनों हो सकती हैं।इस पसु्तक में एक और महत्वपणूष धारणा ह ै"कला का दखुांत" जजसमें 

जसमेल ने जववरण जदया ह ै 

Sociological Theory" (1965) - जाजष जसमेल द्वारा जलखी गई एक पसु्तक ह ैजो समाजशास्त्र में जसद्ांतों के जवकास 

को लेकर ह।ै इस पसु्तक में जसमेल ने बहुत सारे जसद्ांतों को समाजशास्त्र की दृजष्ट से जवशे्लर्ण जकया ह ैजो समाजशास्त्रीय जवचार की 

वैज्ञाजनकता को अजधक मजबतू करते हैं।इस पसु्तक में जसमेल ने जवजिन्न जसद्ांतों जैसे संरचनावाद, नए जसद्ांत, संघवाद, चाजष 

परदशषक जसद्ांत आजद को जवस्तार से जवशे्लर्ण जकया ह।ै जसमेल ने इस पसु्तक में समाजशास्त्र में जसद्ांतों के जवकास के प्रमखु 

समयों को िी दशाषया ह ैजैसे फ्ांसीसी िांजत, प्रॉटेस्टेंट रीफामेशन, राष्ट्रवाद आजद।इस पसु्तक में जसमेल ने समाजशास्त्र के प्रमखु 

जसद्ांतों को जवस्ततृ रूप से जवशे्लजर्त जकया ह ै जैसे फंक्शनजलस्ट जसद्ांत, संरचनावादी जसद्ांत, संघवादी जसद्ांत, सामाजजक 

व्यवस्था जसद्ांत आजद।  

The Sociology of Georg Simmel" (1950) -"The Sociology of Georg Simmel" (1950) जाजष जसमेल 

द्वारा जलखी गई एक पसु्तक ह ैजजसमें जसमेल ने अपने संगिनात्मक और सामाजजक जसद्ांतों पर चचाष की ह।ै इस पसु्तक में जसमेल ने 

सामाजजक जीवन की जवजिन्न पहलुओ,ं जैसे संवेदनशीलता, स्तर-समानता, व्यजक्तगतता और सामाजजक अजधकार की अध्ययन 

जकया ह।ैइस पसु्तक में जसमेल ने संगिनात्मक जसद्ांतों के अलावा समाजशास्त्र की अन्य जवर्यों पर िी चचाष की ह,ै जैसे जक 

सामाजजक व्यवहार, समाज के अध्ययन के तरीके, संघर्ष, संगिन और स्थाजयत्व। उन्होंने अपनी व्याख्या में व्यजक्तगतता और 

सामाजजक संवेदनशीलता के बीच एक ताकतवर ररश्ता बताया ह।ैइस पसु्तक में जसमेल ने समाज जवज्ञान के कुछ महत्वपणूष जसद्ांतों 

को जवस्तार से व्याख्या जकया ह,ै जजनमें से कुछ जनम्नजलजखत हैं: 

• सामाजजक तंत्र का जवशे्लर्ण 

• व्यजक्त और समाज के बीच ररश्ते 

• समाज में संघर्ष 

• समाज की स्थाजयत्व 

• समाज का उत्पजत्त और जवकास 

जाजष जसमेल का समाज में महत्व-जाजष जसमेल का समाज शास्त्र में बहुत महत्वपणूष स्थान ह।ै उन्होंने समाज शास्त्र के क्षेत्र 

में कई महत्वपणूष जसद्ांतों और जवचारों की जवकास की मदद की। उनकी सोशल थ्योरी, संघर्ष जसद्ांत, संरचनावादी जसद्ांत और 

चाजष परदशषक जसद्ांत जसैी जसद्ांतों ने समाज शास्त्र को नए दृजष्टकोण जदए। उन्होंने समाज के जवजिन्न पहलुओ,ं जैसे संघर्ष, संगिन, 

संबंध, शजक्त और सामंतव्य को जवस्तार से अध्ययन जकया। जाजष जसमेल का समाज शास्त्र में महत्वपणूष योगदान ह ैऔर उनकी 
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सोशल थ्योरी आज िी समाज शास्त्र के छात्रों के जलए अध्ययन के जलए महत्वपणूष ह ैसमाज को समझने के जलए जजमेल ने एक नया 

पररपे्रक्ष्य प्रदान जकया। उसने समाजशास्त्र को नए दृजष्टकोण से समझने का प्रयास जकया। उसने इससे पूवष के जवद्वानों यथा कॉम्ट और 

स्पेंसर के जैजवकीय जसद्ांतों को अस्वीकार कर जदया। इन जसद्ांतों के बारे में आपने जपछली इकाई में पढा ह।ै 

सनष्कर्ज 

जाजष जसमेल के जसद्ांतों का जनष्ट्कर्ष यह ह ैजक समाज एक नैजतक एवं सामाजजक संबंधों का नेटवकष  ह ैजजसमें व्यजक्त एक 

सामान्य जवश्वास एवं समझ के आधार पर समान तरीके से जडुता ह।ै उनके अनसुार, समाज के जवजिन्न पहलुओ,ं जैसे संघर्ष, संगिन, 

संबंध, शजक्त और सामंतव्य, में संगजित तरीके से स्थायीत्व होता ह ैजो उनकी सोशल थ्योरी के मलू तत्व हैं। इन जसद्ांतों के माध्यम 

से, जसमेल ने समाज में महत्वपणूष प्रजियाओ ंको समझने की कोजशश की और यह दशाषया जक समाज के जवजिन्न पहलुओ ंमें एक 

मजबतू संरचना होना चाजहए।उनकी संघर्ष जसद्ांत के अनसुार, समाज में लोगों के बीच जवजिन्न संघर्ष होते हैं जो समाज की मखु्य 

शजक्त होती हैं। इन संघर्ों को समझने से वे समाज के जवजिन्न पहलुओ ंकी समझ में मदद करते हैं।जसमेल के संरचनावादी जसद्ांत के 

अनसुार, समाज के जवजिन्न पहलुओ ंमें एक संरचना होती ह ैजो समाज को एक समहू के रूप में संगजित रखती ह ैसमाज को 

समझने के जलए जजमेल ने एक नया पररपे्रक्ष्य प्रदान जकया। उसने समाजशास्त्र को नए दृजष्टकोण से समझने का प्रयास जकया। उसने 

इससे पूवष के जवद्वानों यथा कॉम्ट और स्पेंसर के जैजवकीय जसद्ांतों को अस्वीकार कर जदया। इन जसद्ांतों के बारे में आपने जपछली 

इकाई में पढा ह।ै 

जसमेल के योगदान अजवश्वसनीय हैं: अपने समय के अकादजमक क्षेत्र से अपेक्षाकृत कम पररजचत और हाजशए पर रहने के 

बावजदू, उन्होंने समाजशास्त्र को एक जवज्ञान के रूप में स्थाजपत करने में बहुत योगदान जदया, जैसे जक प्राजधकरण और व्यजक्तत्व या 

व्यजक्तगत संबंधों जैसे पहलुओ ं पर काम करना। वह एक जववादास्पद और जदलचस्प दाशषजनक िी थे, जजन्होंने अमरता, नैजतक 

सापेक्षवाद, जीवन, पे्रम और नैजतकता जैसे जवर्यों को छुआ था, और जजनके कायों ने कई बाद के लेखकों के जलए पे्ररणा का काम 

जकया। 
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Okkjk.klh tuin esa egkRek xka/kh jk"Vªh; xzkeh.k jkstxkj xkj.Vh ;kstuk ds 

vUrxZr 2014 ls LFkk;h ifjlEifÙk fuekZ.k dh fLFkfr dk fo'ys"k.k 

 

lat; dqekj oekZ 

'kks/k Nk=] vFkZ'kkL= foHkkx] egkRek xka/kh dk'kh fo|kihB] okjk.klh 

MkW0 ikjlukFk ekS;Z  

,lksfl,V izksQslj] vFkZ'kkL= foHkkx] egkRek xka/kh dk'kh fo|kihB] okjk.klh 

 

lkjka'k 

izLrqr “kks/k i= esa okjk.klh tuin esa eujsxk ds vUrxZr LFkk;h ifjlEifÙk fuekZ.k dh fLFkfr 

dk fo”ys’k.k fd;k x;k gSA “kks/k i= ds mn~ns”; dks iwjk djus ds fy, f}rh;d v akdM+ks dk iz;ksx fd;k 

x;k gS tks eujsxk ds vkWuykbu fjiksVZ R6.7 ls fy;k x;k gSaA okjk.klh tuin esa vkaxuckM+h dsanz dk 

fuekZ.k] lw{e flapkbZ ifjlEifÙk dk fuekZ.k] O;fDrxr Hkwfe ij ifjlEifÙk dk fuekZ.k] Hkwfe fodkl ls 

lacfU/kr ifjlEifÙk dk fuekZ.k vkSj xzeh.k LoPNrk ls lEcfU/kr ifjlEifÙk ds fuekZ.k esa o`f) gqbZ gS rFkk 

vU; LFkk;h ifjlEifÙk ds fuekZ.k es dksbZ çHkkoh ifjorZu ugh gqvk gSA eujsxk ls LFkk;h ifjlEifÙk ds 

fuekZ.k ds lkFk&lkFk xzkeh.k vdq”ky Jfedks dks jkstxkj ds volj esa o`f) gksrh gS ftlls mudh 

vkfFkZd lkekftd fLFkfr esa lq/kkj gksrk gSA 

egRoiw.kZ 'kCn % eujsxk] LFkk;h ifjlEifÙk] okjk.klhA  

 

izLrkouk& 

Hkkjr dh vkRek xkao esa clrh gSA fo”o cSad ds vuqlkj 2021 eas Hkkjr dh 64-61 izfr”kr tula[;k 

xkao esa fuokl djrh gSA Hkkjr  ds xzkeh.k {ks=ksa esa d̀f’k ,oa d̀f’k ls laca/k {ks= gh vk; ,oa jkstxkj ds 

izeq[k lk/ku gSA xzkeh.k {ks= esa vdq”ky Jfedks dks jkstxkj miyC/k djkus esa eujsxk dk egRoiw.kZ ;ksxnku 

gSA Hkkjr dh Tkux.kuk 2011 esa lEiUu gks pqdh gSA 2011 ds i”pkr dh vof/k esa u;h tux.kuk ds }kjk 

vkdM+ksa dh vuqiyC/krk ds dkj.k vuqekfur tula[;k dk mi;ksx fd;k tk jgk gSA mÙkj çns”k dh  

vuqekfur tula[;k 2023 esa 231]502]578 gS ftles 77-73 çfr”kr tula[;k xkao es fuokl djrh gSa vkSj 

okjk.klh tuin dh 2023 es vuqekfur tula[;k yxHkx 4259]988 gS ftles 2226664 iq#’k vkSj 2033324 

efgyk gSaA 1 okjk.klh ftys  dh vkSlr lk{kjrk yxHkx 75-60 çfr”kr gSaA egkRek xka/kh jk’Vªh; xzkeh.k 

jkstxkj xkj.Vh vf/kfu;e ¼eujsxk½ 2005 dh vf/klwpuk 7 flrEcj] 2005 dks tkjh dh xbZ FkhA bl 

vf/kfu;e dks 2Qjojh] 2006 ls igys pj.k esa 200 ftyks esa vf/klwfpr fd;k x;k Fkk vkSj ckn esa foÙk o’kZ 

2007&8 esa bls vkSj 130 ftyks esa ykxw fd;k x;k ¼113 ftys 1 vizSy] 2007 ls vf/klwfpr fd;s x, vkSj 

mÙkj izns”k esa 17 ftys 17 ebZ] 2007 ls vf/klwfpr fd;s x, Fks½A eujsxk ds vUrxZr mÙkj izns”k ds “ks’k 

cps ftyks dh vf/klwpuk 1 vizSy] 2008 dks tkjh fd xbZ Fkh ftlesa okjk.klh tuin Hkh “kkfey FkkA blesa 

mu ftyks dks NksM+ fn;k x;k gS tgkW “kr&izfr”kr “kgjh vkcknh gSA okjk.klh tuin esa eujsxk ls 

fØ;kU;ou ls lEcfU/kr vf/klqpuk 1 viSzy 2008 dks tkjh dh x;h rnqijkUr okjk.klh tuin esa eujsxk 

;kstuk fujarj xzkeh.k {ks=ksa esa izHkkoiw.kZ <+x ls fØ;kfUor dh tk jgh gSA  

mn~ns”; & 

         eujsxk dk mn~ns”; ,sls izR;sd xzkeh.k ifjokj ftuds o;Ld lnL; vdq”ky “kkjhfjd Je 

dk;Z djuk pkgrs gS] dks ,d foÙk o’kZ esa de ls de 100 fnuks a dk xkj.Vh;qDr etnwjh jkstxkj miyC/k 

djkuk gSA Hkkjr ljdkj ds eujsxk ls lEcfU/kr fn”kk&funsZ”kksa ds vuqlkj y{; fuEuor gS2& 

• jkstxkj ds volj miyC/k djkds xzkeh.k Hkkjr esa jgus okys lokZf/kd ykHkoafpr yksxks ds fy, 

lkekftd lqj{kkA  

                                                 
1 www.india census . net / states/ uttar pradesh. 
2 eujsxk] 2005 fn”kk&funsZ”k 2013] pkSFkk laLdj.k] ist ua0 3 

http://www.india/
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• fVdkÅ Lo:i dh ifjlaifÙk;ksa ds l`tu ]mUur ty lqj{kk] e`nk laj{k.k vkSj mPp Hkwfe mRikndrk 

ds tfj, fu/kZuks ds fy, vkftfodk lqj{kkA 

• xzkeh.k Hkkjr esa lw[kk jks/ku vkSj ck<+ fu;a=.kA 

• vf/kdkj vk/kkfjr dkuwuh izfØ;k ds tfj, lkekftd #i ls ykHkoafpr] fo”ks’kdj efgykvks] vuqlwfpr 

tkfr vkSj vuqlwfpr tutkfr ds yksxks dks vf/kdkj lEiUu cukukA 

• fofHkUu xjhch mi”keu vkSj vkftfodk laca/kh igyks esa rkyesy ds tfj;s fodsnzhd`r] Hkkxhnkjh&iw.kZ 

fu;kstu dks lqn`<+ djukA  

• iapk;rh jkt laLFkkvksa dks lqn`<+ djds tehuh Lrjksa ;k yksdra= dks etcwr djukA  

• “kklu esa csgrj ikjnf”kZrk vkSj tokcnsgh ykukA  

bl izdkj] eujsxk lkekftd lqj{kk] vkthfodk lqj{kk vkSj yksdrkaf=d vf/kdkfjrk ij vius 

izHkko ds tfj, xzkeh.k Hkkjr esa lekos”kh fodkl lwfuf”pr djus dk l”kDr ek/;e gSSA  

eujsxk ds vUrZxr 17 izdkj ds LFkk;h ifjlEifÙk dk fuekZ.k fd;k tkrk gS tks fuEu gS&  

vkaxuckM+h dsUnz ,oa xzkeh.k volajpuk dk fuekZ.k] rVh; {ks= dk fuekZ.k] lw[kkjks/ku ls lEcfU/kr 

ifjlEifÙk dk fuekZ.k] xzkeh.k is; ty ls lEcfU/kr ifjlEifÙk dk fuekZ.k] [kk|ku laj{k.k ls lEcfU/kr 

ifjlEifÙk dk fuekZ.k] ck<+ fu;a=.k vkSj ty laj{k.k ls lEcfU/kr ifjlEifÙk dk fuekZ.k] eR;likyu ls 

lEcfU/kr ifjlEifÙk dk fuekZ.k] lw{e flapkbZ ls lEcfU/kr ifjlEifÙk dk fuekZ.k] O;fDrxr Hkwfe ij 

ifjlEifÙk dk fuekZ.k] Hkwfe fodkl ls lEcfU/kr ifjlEifÙk dk fuekZ.k] [ksy ds eSnku dk fuekZ.k] xzkeh.k 

la;kstdrk ls lEcfU/kr ifjlEifÙk dk fuekZ.k] xzkeh.k LoPNrk ls lEcfU/kr ifjlEifÙk dk fuekZ.k] Hkkjr 

fuekZ.k lsok dsUnz dk fuekZ.k] ty laj{k.k vkSj ty laxzg.k ls lEcfU/kr ifjlEifÙk dk fuekZ.k] ijEijkxr 

ty fudk; dk uohdj.k ls lEcfU/kr ifjlEifÙk dk fuekZ.k vkSj vU; dk;Z ls lEcfU/kr ifjlEifÙk dk 

fuekZ.k fd;k tkrk gSA 

lkfgfR;d losZ{k.k& 

Thorat,Sukhdeo and Shenggn Fan (2007) us vius v/;;u ”Public Investment and Poverty 

Reduction :Lessons from China and India” esa ik;k gS fd xzkeh.k volajpuk tSls jksM] fotyh] flapkbZ] 

lapkj] f“k{kk vkSj xjhch dks de djus okyh ;kstuk es fuos”k ls Hkkjr vkSj Pkhu nksuksa ns”kks ds d`f’k 

mRikndrk vkSj xzkeh.k vlaxfBr {ksrz dh etnwjh es c`f) gksrk gSA 

dfjeqYyk ,oa vU; ¼2009½ us vius v/;;u "Soil and Water Conservation works through 

National Rural Employment Guarantee Scheme (NREGS) in Andhra Pradesh- Analysis of Livelihood 

impact." esa ik;k gS fd eujsxk ds izHkko dks xzkeh.k vkthfodk rFkk feV~Vh ,oa ty laj{k.k dks rhu 

jkT;ksa jktLFkku] vkU/kz izns'k rFkk e/; izns'k ds lUnHkZ esa feV~Vh ,oa ty laj{k.k ls lEcfU/kr dk;ksZa dks 

T;knk egRo fn;k rFkk dqy dk;ksZa dk yxHkx 80 izfr'kr dk;Z feV~Vh ,oa ty laj{k.k ls lEcfU/kr ik;k 

x;kA bl ;kstuk ds dkj.k iyk;u dh nj esa egRoiw.kZ fxjkoV ik;h x;hA eujsxk esa ;ksxnku djus okys 

ifjokjksa ds vk; lzksr] ifjokj ds lnL;ksa dh la[;k rFkk [ksrh gsrq tehu dh miyC/krk izHkkfor fd;k gSA  

eujsxk ls izkIr vk; dks eq[;r% Hkkstu rFkk f'k{kk ij O;; fd;k x;kA lkS fnuksa ds dk;Z ds 

izko/kku ds ckotwn ifjokjksa dks vkSlru 25 fnu dk gh jkstxkj izkIr gqvkA 

Mishra, Sushanta Kumar (2011) us vius v/;;u “Asset Creation under MGNREGA : A Study 

in Three District of Madhya Pradesh” esa ik;k gS fd eujsxk ls ifjlEifÙk fuekZ.k esa xzkeh.k ifjokjks dk 

egRoiw.kZ ;ksxnku gS vkSj mRiknd ifjlEifÙk;ks dk fuekZ.k fd;k x;k gSA             

K. Amit, (2013) us vius v/;;u “Asset Creation through National Rural Employment” esa 

crk;k gS fd eujsxk ls d`f’k ls lEcfU/kr ifjlEifÙk;ks ds fuekZ.k ls d`f’k mRikndrk esa o`f} gqbZ gSA 

if”pe caxky esa eujsxk ds }kjk l`ftr ifjlEifÙk;ks dk izHkko Qly dh xgurk ij fofHkUu o’kksZ esa ns[kk 

x;k gSA eujsxk ls l`ftr lw{e flapkbZ xzkeh.k la;kstdrk ls lEcfU/kr ifjlEifÙk;ks dk fuekZ.k /kukRed 

gS ysfdu Qly dh xgurk ij bldk izHkko de gSA 

Keerthi, K., Madhusudan, B. (2014) us vius v/;;u “MGNREGA  Impacat on Rural Asset 

Creation : A Study in Two Village of Prakasam District of Andhra Pradesh” esa ik;k gS fd eujsxk ls 

l`ftr O;fDrxr vkSj lkoZtfud ifjlEifÙk;ks ds fuekZ.k ls Jfedksa dks eujsxk ls tks etnwjh feyrh gS] 
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os bldk mi;ksx vius [kk| inkFkksZ] HkSl [kjhnus] ?kjsyw [kpZ vkSj cPpks ds Ldwy dk “kqYd tek djus 

ij O;; djrs gS 

Bathla, Seema and Other. (2017) us vius v/;;u "Where to Accelerate Agricultural Growth 

and Poverty Reduction” esa ik;k gS fd f”k{kk vkSj d`f’k {ksrz es fuos”k djus ls d`f’kxr vk; es o`f) gksrh 

gSaA xzkeh.k volajpuk vkSj LokLFk es fuos”k ls xzkeh.k xjhch es deh gksrh gSA 

Mishra, Pulak (2018) us vius v/;;u “Asset Creation under MGNREGA and Sustainable 

Agriculture Growth: Impacts of Convergence Initiatives in Odisha and West Bengal" esa ik;k gS fd 

if”pe caxky HkkSfrd miyfC/k esa mM+hlk ls vPNk gSA eujsxk ls jk’Vªh; ckxokuh fe”ku] jk’Vªh; xzkeh.k 

vkthfodk fe”ku vkSj jk’Vªh; lw{e flapkbZ fe”ku esa vfHklj.k ls vuqitkÅ Hkwfe mitkÅ Hkwfe esa 

ifjofrZr gqvk gSA 

v/;;u dk mn~ns';& 

izLrqr “kks/k i= dk eq[; mn~ns”; okjk.klh tuin esa eujsxk ds vUrxZr 2014 ls LFkk;h 

ifjlEifÙk fuekZ.k dh fLFkfr dk v/;;u djuk gSA  

vk¡dM+s ,oa mudk fo”ys’k.k 

v/;;u ls lEcfU/kr vkWdM+s eujsxk ds vkWuykbu fjiksVZ R6.7 ls fy;k x;k gSA ;g “kks/k i= 

okjk.klh tuin esa eujsxk ls l`ftr LFkk;h ifjlEifÙk;ks dk rkfdZd fo”ys’k.k djrk gSaSA 

okjk.klh tuin esa eujsxk ls l`ftr LFkk;h ifjlEifÙk;ksa dk fooj.k& 

okjk.klh tuin es 8 fodkl [k.M gS vkSj 760 xzke iapk;r gSaA 
rkfydk la[;k&1 % mÙkj izns”k esa eujsxk ds vUrxZr LFkk;h ifjlEifÙk fuekZ.k dh fLFkfr ¼2014&15 ls 

2021&22½ 

LFkk;h ifjlEifÙk 

mÙkj 

izns”k es 

LFkk;h 

ifjlEifÙk 

dk fuekZ.k 

mÙkj izns”k es 

dqy LFkk;h 

ifjlEIfÙk 

fuekZ.k esa 

izfr”kr* 

mÙkj izns”k es  

ifjlEifÙk 

fuekZ.k ij 

O;; ¼yk[k 

:i;s½ 

mÙkj izns”k es 

dqy ifjlEifÙk 

fuekZ.k esa O;; 

izfr”kr* 

mÙkj izn s”k es 

ifjlEifÙk 

fuekZ.k dh izfr 

bdkbZ ykxr 

¼yk[k :i;s es½* 

vkaxuckM+h dsUnz dk fuekZ.k 28512 0.54 124757 3.64 4.37 

rVh; {ks= 345 0.006 26.57 0.0007 0.07 

lw[kk jks/ku ls lEcfU/kr 129573 2.46 44257.8 1.3 0.34 

xzkeh.k is; ty 1525 0.03 234.65 0.006 0.15 

[kk| Hk.Mkj.k 0 0 0 0 0 

ck<+ fu;a=.k ,oa laj{k.k 188205 3.58 251300 7.34 1.33 

eRL; ikyu 342 0.006 408.54 0.011 1.19 

lw{e flapkbZ dk;Z 150176 2.85 148741 4.35 0.99 

O;fDrxr Hkwfe ij dk;Z 2734191 52.02 601969 17.6 0.22 

Hkwfe fodkl 668895 12.72 752674 22.01 1.12 

[ksy dk eSnku 384 0.007 326.43 0.009 0.85 

xzkeh.k la;kstdrk 632789 12.04 862507 25.22 1.36 

xzkeh.k LoPNrk 373967 7.11 40821.3 1.19 0.1 

Hkkjr fuekZ.k lsok dsUnz 223 0.004 25.48 0.0007 0.11 

ty laj{k.k ,oa ty laxzg.k 236475 4.5 455140 13.31 1.92 

ijEijkxr ty fudk; dk 

uohdj.k 
66446 1.26 114426 3.34 1.72 

vU; dk;Z 43198 0.82 21700.6 0.63 0.5 

dqy ;ksx 5255246 100 3419315 100  

L=ksr& www.mgnrega.in 
*eujsxk ls lEcfU/kr fofHkUu enksa@o’kksZ ds vkdM+ksa ls “kks/kdrkZ }kjk laxf.krA 

http://www.mgnrega/
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rkfydk la[;k&1 esa fn;s x;s vkadM+ksa ls Li’V gS fd mÙkj izns”k esa 28512 vkaxuckM+h dsUnz] 345 

rVh; {ks=] 129573 lw[kk jks/ku ls lEcfU/kr] 1525 xzkeh.k is; ty] 188205 ck<+ fu;a=.k ,oa laj{k.k] 

342 eRL;ikyu] 150176 lw{e flapkbZ dk;Z] 2734191 O;fDrxr Hkwfe ij dk;Z] 668895 Hkwfe fodkl] 384 

[ksy dk eSnku] 632789 xzkeh.k la;kstdrk] 373967 xzkeh.k LoPNrk] 223 Hkkjr fuekZ.k lsok dsUnz] 

236475 ty laj{k.k ,oa ty laxzg.k] 66446 ijEijkxr ty fudk; dk uohdj.k vkSj 43198 vU; dk;Z 

ls lEcfU/kr LFkk;h ifjlEifÙk dk fuekZ.k fd;k x;k gSA mÙkj izns”k esa 124757 yk[k :i;s vkaxuckM+h 

dsUnz] 26-57 yk[k :i;s rVh; {ks=] 44257-8 yk[k :i;s lw[kk jks/ku ls lEcfU/kr] 234-65 yk[k :i;s 

xzkeh.k is; ty] 251300 yk[k :i;s ck<+ fu;a=.k ,oa laj{k.k] 408-54 yk[k :i;s eRL; ikyu] 148741 

yk[k :i;s lw{e flapkbZ dk;Z] 601969 yk[k :i;s O;fDrxr Hkwfe ij dk;Z] 752674 yk[k :i;s Hkwfe 

fodkl] 326-43 yk[k :i;s [ksy dk eSnku] 862507 yk[k :i;s xzkeh.k la;kstdrk] 40821-3 yk[k :i;s 

xzkeh.k LoPNrk] 25-48 yk[k :i;s Hkkjr fuekZ.k lsok dsUnz] 455140 yk[k :i;s ty laj{k.k ,oa ty 

laxzg.k] 114426 yk[k :i;s ijEijkxr ty fudk; dk uohdj.k vkSj 21700-6 yk[k :i;s vU; dk;Z ls 

lEcfU/kr LFkk;h ifjlEifÙk ij O;; fd;k x;k gSA 

mÙkj izns”k esa O;fDrxr Hkwfe ij ifjlEifÙk dk fuekZ.k 52-02 izfr”kr lcls vf/kd vkSj [ksy ds 

eSnku dk 0-007 izfr”kr lcls de fuekZ.k fd;k x;k gS] xzkeh.k la;kstdrk ls lEcfU/kr ifjlEifÙk ds 

fuekZ.k ij 25-22 izfr”kr O;; lcls vf/kd vkSj xzkeh.k is; ty ij 0-006 izfr”kr lcls de O;; fd;k 

x;k gS vkSj ifjlEifÙk fuekZ.k dh izfr bdkbZ ykxr vkaxuckM+h dsUnz ij 4-37 yk[k :i;s lcls vf/kd 

vkSj rfV; {ks= ij 0-07 yk[k :i;s lcls de gSA mÙkj izns”k esa dqy ifjlEifÙk fuekZ.k dk yxHkx 78-

13 çfr”kr ifjlEifÙk dk fuekZ.k d`f’k ,oa d`f’k ls laca/k LFkk;h ifjlEifÙk dk fuekZ.k fd;k x;k gS vkSj 

dqy ifjlEifÙk fuekZ.k ij C;; dk yxHkx 65-91 çfr”kr d`f’k ,oa d`f’k ls laca/k LFkk;h ifjlEifÙk ds 

fuekZ.k ij C;; fd;k x;k gSA  

ikbZ pkVZ la[;k&1 

 
ikbZ pkVZ la[;k&1 ls Li’V gS fd mÙkj izns”k esa 

O;fDrxr Hkwfe ij ifjlEifÙk dk fuekZ.k] Hkwfe 

fodkl] xzkeh.k LoPNrk] xzkeh.k la;kstdrk vkSj 

ck<+ fu;a=.k vkSj laj{k.k ls lEcfU/kr ifjlEifÙk 

dk fuekZ.k lcls vf/kd fd;k x;k gSA 

ikbZ pkVZ la[;k&2 

 

ikbZ pkVZ la[;k&2 ls Li’V gS fd mÙkj izns”k esa 

xzkeh.k la;kstdrk] Hkwfe fodkl]O;fDrxr Hkwfe ij 

ifjlEifÙk dk fuekZ.k] vkaxuckM+h dsUnz dk fuekZ.k 

vkSj ck<+ fu;a=.k ,oa laj{k.k ij lcls vf/kd O;; 

fd;k x;k gSA 

 

rkfydk la[;k&2 % okjk.klh tuin esa eujsxk ds vUrxZr LFkk;h ifjlEifÙk fuekZ.k dh fLFkfr ¼2014&15 

ls 2021&22½ 

LFkk;h ifjlEifÙk 

okjk.klh 

tuin esa 

ifjlEifÙk 

dk fuekZ.k 

okjk.klh tuin 

esa dqy LFkk;h 

ifjlEIfÙk fuekZ.k 

esa izfr”kr* 

okjk.klh tuin 

esa ifjlEifÙk 

fuekZ.k ij O;; 

¼yk[k :i;s esa½ 

okjk.klh 

tuin esa dqy 

ifjlEifÙk 

fuekZ.k esa O;; 

izfr”kr* 

okjk.klh tuin 

esa ifjlEifÙk 

fuekZ.k dh izfr 

bdkbZ ykxr 

¼yk[k :i;s esa½* 
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vkaxuckM+h dsUnz dk 

fuekZ.k 
339 0.61 1163.41 4.92 3.43 

rVh; {ks= 0 0 0 0 0 

lw[kk jks/ku ls lEcfU/kr 2379 4.3 449.6 1.9 0.18 

xzkeh.k is; ty 238 0.43 26.37 0.11 0.11 

[kk| Hk.Mkj.k 0 0 0 0 0 

ck<+ fu;a=.k ,oa laj{k.k] 2757 4.99 2501.84 10.58 0.9 

eRL; ikyu 0 0 0 0 0 

lw{e flapkbZ dk;Z 1346 2.43 988.22 4.18 0.73 

O;fDrxr Hkwfe ij dk;Z 28762 52.06 6903.06 29.21 0.24 

Hkwfe fodkl 3977 7.19 2097 8.87 0.52 

[ksy dk eSnku 15 0.02 14.89 0.06 0.99 

xzkeh.k la;kstdrk 8819 15.96 7142.8 30.23 0.8 

xzkeh.k LoPNrk 4324 7.82 406.5 1.72 0.09 

Hkkjr fuekZ.k lsok dsUnz 0 0 0 0 0 

ty laj{k.k ,oa ty 

laxzg.k 
1423 2.57 1652.69 6.99 1.16 

ijEijkxr ty fudk; 

dk uohdj.k 
428 0.77 210.97 0.89 0.49 

vU; dk;Z 435 0.78 68.01 0.28 0.15 

dqy ;ksx 55242 100 23625.4 100  

L=ksr & www.mgnrega.in 

*eujsxk ls lEcfU/kr fofHkUu enksa@o’kksZ ds vkdM+ksa ls “kks/kdrkZ }kjk laxf.krA 
rkfydk la[;k&2 esa fn;s x;s vkdM+ksa ls Li’V gS fd okjk.klh tuin esa  339 vkaxuckM+h dsUnz] 

2379 lw[kk jks/ku ls lEcfU/kr] 238 xzkeh.k is; ty] 2757 ck<+ fu;a=.k ,oa laj{k.k] 1346 lw{e flapkbZ 

dk;Z] 28762 O;fDrxr Hkwfe ij dk;Z] 3977 Hkwfe fodkl] 15 [ksy dk eSnku] 8819 xzkeh.k la;kstdrk] 

4324 xzkeh.k LoPNrk] 1423 ty laj{k.k ,oa ty laxzg.k] 428 ijEijkxr ty fudk; dk uohdj.k vkSj 

435 vU; dk;Z ls lEcfU/kr LFkk;h ifjlEifÙk dk fuekZ.k fd;k x;k gSA 

okjk.klh tuin es 1163-41 yk[k :i;s vkaxuckM+h dsUnz] 449-6 yk[k :i;s lw[kk jks/ku ls 

lEcfU/kr] 26-37 yk[k :i;s xzkeh.k is; ty] 2501-84 yk[k :i;s ck<+ fu;a=.k ,oa laj{k.k] 988-22 yk[k 

:i;s lw{e flapkbZ dk;Z] 6903-06 yk[k :i;s O;fDrxr Hkwfe ij dk;Z] 2097 yk[k :i;s Hkwfe fodkl] 14-

89 yk[k :i;s [ksy dk eSnku] 7142-8 yk[k :i;s xzkeh.k la;kstdrk] 406-5 yk[k :i;s xzkeh.k LoPNrk] 

1652-69 yk[k :i;s ty laj{k.k ,oa ty laxzg.k] 210-97 yk[k :i;s ijEijkxr ty fudk; dk 

uohdj.k vkSj 68-01 yk[k :i;s vU; dk;Z ls lEcfU/kr LFkk;h ifjlEifÙk ij O;; fd;k x;k gSA 

okjk.klh tuin esa O;fDrxr Hkwfe ij ifjlEifÙk dk fuekZ.k 52-06 izfr”kr lcls vf/kd vkSj 

[ksy ds eSnku dk 0-02 izfr”kr lcls de fuekZ.k fd;k x;k gS] xzkeh.k la;kstdrk ls lEcfU/kr 

ifjlEifÙk ds fuekZ.k ij 30-23 izfr”kr O;; lcls vf/kd vkSj xzkeh.k is; ty ij 0-11 izfr”kr lcls 

de O;; fd;k x;k gS vkSj ifjlEifÙk fuekZ.k dh izfr bdkbZ ykxr vkaxuckM+h dsUnz ij 3-43 yk[k :i;s 

lcls vf/kd vkSj xzkeh.k LoPNrk 0-09 yk[k :i;s lcls de gSA 

okjk.klh tuin esa dqy ifjlEifÙk fuekZ.k dk yxHkx 73-54 çfr”kr ifjlEifÙk dk fuekZ.k d`f’k 

,oa d`f’k ls laca/k LFkk;h ifjlEifÙk dk fuekZ.k fd;k x;k gS vkSj dqy ifjlEifÙk fuekZ.k ij  C;; dk 

yxHkx 61-73 çfr”kr d`f’k ,oa d`f’k ls laca/k LFkk;h ifjlEifÙk ds fuekZ.k ij C;; fd;k x;k gSA  

mÙkj izns”k esa dqy ifjlEifÙk fuekZ.k dk yxHkx 78-13 çfr”kr ifjlEifÙk dk fuekZ.k d`f’k ,oa 

d`f’k ls laca/k LFkk;h ifjlEifÙk dk fuekZ.k fd;k x;k gS tcfd okjk.klh tuin esa dqy ifjlEifÙk 

fuekZ.k dk yxHkx 73-54 çfr”kr ifjlEifÙk dk fuekZ.k d`f’k ,oa d`f’k ls laca/k LFkk;h ifjlEifÙk dk 

fuekZ.k fd;k x;k gS mÙkj izns”k esa dqy ifjlEifÙk fuekZ.k ij  C;; dk yxHkx 65-91 çfr”kr d`f’k ,oa 
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d`f’k ls laca/k LFkk;h ifjlEifÙk ds fuekZ.k ij C;; fd;k x;k gS tcfd okjk.klh tuin esa dqy 

ifjlEifÙk fuekZ.k ij  C;; dk yxHkx 61-73 çfr”kr d`f’k ,oa d`f’k ls l aca/k LFkk;h ifjlEifÙk ds fuekZ.k 

ij C;; fd;k x;k gSA  

ikbZ pkVZ la[;k&3 

 
ikbZ pkVZ la[;k&3 ls Li’V gS fd okjk.klh tuin 

esa O;fDrxr Hkwfe ij ifjlEifÙk dk fuekZ.k] xzkeh.k 

l;kstdrk] xzkeh.k LoPNrk] ck<+ fu;a=.k ,oa 

laj{k.k vkSj lq[kkjks/ku ls lEcfU/kr ifjlEifÙk dk 

fuekZ.k lcls vf/kd fd;k x;k gSA 

ikbZ pkVZ la[;k&4 

 

ikbZ pkVZ la[;k&4 ls Li’V gS fd okjk.klh tuin 

esa xzkeh.k la;kstdrk] O;fDrxr Hkwfe ij ifjlEifÙk 

dk fuekZ.k] ck<+ fu;a=.k ,oa laj{k.k] Hkwfe fodkl 

vkSj ty laj{k.k ,oa ty laxzg.k ls lEcfU/kr 

ifjlEifÙk dk fuekZ.k lcls vf/kd fd;k x;k gSA 

 

rkfydk la[;k&3 % okjk.klh tuin esa eujsxk ds vUrxZr LFkk;h ifjlEifÙk fuekZ.k dh fLFkfr 

o’kZ @LFkk;h 

ifjlEifÙk 

2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 

vkaxuckM+h dsUnz 

dk fuekZ.k 

0 5 21 10 37 25 146 95 

rVh; {ks= 0 0 0 0 0 0 0 0 

lw[kk jks/ku ls 

lEcfU/kr 

250 184 758 478 194 173 259 83 

xzkeh.k is; ty 0 0 0 43 193 2 0 0 

[kk| Hk.Mkj.k 0 0 0 0 0 0 0 0 

ck<+ fu;a=.k ,oa 

laj{k.k] 

200 172 806 405 193 206 523 252 

eRL; ikyu 0 0 0 0 0 0 0 0 

lw{e flapkbZ dk;Z 122 107 115 163 203 213 256 167 

O;fDrxr Hkwfe 

ij dk;Z 

122 788 2027 6573 5340 4673 3917 5301 

Hkwfe fodkl 435 264 749 665 273 435 571 585 

[ksy dk eSnku 0 0 7 4 1 2 0 1 

xzkeh.k 

la;kstdrk 

1661 1134 572 1011 913 959 1388 1181 

xzkeh.k LoPNrk 3293 601 174 54 5 2 41 154 

Hkkjr fuekZ.k lsok 

dsUnz 

0 0 0 0 0 0 0 0 

ty laj{k.k ,oa 129 116 405 171 106 129 251 116 
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ty laxzg.k 

ijEijkxr ty 

fudk; dk 

uohdj.k 

99 80 114 66 28 26 8 7 

vU; dk;Z 22 219 88 77 23 3 3 0 

L=ksr & www.mgnrega.in 
eujsxk ls lEcfU/kr fofHkUu enks @o’kksZ ds vkdM+ksa ls “kks/kdrkZ }kjk laxf.krA 

rkfydk la[;k&2 esa fn;s x;s vkdM+ksa ls Li’V gS fd foÙk o’kZ 2014&15 ls 2021&22 rd 

Øe”k% 0] 5] 21] 10] 37] 25] 146 vkSj 95 vkaxuckM+h dsUnz dk fuekZ.k fd;k x;k gS] rVh; {ks= dk 

fuekZ.k ugh fd;k x;k gS] 250] 184] 758] 478] 194] 173] 259 vkSj 83 lw[kk jks/ku ls lEcfU/kr 

ifjlEifÙk dk fuekZ.k fd;k x;k gS] 0] 0] 0] 43] 193] 2] xzkeh.k is; ty ls lEcfU/kr ifjlEifÙk dk 

fuekZ.k fd;k x;k gS] [kk| fuekZ.k ls lEcfU/kr lEifÙk dk fuekZ.k ugh fd;k x;k gS] 200] 172] 806] 

405] 193] 206] 523] 252] ck<+ fu;ra.k vkSj laj{k.k ls lEcfU/kr ifjlEifÙk dk fuekZ.k fd;k x;k gS] 

eRL; ikyu ls lEcfU/kr ifjlEifÙk dk fuekZ.k ugh fd;k x;k gS] 122] 107] 115] 163] 203] 213] 256] 

167 lw{e flapkbZ ls lEcfU/kr ifjlEifÙk dk fuekZ.k fd;k x;k gS] 122] 788] 2027] 6573] 5340] 4673] 

3917] 5301 O;fDrxr Hkwfe ij ifjlEifÙk dk fuekZ.k fd x;k gS] 435] 264] 749] 665] 273] 435] 571] 

585 Hkwfe fodkl ls lEcfU/kr ifjlEifÙk dk fuekZ.k fd;k x;k gS] 0] 0] 7] 4] 1] 2] 0] 1 [ksy ds eSnku 

dk fuekZ.k fd;k x;k gS] 1661] 1134] 572] 1011] 913] 959] 1388] 1181 xzkeh.k la;kstdrk ls lEcfU/kr 

ifjlEifÙk dk fuekZ.k fd;k x;k gS] 3293] 601] 174] 54] 5] 2] 41] 154 xzkeh.k LoPNrk ls lEcfU/kr 

ifjlEifÙk dk fuekZ.k fd;k x;k gS]  Hkkjr fuekZ.k lsok dsUnz dk fuekZ.k ugha fd;k x;k gS] 129] 116] 

405] 171] 106] 129] 251] 116 ty laj{k.k vkSj ty laxzg.k ls lEcfU/kr ifjlEifÙk dk fuekZ.k fd;k 

x;k gS] 99] 80] 114] 66] 28] 26] 8] 7 ijaijkxr ty fudk; dk uohdj.k ls lEcfU/kr ifjlEifÙk dk 

fuekZ.k fd;k x;k gS] 22] 219] 88] 77] 23] 3] 3] 0 vU; dk;Z ls lEcfU/kr ifjlEifÙk dk fuekZ.k fd;k 

x;k gSA  

js[kkfp= la[;k&1 

 

js[kkfp= & 1 ls Li’V gS fd okjk.klh tuin esa foÙk o’kZ 2017 & 18 esa lcls vf/kd LFkk;h 

ifjlEifÙk dk fuekZ.k fd;k x;k gS vkSj foÙk o’kZ  2015 &16 esa lcls de LFkk;h ifjlEifÙk dk fuekZ.k 

fd;k x;k gSA   
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rkfydk la[;k&4 % okjk.klh tuin esa eujsxk ds vUrxZr fodkl [k.M+ksa esa LFkk;h ifjlEifÙk fuekZ.k dh 

fLFkfr ¼2014&15 ls 2021&22 rd½ 

fodkl [k.M+ {ks=Qy oxZ 

fdeh esa 

ifjlEifÙk dk 

fuekZ.k 
ifjlEifÙk ij 

O;; yk[k 

:i;s esa 

ifjlEifÙk izfr 

bdkbZ ykxr 

¼yk[k :i;s 

esa½* 

ifjlEifÙk izfr 

oxZ fdeh* 

vkjkthykbu 201.9 10067 3825.73 0.38 49.86 

cM+kxako 168.23 7035 3678.59 0.52 41.81 

fpjbZxako 139.15 3715 897.16 0.24 26.69 

pksykiqj 190.45 10176 4681.34 0.46 53.43 

gjgqvk 137.12 4962 1363.1 0.27 36.18 

dk”kh fo|kihB 133.15 3719 1292.04 0.34 27.93 

fi.Mªk 221.91 7618 3276.87 0.43 34.32 

lsokiqjh 169.16 7950 4610.53 0.57 46.99 

dqy ;ksx 1361.07 55242 23625.4   

fopj.k xq.kkad    71.42 23.55 

L=ksr & www.mgnrega. In.  census 2011. 
*eujsxk ls lEcfU/kr fofHkUu enks @o’kksZ ds vkdM+ksa ls “kks/kdrkZ }kjk laxf.krA 

Rkkfydk la[;k&3 esa fn;s x;s vkdM+ksa ls Li’V gS fd fodkl [k.M+ vkjkthykbu dk {ks=Qy  

201-9 oxZ fdeh] fodkl [k.M+ cM+kxkao dk {ks=Qy 168-23 oxZ fdeh] fodkl [k.M+ fpjbZxkao dk {ks=Qy 

139-15 oxZ fdeh] fodkl [k.M+ pksykiqj dk {ks=Qy  190-45 oxZ fdeh]  fodkl [k.M+ gjgqvk dk 

{ks=Qy 137-12 oxZ fdeh] fodkl [k.M+ dk”kh fo|kihB dk {ks=Qy 133-15 oxZ fdeh] fodkl [k.M+ 

fi.Mªk dk {ks=Qy 221-91 oxZ fdeh] fodkl [k.M+ lsokiqjh dk {ks=Qy 169-16oxZ fdeh gSA   

fodkl [k.M+ vkjkthykbu esa 10067] fodkl [k.M+ cM+kxkao esa 7035] fodkl [k.M+ fpjbZxkao esa 

3715] fodkl [k.M+ pksykiqj esa 10176] fodkl [k.M+ gjgqvk esa 4962] fodkl [k.M+ dk”kh fo|kihB esa 

3719] fodkl [k.M+ fi.Mªk esa 7618 vkSj fodkl [k.M+ lsokiqjh esa 7950 LFkk;h ifjlEifÙk dk fuekZ.k 

fd;k x;k gSA  

fodkl [k.M+ pksykiqj esa 4681-34 yk[k :i;s lcls vf/kd rFkk fodkl [k.M+ fpjbZxkao esa 897-

16 yk[k :i;s lcls de O;; fd;k x;k gSA  

fodkl [k.M+ lsokiqjh esa LFkk;h ifjlEifÙk fuekZ.k dh izfr bdkbZ ykxr 0-57 yk[k :i;s lcls 

vf/kd gS vkSj fodkl [k.M+ fpjbZxkao esa izfr bdkbZ ykxr 0-24 yk[k :i;s lcls de gSA 

fodkl [k.M+ pksykiqj esa 53-43 LFkk;h ifjlEifÙk izfr oxZ fdeh lcls vf/kd gS rFkk fodkl 

[k.M+ fpjbZxkao esa 26-69 izfr oxZ fdeh lcls de gSA 

okjk.klh tuin ds fofHkUu fodkl fodkl [k.Mks+ esa çfroxZ fdyksehVj ifjlEifÙk dk fopj.k 

xq.kkad 23-55 gS vkSj ifjlEifÙk çfr bdkbZ ykxr dk fopj.k xq.kkad 71-42 gS vFkkZr ifjlEifÙk çfr 

bdkbZ ykxr esa vifdj.k cgqr vf/kd gSA ;fn ifjlEifÙk çfr bdkbZ ykxr esa deh fd;k tk; rks 

vf/kd ls vf/kd ifjlEifÙk dk fuekZ.k gksxk ftlls vf/kd ls vf/kd jkstxkj ds volj l`ftr gksxk vkSj 

xkzeh.k Jfedks ds vkfFkZd fLFkfr esa lq/kkj gksxkA 
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js[kkfp= la[;k&2 

 

js[kkfp= la[;k &2 ls  Li’V gS fd okjk.klh tuin ds fofHkUu fodkl fodkl [k.Mks+ esa çfroxZ 

fdyksehVj ifjlEifÙk l`tu esa vlekurk gSaA  pksykiqj esa lcls vf/kd ifjlEifÙk izfr oxZ fdeh gS vkSj 

fodkl [k.M+ fpjbZxkao esa lcls de ifjlEifÙk izfr oxZ fdeh gSA 

 

js[kkfp= la[;k&3 ls Li’V gS fd okjk.klh tuin ds fofHkUu fodkl fodkl [k.Mks+ esa 

ifjlEifÙk çfr bdkbZ ykxr esa vlekurk gSA fodkl [k.M+ lsokiqjh esa lcls vf/kd ifjlEifÙk izfr 

bdkbZ ykxr  gS vkSj fodkl [k.M+ fpjbZxkao esa lcls de ifjlEifÙk izfr bdkbZ ykxr gSA 

fu’d’kZ ,oa lq>ko 

izLrqr “kks/k i= dk eq[; mn~ns”; okjk.klh tuin esa eujsxk ds vUrxZr LFkk;h ifjlEifÙk dk 

fuekZ.k dh fLFkfr dk v/;;u djuk gSA mÙkj izns”k esa O;fDrxr Hkwfe ij ifjlEifÙk dk fuekZ.k lcls 

vf/kd fd;k x;k gS] xzkeh.k la;kstdrk ls lEcfU/kr ifjlEifÙk ij lcls vf/kd O;; fd;k x;k gS vkSj 

ifjlEifÙk fuekZ.k fd izfr bdkbZ ykxr vkaxuckM+h dsUnz ds fuekZ.k ij lcls vf/kd gSA okjk.klh tuin 

esa O;fDrxr Hkwfe ij ifjlEifÙk dk fuekZ.k lcls vf/kd fd;k x;k gS ] xzkeh.k la;kstdrk ls lEcfU/kr 

ifjlEifÙk ij lcls vf/kd O;; fd;k x;k gS vkSj ifjlEifÙk fuekZ.k dh izfr bdkbZ ykxr vkaxuckM+h 

dsUnz ds fuekZ.k ij lcls vf/kd gSA okjk.klh tiun esa vkaxuckM+h dsUnz ds fuekZ.k esa deh gqbZ gS]  
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rVh; {ks= ls lEcfU/kr ifjlEifÙk dk fuekZ.k ugh fd;k x;k gS] lq[kkjks/ku ls lEcfU/kr ifjlEifÙk ds 

fuekZ.k esa deh gqbZ gS] xzeh.k is;ty ls lEcfU/kr ifjlEifÙk dk fuekZ.k ugh fd;k x;k gS] [kk| Hk.M+kj 

ls lEcfU/kr ifjlEifÙk dk fuekZ.k ugh fd;k x;k gS] ck<+ vkSj ty laj{k.k ls lEcfU/kr ifjlEifRk ds 

fuekZ.k esa deh gqbZ gS] eRL;ikyu ls lEcfU/kr ifjlEifÙk dk fuekZ.k ugh fd;k x;k gS] lw{e flapkbZ ds 

ifjlEifÙk ds fuekZ.k dh izo`fÙk esa o`f) gqbZ gS] O;fDrxr Hkwfe ij ifjlEifÙk ds fuekZ.k dh izo`fÙk esa o`f) 

gqbZ gS] Hkwfe fodkl ls lEcfU/kr ifjlEifÙk ds fuekZ.k dh izo`fÙk esa o`f) gqbZ gSA [ksy ds eSnku dk fuekZ.k 

cgqr de fad;k x;k gS] xzkeh.k la;kstdrk dh ifjlEifÙk ds fuekZ.k esa deh gqbZ gS] xzeh.k LoPNrk ls 

lEcfU/kr ifjlEifÙk ds fuekZ.k esa o`f} gqbZ gS] Hkkjr fuekZ.k lsok dsUnz dk fuekZ.k ugh fd;k x;k gS]  ty 

laxzg.k vkSj ty laj{k.k ls lEcfU/kr ifjlEifÙk ds fuekZ.k esa deh gqbZ gSA ijEijkxr ty fudk; dk 

uohdj.k ls lEcfU/kr ifjlEifÙk ds fuekZ.k esa deh gqbZ gS vkSj eujsxk ds vUrxZr vU; ifjlEifÙk;ks ds 

fuekZ.k deh gqbZ gS  

okjk.klh tuin ds fofHkUu fodkl fodkl [k.Mks+ esa ifjlEifÙk çfr bdkbZ ykxr esa vifdj.k 

cgqr vf/kd gSA ;fn ifjlEifÙk çfr bdkbZ ykxr esa deh fd;k tk; rks vf/kd ls vf/kd ifjlEifÙk dk 

fuekZ.k gksxk ftlls vf/kd ls vf/kd jkstxkj ds volj l`ftr gksxk vkSj xkzeh.k Jfedks ds vkfFkZd 

fLFkfr esa lq/kkj gksxkA 

mi;qZDr fu’d’kksZ ds vk/kkj ij dgk tk ldrk gS fd ftl ifjlEifÙk ds fuekZ.k esa deh gqbZ gS 

mu ifjlEifÙk ds fuekZ.k es o`f} fd;k tk; rks xzkeh.k {ks+= esa eujsxk ds vUrxZr jkstxkj ds volj 

l`ftr gksxs rFkk xzkeh.k Jfedksa ds lkekftd vkfFkZd fLFkfr esa lq/kkj gksxkA 
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lwpuk dk vfèkdkj vfèkfu;e % ,d ehy dk iRFkj 

 

M‚0 dkS”ky dqekj ik.Ms; 

jfoUæ ukFk VSxksj jktdh; egkfo|ky;] ljdk?kkV] e.Mh ¼fgekpy izns”k½ 

 

lkjka”k 

lEizs’k.k euq’; dh izFke vko”;drk gSA LkEizs’k.k ds fcuk mlds thou dk vfLrRo laHko ugha gSA 

lwpuk ysuk vkSj nsuk rks ekuo dh tUetkr izof̀Rr gSA ftl izdkj lEizs’k.k egRoiw.kZ gS] Bhd mlh izdkj 

euq’; ds fy, lwpuk Hkh mruk gh egRoiw.kZ gSA lgh lwpuk vkSj tkudkjh ds vHkko esa ekuo thou dh 

dYiuk ugha dh tk ldrh gSA blh lanFkZ esa lwpuk dk vfèkdkj 2005 vfèkfu;e vf}rh; gSA blls igys o’kZ 

2002 esa lwpuk dh vktknh dkuwu cuk;k x;k Fkk tks bl dkuwu ds cuus ds ckn jn~n gks x;kA ;g ns'k ds 

ukxfjd dh lqfoèkk ds fy, vkSj ljdkj vkSj turk ds chp ikjnÆ'krk cuk, j[kus ds fy, ykxw fd;k x;k 

gSA lwpuk dk vfèkdkj çR;sd euq"; dk ,d cqfu;knh ekuoh; vfèkdkj gSA ljdkj dk ;g drZO; gS fd og 

ukxfjdksa dks ljdkj ds Hkhrj tks dqN Hkh gks jgk gS] mlds ckjs esa lwfpr djsA 'kklu ls lq'kklu esa ifjorZu 

laHko gS] vxj 'kklu esa yksxksa dh c<+rh Hkkxhnkjh vkSj lwpukvksa dh eqä igqap dh laHkkouk gksA bl rF; dks 

eglwl djds] Hkkjrh; laln us ljdkj dks tokcnsg] ftEesnkj] dq'ky vkSj ikjn'kÊ cukus ds fy, lwpuk dk 

vfèkdkj vfèkfu;e] 2005 ikfjr fd;k gSA ;g “kks/k i= vkjVhvkÃ vfèkfu;e] lwpuk dk vfèkdkj vfèkfu;e 

vkSj lq'kklu ds chp lacaèk vkSj vkjVhvkÃ vfèkfu;e ls lacafèkr eqíksa ds chp ds fn'kk&funsZ'kksa dks mtkxj 

djus dk ç;kl djrk gSA 

dh&oMZ % vkjVhvkÃ vfèkfu;e] lq'kklu] ikjnÆ'krk] vkjVhvkÃ vfèkfu;e ds eqísA 

 

izLrkouk 

,d 'kCn ds :i esa Information ySfVu 'kCn Formation vkSj forma ls yh xÃ gS] ftldk vFkZ 

gS fdlh pht+ dks vkdkj nsuk] vkSj Øe'k% ,d iSVuZ cukuk\ ;g tkx:drk esa dqN u;k tksM+rk gSA 

ekuo dks viuh iw.kZ lkekftd] jktuhfrd vkSj vkÆFkd {kerk dk ,glkl djus ds fy, tkudkjh dh 

vko';drk gksrh gSA ;g fofHkUu eqíksa ds ckjs esa Kku ds ,d LisDVªe ij tksj nsrk gS vkSj blesa cktkj ls 

ysdj ljdkj rd ds fofHkUu fgrèkkjd 'kkfey gSaA ;g egRoiw.kZ gS] tks fu.kZ; ysus esa enn djrk gSA 

;g yksxksa }kjk ljdkj esa fo”okl ,d= vkSj laxzghr djus dk ,d lkoZtfud lalkèku Hkh gSA 

Hkkjr ,d yksdrkaf=d jk’Vª gS vkSj ;g vf/kdkj bls vkSj etcwr djrk gSA yksdra= dk vFkZ gS] 

turk dk] turk ds fy,] turk }kjk yk;k x;k “kklu gksrk gSA vr% turk dks ;g tkuus dk iwjk 

vf/kdkj gksrk gS fd turk ds fy, mlds }kjk pquh xbZ ljdkj vkSj iz”kklu D;k vkSj dSls dke dj 

jgh gSA Hkkjrh; yksdra= ,d u, nkSj ls xqtj jgk gSA lq”kklu] ikjnf”kZrk vkSj mRrjnkf;Ro lqfuf”pr 

fd;s cxSj okLrfod yksdra= dh ifjdYiuk lkdkj djuk lpeqp vlaHko gSA lwpuk ds vf/kdkj us igyh 

ckj bls laHko cuk;k gSA lwpuk çR;sd euq"; dk ,d LokHkkfod vfèkdkj gSA ,d yksdrkaf=d ns'k esa 

çR;sd O;fä dks jk; vkSj vfHkO;fä dh Lora=rk dk vfèkdkj gSA bl vfèkdkj esa lkoZtfud jk; j[kus 

vkSj lkoZtfud vfèkdkfj;ksa ls tkudkjh vkSj fopkj çkIr djus dk vfèkdkj 'kkfey gSA miyCèk vkSj 

mfpr tkudkjh ukxfjd dks lH; lekt esa ,d xfjekiw.kZ thou thus esa enn djrh gSA blds vykok 

lwpuk ds vfèkdkj vkSj lq'kklu ds chp ,d djhch lacaèk gSA lq'kklu dh fo'ks"krk ikjnÆ'krk vkSj 

tokcnsgh gSA urhtru] ljdkj ds ç'kklu esa [kqysiu] ikjnÆ'krk vkSj tokcnsgh dks c<+kok nsus ds fy, 

ukxfjdksa ds lwpuk ds vfèkdkj dks ,d egRoiw.kZ ra= ds :i esa igpkuk tk jgk gSA yksx ljdkj ds 

çfrfufèk ds :i esa ,dek= fgLlk gksrs gSaA blfy, ;g vko';d gS fd ç'kklfud çfØ;k esa lq'kklu ds 

O;kogkfjd 'kklu dh :ijs[kk cukus ds fy, mUgsa ljdkjh xfrfofèk;ksa ds lHkh dkedkt dks tkuuk gksxkA 

Hkkjr tSlk yksdrkaf=d ns'k esa lwpuk dk vfèkdkj vius lHkh ukxfjdksa ds fy, ,d migkj gSA 

lqj{kk] vkJ;] Hkkstu] i;kZoj.k vkSj jkstxkj ds volj lHkh lwpuk ds vfèkdkj ls tqM+s gSaA bl eqís ij 

tkudkjh ds vHkko esa] yksx ,d xfjekiw.kZ thou ugÈ th ldrs gSa vkSj lekt esa Hkh gkf'k, ij jg 

tk,xkA ;g yksxksa ds ekSfyd vfèkdkjksa dh j{kk djus dk ,d 'kfä'kkyh lkèku gSA Hkz"Vkpkj vkt 

Hkkjrh; ukSdj'kkgh dh raf=dk esa O;kIr gSA mUgksaus tks xksiuh;rk cuk, j[kh gS] og Hkz"Vkpkj vkSj 
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mRihM+u dk lzksr gSA gkykafd Hkkjr nqfu;k dk lcls cM+k yksdra= gS] ysfdu vc ;g vke yksxksa dk 

foÜokl gkfly djus esa foQy jgk gSA ,d djnkrk ds :i esa çR;sd O;fä dks ljdkjh e'khujh ds 

dkedkt dks tkuus dk vfèkdkj gksuk pkfg,A blds vykok ,d yksdrkaf=d ns'k esa] ukxfjd dks dsoy 

rHkh xq.k ekuk tk ldrk gS tc ukxfjd lHkh çdkj dh lwpukvksa rd igqap çkIr djus vkSj çHkkoh 

tkudkjh dks çHkkoh mi;ksx ds fy, fodflr djus ds fy, dkS'ky fodflr djrk gSA ckSf)d Lora=rk 

ds fcuk yksdrkaf=d 'kklu dh lQyrk dh dYiuk ugÈ dh tk ldrhA lq'kklu ds y{; dks gkfly 

djus ds fy, 'kklu esa ikjnÆ'krk vkSj n{krk dh vko';drk vfèkd egRoiw.kZ gSA 

varjkZ"Vªh; {ks= esa] lwpuk ds vfèkdkj us fofHkUu varjjk"Vªh; ekuokfèkdkj nLrkost+ksa dk xeZtks'kh 

ls Lokxr vkSj lekos'k fd;k gSA ;s nLrkost+ gSa~& ekuo vfèkdkjksa dh lkoZHkkSfed ?kks"k.kk] ukxfjd vkSj 

jktuhfrd vfèkdkjksa ij varjkZ"Vªh; le>kSrk vkSj vkÆFkd] lkekftd vkSj lkaL—frd vfèkdkjksa ij 

varjkZ"Vªh; le>kSrkA {ks=h; Lrj ij Hkh ekuokfèkdkjksa vkSj ekSfyd Lora=rk dh j{kk ds fy, ;wjksih; 

lEesyu tSls nLrkost] ekuo vkSj yksxksa ds vfèkdkjksa ij vesfjdh lEesyu cqfu;knh ekuo vfèkdkjksa ds 

:i esa lwpuk ds vfèkdkj dks 'kkfey djrs gSaA nqfu;k ds 93 ns'kksa us lwpuk ds vf/kdkj dkuwu dks 

viuk;k gS] muesa ls pkj nf{k.k ,f'k;k esa fLFkr gSaA os ns”k gSa& ckaXykns'k] Hkkjr] usiky vkSj ikfdLrkuA 

Hkkjrh; laln us ç'kklu esa ikjnÆ'krk vkSj tokcnsgh dks c<+kok nsus ds fy, o’kZ 2001 esa laln 

dh LFkk;h lfefr us lwpuk Lokra=~; fo/ks;d vuqeksfnr fd;kA fnlEcj 2002 esa laln us lwpuk Lokra=~; 

fo/ks;d ikfjr fd;kA tuojh 2003 esa bls jk’Vªifr dh eatwjh feyhA 6 tuojh 2003 dks bls vf/kfu;e 

la[;k 5@2003 ds crkSj vf/klwfpr fd;k x;kA bls ekpZ 2005 dks yksdlHkk esa 144 la”kks/kuksa ds lkFk 

ikfjr fd;k x;k FkkA 12 ebZ 2005 dks jkT;lHkk esa Hkh bls ifjr dj fn;k x;kA 12 twu 2005 dks 

jk’Vªifr us bls Lohd`fr nhA Right to Information Act. 21 twu] 2005 dks Hkkjr ds jkti= esa vfèklwfpr 

fd;k x;k FkkA bl rjg 12 vDVwcj 2005 ls lwpuk dk vf/kdkj iwjs ns”k esa izHkkoh gks x;kA blls igys 

o’kZ 2002 esa lwpuk dh vktknh dkuwu cuk;k x;k Fkk tks bl dkuwu ds cuus ds ckn jn~n gks x;kA 

lwpuk dk vf/kdkj vf/kfu;e esa dqN lwpukvksa ij ls os ikcafn;kª¡ gVk nh xbZ tks “kkldh; xksifu;rk 

vf/kfu;e 1923 ds rgr yxh gqbZ FkhaA ;g u;k dkuwu Hkkjrh; ukxfjdksa dks ,d lkoZtfud çkfèkdj.k ls 

fdlh Hkh lqyHk tkudkjh çkIr djus dk vfèkdkj nsrk gS vkSj ljdkj vkSj mlds vfèkdkfj;ksa dks vfèkd 

tokcnsg cukrk gSA lwpukf/kdkj dk dsUnzh; dkuwu cuus ls igys ns”k ds ukS jkT;ksa esa ;g vf/kdkj fey 

pqdk FkkA rfeyukMq ¼1997½] xksok ¼1997½] jktLFkku ¼2000½] dukZVd ¼2000½] fnYyh ¼2001½] vle 

¼2002½] e/;izns”k ¼2002½] egkjk’Vª ¼2002½] tEew&dk”ehj ¼2004½A  

lwpuk dk vfèkdkj vfèkfu;e vkSj Hkkjrh; lafoèkku ds vuqPNsn 

lwpuk dk vfèkdkj Hkkjr ds lafoèkku dh /kkjk 19 ¼1½ ¼d½ ds rgr ukxfjdksa dks okd~ ,oa 

vfHkO;fDr dh Lora=rk dk vf/kdkj çkIr gS tks ,d cqfu;knh ekuo vfèkdkj gSA 

blesa dgk x;k gS] fd lHkh ukxfjdksa dks okd~ vkSj vfHkO;fä dh Lora=rk dk vfèkdkj gS vkSj 

/kkjk 21 ukxfjdksa ds thou ds vfèkdkj ls lacafèkr gSA Hkkjr ds lafoèkku 1950 us dgk fd U;k;ky; us 

ljdkjh foHkkx ls lwpuk ds mi;ksx ds vfèkdkj dks ekU;rk nh gS tks yksdra= ds fy, ekSfyd gSA 

gkykafd] lwpuk ds vfèkdkj dk vFkZ fcuk fdlh çfrcaèk ds lwpuk ds eqä çokg ls ugÈ gSA vU; lHkh 

ekSfyd vfèkdkjksa dh rjg] lwpuk ds vfèkdkj esa Hkh dqN mfpr çfrcaèk gSaA 

lwpuk dk vfèkdkj vfèkfu;e dk mís'; 

lwpuk dk vfèkdkj vfèkfu;e dk ewy mís'; ukxfjdksa dks l'kä cukuk] ljdkj ds dke esa 

ikjnÆ'krk vkSj tokcnsgh dks c<+kok nsuk] Hkz"Vkpkj dks jksduk vkSj okLrfod :i ls yksxksa ds fy, gekjs 

yksdra= dks dke djuk gSA ;g fcuk dgs pyk tkrk gS fd ,d lwfpr ukxfjd 'kklu ds midj.kksa ij 

vko';d lrdZrk cjrus ds fy, csgrj gS vkSj ljdkj dks 'kkflrksa ds çfr vfèkd tokcnsg cukrk gSA 

vfèkfu;e ukxfjdksa dks ljdkj dh xfrfofèk;ksa ds ckjs esa lwfpr djus dh fn'kk esa ,d cM+k dne gSA 

lwpuk dk vf/kdkj vfèkfu;e }kjk fdls doj fd;k x;k gS& 

;g vfèkfu;e tEew vkSj d'ehj jkT; dks NksM+dj iwjs Hkkjr esa QSyk gqvk gSA 

lwpuk dk D;k vFkZ gS \ %  

lwpuk dk vFkZ gS yksd izkf/kdkjh ds ikl miyC/k fdlh Hkh #i esa j[kh xbZ ,slh lkexzh tks 

rS;kj dh xbZ] mi;ksx esa ykbZ xbZ vkSj lqjf{kr j[kh xbZ gSA  
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lwpuk ds fofHkUUk #i 

lwpuk fdlh Hkh :i esa dksÃ Hkh lkexzh gks ldrh gSA blesa lwpuk vfHkys[k] nLrkost] Kkiu] 

Ã&esy] er] lykg] çsl foKfIr] ifji=] vkns'k] y‚xcqd] vuqcaèk] fjiksVZ] dkxtkr] uewus] e‚My] fdlh 

Hkh bysDVª‚fud :i esa j[ks x, MsVk lkexzh bR;kfn dbZ #iksa esa gks ldrh gSaA blesa os lHkh :i “kkfey 

gSa] ftlesa ljdkjh laxBuksa }kjk lwpuk,Wa j[kh tkrh gSaA blesa fdlh Hkh futh fudk; ls lacafèkr tkudkjh 

Hkh 'kkfey gS ftls fdlh Hkh dkuwu ds rgr lkoZtfud çkfèkdj.k }kjk ykxw fd;k tk ldrk gSA 

yksd lwpuk vfèkdkjh 

lwpuk ekaxus okyksa ds fy, ;g tkuuk cgqr t#jh gS fd yksd lwpuk vf/kdkjh dkSu gksrk gS] 

ftlls og lwpuk ek¡x ldsA bl ckjs esa vf/kfu;e esa ;g Li’V fd;k x;k gS fd yksd çkfèkdkfj;ksa us 

vius dqN vfèkdkfj;ksa dks yksd lwpuk vfèkdkjh ds :i esa ukfer fd;k gSA os ,d ,sls O;fä dks 

tkudkjh nsus ds fy, ftEesnkj gSa tks vkjVhvkÃ vfèkfu;e ds rgr tkudkjh ekaxrk gSA 

lgk;d yksd lwpuk vfèkdkjh 

;s mi&foHkkxh; Lrj ds vfèkdkjh gSa] ftUgsa dksÃ O;fä viuk vkjVhvkÃ vkosnu ;k vihy ns 

ldrk gSA ;s vfèkdkjh yksd çkfèkdj.k ;k lacafèkr vihyh; çkfèkdkjh ds tu lwpuk vfèkdkjh dks vkosnu 

;k vihy Hkstrs gSaA ,d lgk;d yksd lwpuk vfèkdkjh lwpuk dh vkiwÆr ds fy, ftEesnkj ugÈ gSA 

• fofHkUu Mkd?kjksa esa Mkd foHkkx }kjk fu;qä fd, x, lgk;d yksd lwpuk vfèkdkjh Hkkjr ljdkj ds 

vèkhu lHkh lkoZtfud çkfèkdj.kksa ds fy, lgk;d yksd lwpuk vfèkdkjh ds :i esa dke dj jgs gSaA 

lwpuk ekaxus ds fy, vkosnu çfØ;k D;k gS\ 

• fgUnh] vaxzsth esa fyf[kr ;k bysDVª‚fud ekè;e ls vaxzsth ;k Çgnh esa ;k {ks= dh vkfèkdkfjd Hkk"kk 

esa] ihvkÃvks ds fy, vkosnu djsa] tks ekaxh xÃ tkudkjh ds fooj.k dks fuÆn"V djrk gS( 

• lwpuk ekaxus ds dkj.k fn, tkus dh vko';drk ugÈ gS( 

• fuèkkZfjr “kqYd tek djk;k tkrk gSA ¼;fn xjhch js[kk ls uhps dh Js.kh ls lacafèkr ugÈ gS½A 

tkudkjh çkIr djus dh le; lhek D;k gS\ 

• vkosnu dh rkjh[k ls 30 fnuA 

• fdlh O;fä ds thou vkSj Lora=rk ls lacafèkr tkudkjh ds fy, 48 ?kaVsA 

• 5 fnu mijksä çfrfØ;k le; esa tksM+s tk,axs] ;fn tkudkjh ds fy, vkosnu lgk;d yksd lwpuk 

vfèkdkjh dks fn;k tkrk gSA 

• ;fn fdlh rhljs i{k ds fgr 'kkfey gSa rks le; lhek 40 fnu gksxhA 

• fof'k"V vofèk ds Hkhrj tkudkjh çnku djus esa foQyrk ,d tkucw>dj budkj ekuk tk;sxkA 

vkosnu dk çk:Ik 

tkudkjh ekaxus ds fy, vkosnu dk dksÃ fuèkkZfjr çk:i ugÈ gSA vkosnu lkns dkxt ij Hkh 

fd;k tk ldrk gSA gkykafd] vkosnu esa mu ekeyksa esa Hkh vkosnd dk uke vkSj iwjk Mkd irk gksuk 

pkfg,] tgka lwpuk bysDVª‚fud :i ls ekaxh xÃ gS( vkosnu esa vkosnd dk uke vkSj Mkd irk gksuk 

pkfg,A lwpuk pkgus okys dks lwpuk ekaxus ds fy, dkj.k crkus dh vko';drk ugÈ gSA 

lwpuk % ftldk badkj fd;k tk ldrk gS 

dqN ,sls ekeys gSa tgka tkudkjh ls budkj fd;k tk ldrk gS] tks vkjVhvkÃ dh èkkjk 8 vkSj 

èkkjk 9 esa fn, x, gSaA vuqHkkx bl çdkj gSa % 

lwpuk ds çdVhdj.k ls NwV 

bl vfèkfu;e dh /kkjk 8 dh mi/kkjk ¼1½ vkSj /kkjk 9 esa lwpuk dh ,slh Jsf.k;ksa dk fooj.k 

fn;k gqvk gS ftUgsa izdVhdj.k ls NwV izkIr gSA rFkkfi /kkjk 8 dh mi/kkjk ¼2½ ds vuqlkj ;fn 

izdVhdj.k ls] lajf{kr fgr dks gksus okys uqdlku dh vis{kk o`gÙkj yksd fgr l/krk gks rks mi/kkjk ¼1½ 

ds vUrZr NwV izkIr lwpuk dk izdVhdj.k fd;k tk ldrk gSA  

1. lwpuk] ftlds çdVhdj.k ls Hkkjr dh laçHkqrk vkSj v[kaMrk çHkkfor gksxhA 

2. jkT; dh lqj{kk] j.kuhfrd] oSKkfud ;k vkÆFkd fgr] fons'kh jkT; ds lkFk lacaèk ;k vijkèk dks 

c<+kok nsuk( 

3. ,slh tkudkjh ftls fdlh U;k;ky; ;k U;k;kfèkdj.k }kjk çdkf'kr djus ds fy, Li"V :i ls euk 

fd;k x;k gks ;k ftlds çdVhdj.k ls U;k;ky; dh voekuuk gks ldrh gks( 
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4. lwpuk] ftlds çdVhdj.k ls laln ;k jkT; foèkkueaMy ds fo'ks"kkfèkdkj dk guu gksxk( 

5. O;kolkf;d foÜokl] O;kikj jgL; ;k ckSf)d laink lfgr tkudkjh] ftldk [kqyklk fdlh rhljs 

i{k dh çfrLièkÊ fLFkfr dks uqdlku igqapk,xk] tc rd fd l{ke u gks( 

6. çkfèkdj.k bl ckr ls larq"V gS fd cM+s tufgrdrkZ ,slh lwpukvksa dk [kqyklk djrs gSa( 

7. tc rd l{ke çkfèkdkjh larq"V ugÈ gksrk gS] rc rd mlds dkuwuh lacaèkksa esa ,d O;fä ds fy, 

miyCèk tkudkjh] cM+h lkoZtfud fgr ,slh lwpukvksa ds çdVhdj.k dk okjaV djrh gS( 

8. fons'kh ljdkj ls foÜokl esa çkIr tkudkjh( 

9. tkudkjh tks vijkfèk;ksa dh tkap ;k vk'kadk ;k vfHk;kstu dh çfØ;k dks ckfèkr djsxh( 

10. eaf=ifj"kn] lfpoksa vkSj vU; vfèkdkfj;ksa ds fopkj&foe'kZ ds vfHkys[k lfgr eaf=eaMy ds dkxtkr% 

11. lwpuk] ftlds çdVhdj.k ls fdlh Hkh O;fä dh thou ;k 'kkjhfjd lqj{kk [krjs esa iM+ tk,xh ;k 

dkuwu çorZu ;k lqj{kk mís';ksa ds fy, foÜokl esa nh xÃ lwpuk ;k lgk;rk ds lzksr dh igpku gksxh( 

lkoZtfud {ks= dh lwpuk vkSj lwpuk dk vfèkdkj % 

çR;sd lkoZtfud çkfèkdj.k& 

¼d½ vius lHkh fjd‚Mks± dks fofèkor lwphc) vkSj vuqØfer rjhds ls cuk, j[ksa vkSj bl vfèkfu;e ds 

rgr lwpuk ds vfèkdkj dks lqfoèkktud cukus okys Q‚eZ dks lqfuf'pr djsa vkSj lqfuf'pr djsa fd lHkh 

fjd‚MZ tks dEI;wVjh—r gksus ds fy, mi;qä gSa] mfpr le; ds Hkhrj vkSj lalkèkuksa dh miyCèkrk ds 

vèkhu gSa] dEI;wVjh—r vkSj fofHkUu ç.kkfy;ksa ij iwjs ns'k esa ,d usVodZ ds ekè;e ls tqM+k gqvk gS rkfd 

bl rjg ds fjd‚MZ rd igqap dh lqfoèkk gks( 

¼[k½ bl vfèkfu;e ds vfèkfu;eu ls ,d lkS chl fnuksa ds Hkhrj çdkf'kr&  

• blds laxBu] dk;Z vkSj drZO;ksa dk fooj.k( 

• vius vfèkdkfj;ksa vkSj deZpkfj;ksa dh 'kfä;k¡ vkSj drZO;( 

• fu.kZ; ysus dh çfØ;k esa viukÃ tkus okyh çfØ;k] i;Zos{k.k vkSj tokcnsgh ds pSuy lfgr( 

• blds dk;ks± ds fuoZgu ds fy, blds }kjk fuèkkZfjr ekunaM( 

• fu;e] fofu;e] funsZ'k] fu;ekoyh vkSj vfHkys[k] tks blds fu;a=.k esa ;k blds deZpkfj;ksa }kjk 

vius dk;ks± ds fuoZgu ds fy, j[ks tkrs gSa( 

• blds }kjk ;k blds fu;a=.k esa j[ks x, nLrkostksa dh Jsf.k;ksa dk fooj.k( 

• fdlh Hkh O;oLFkk ds C;kSjs tks mlds uhfr fuekZ.k ;k mlds dk;kZUo;u ds lacaèk esa turk ds lnL;ksa 

ds lkFk ijke'kZ] ;k çfrfufèkRo ds fy, ekStwn gSa( 

• cksMks±] ifj"knksa] lfefr;ksa vkSj vU; fudk;ksa dk ,d c;ku ftlesa nks ;k nks ls vfèkd O;fä;ksa dks 

'kkfey fd;k x;k gS] tks blds Hkkx ds :i esa ;k bldh lykg ds fy, xfBr fd, x, gSa] vkSj mu 

cksMks± dh cSBdsa ifj"kn] lfefr;ka vkSj vU; fudk; turk ds fy, [kqys gSa] ;k ,slh cSBdksa ds feuV 

turk ds fy, lqyHk gSa( 

• blds vfèkdkfj;ksa vkSj deZpkfj;ksa dh funsZf'kdk( 

• vius vfèkdkfj;ksa vkSj deZpkfj;ksa esa ls çR;sd }kjk çkIr ekfld ikfjJfed] ftlesa mlds fu;eksa esa 

çnÙk eqvkots dh ç.kkyh Hkh 'kkfey gS( 

• viuh çR;sd ,tsalh dks vkoafVr fd;k x;k ctV] lHkh ;kstukvksa] çLrkfor O;; vkSj fd, x, 

laforj.k ij fjiksVZ ds fooj.kksa dks n'kkZrk gS( 

• dk;ZØeksa ds lfClMh fu"iknu dk rjhdk] ftlesa vkoafVr jkf'k vkSj ,sls dk;ZØeksa ds ykHkkÆFk;ksa dk 

fooj.k 'kkfey gS( 

• blds }kjk nh xÃ fj;k;rksa] ijfeVksa ;k çkfèkdj.kksa ds çkIrdrkZvksa dk fooj.k( 

• bysDVª‚fud :i esa ?kVk, x, ;k mlds }kjk miyCèk lwpuk ds lacaèk esa fooj.kA 

• lkoZtfud mi;ksx ds fy, cuk, j[kk x;k gS] rks ,d iqLrdky; ;k okpuky; ds dke ds ?kaVs 

lfgr tkudkjh çkIr djus ds fy, ukxfjdksa ds fy, miyCèk lqfoèkkvksa dk fooj.k( 

• yksd lwpuk vfèkdkfj;ksa ds uke] inuke vkSj vU; fooj.k( 

• ,slh vU; tkudkjh tks fuèkkZfjr dh tk ldrh gS( vkSj mlds ckn gj lky bu çdk'kuksa dks viMsV djsa( 

¼x½ egRoiw.kZ uhfr;ksa dh jpuk djrs le; ;k lkoZtfud :i ls çHkkfor gksus okys fu.kZ;ksa dh ?kks"k.kk 

djrs gq, lHkh çklafxd rF;ksa dks çdkf'kr djsa( 
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¼?k½ çHkkfor O;fä;ksa dks blds ç'kklfud ;k vèkZ&U;kf;d fu.kZ;ksa ds fy, dkj.k çnku djsa( 

¼2½ çR;sd lkoZtfud çkfèkdj.k dk ;g fujarj ç;kl gksxk fd og mi&èkkjk ¼1½ dh èkkjk ¼[k½ dh 

vko';drkvksa ds vuqlkj dne mBk, rkfd turk dks fu;fer varjky ij vfèkd ls vfèkd tkudkjh 

miyCèk djkÃ tk ldsA baVjusV lfgr lapkj] rkfd turk dks tkudkjh çkIr djus ds fy, bl 

vfèkfu;e ds mi;ksx ds fy, U;wure lgkjk gks( 

¼3½ mièkkjk ds ç;kstuksa ds fy, ¼1½ çR;sd lwpuk dk O;kid :i ls vkSj ,sls :i vkSj rjhds ls çlkj 

fd;k tk,xk tks turk ds fy, vklkuh ls lqyHk gks( 

¼4½ lHkh lkefxz;ksa dks ykxr çHkko'khyrk] LFkkuh; Hkk"kk vkSj ml LFkkuh; {ks= esa lapkj dh lcls çHkkoh 

fofèk vkSj lwpuk dks vklkuh ls lqyHk gksuk pkfg,( dsaæh; yksd lwpuk vfèkdkjh ;k jkT; yksd lwpuk 

vfèkdkjh ds lkFk bysDVª‚fud çk:i esa laHko gn rdA tSlk Hkh ekeyk gks] miyCèk ;k ekè;e dh ,slh 

ykxr ij ;k ÇçV ykxr ewY; fuèkkZfjr fd;k tk ldrk gSA 

fdls ckgj j[kk x;k gS\ 

[kqfQ;k vkSj lqj{kk laxBu dsaæ ljdkj }kjk LFkkfir vfèkfu;e ds nk;js esa ugÈ vkrs gSaA blesa& 

baVsfytsal C;wjks] dSfcusV lfpoky; ds vuqlaèkku vkSj fo'ys"k.k Çox] jktLo [kqfQ;k funs'kky;] dsaæh; 

vkÆFkd [kqfQ;k C;wjks] çorZu funs'kky;] ukjdksfVDl fu;a=.k C;wjks] foekuu vuqlaèkku dsaæ] fo'ks"k lhek 

cy] Hkkjr&frCcr lhek iqfyl] dsaæh; vkS|ksfxd lqj{kk 'kkfey gSaA cy] jk"Vªh; lqj{kk xkMZ] vle 

jkbQYl] l'kL= lhek cy] lhvkÃMh fo'ks"k 'kk[kk ¼vaMeku vkSj fudksckj½] vijkèk 'kk[kk lhvkÃMh 

¼nknjk vkSj uxj gosyh½] j{kk vuqlaèkku vkSj fodkl laxBuA gkyk¡fd] Hkz"Vkpkj ds vkjksi vkSj 

ekuokfèkdkjksa ds mYya?ku ls lacafèkr tkudkjh dks bl èkkjk ds rgr ugÈ j[kk tk,xkA ;fn ekuokfèkdkjksa 

ds mYya?ku ds lacaèk esa tkudkjh dsaæh; lwpuk vk;ksx dh Loh—fr çkIr djus ds ckn ,slh tkudkjh 

çnku dh tk,xhA 

dsaæh; lwpuk vk;ksx& dsaæh; lwpuk vk;ksx dk xBu dsaæ ljdkj }kjk ,d jkti=h; vf/klwpuk ds 

tfj, fd;k tkrk gSA vk;ksx esa ,d eq[; dsUnzh; lwpuk vk;qä ¼lh-vkbZ-lh-½ rFkk vf/kdre 10 dsUnzh; 

lwpuk vk;qä “kkfey gks ldrs gSa] ftudh fu;qfDr Hkkjr ds jk’Vªifr }kjk dh tkrh gSA vk;ksx dk 

eq[;ky; fnYyh esa gksxkA ¼lh-vkbZ-lh-½ dks 5 o"kZ dh vofèk ds fy, fu;qä fd;k tk,xkA lhvkÃlh ds 

fy, mEehnokj dks dkuwu] foKku vkSj çkS|ksfxdh] lkekftd lsok] çcaèku] ekl ehfM;k ;k ç'kklu esa 

O;kid Kku vkSj vuqHko ds lkFk lkoZtfud thou esa çfrf"Br gksuk pkfg,A 

jkT; lwpuk vk;ksx& jkT; lwpuk vk;ksx dk xBu jkT; ljdkj }kjk fd;k tkrk gSA blesa ,d jkT; 

eq[; lwpuk vk;qä ¼,l-lh-vkbZ-lh-½ gksrs gSa vkSj jkT;iky }kjk nl ls vfèkd jkT; lwpuk vk;qä fu;qä 

ugÈ fd;k tkrk gSA dsaæh; lwpuk vk;ksx vkSj jkT; lwpuk vk;ksx nksuksa dk drZO; gS fd os fdlh Hkh 

O;fä ls f'kdk;r çkIr dj ldrs gSa& 

• ftls vuqjksèk dh xÃ tkudkjh ls budkj dj fn;k x;k gksA 

• ftls fuÆn"V le;&lhek ds Hkhrj mlds lwpuk vuqjksèk dk dksÃ tokc ugÈ feyk gksA 

• tks ;g eglwl djrk gS fd olwyk x;k 'kqYd vuqfpr gSA 

• tks ;g lksprk gS fd nh xÃ tkudkjh vèkwjh ;k xyr ;k Hkzked gS vkSj 

• bl vf/kfu;e ds rgr lwpuk çkIr djus ls lacafèkr dksÃ vU; ekeykA 

vk;ksx dks vf/kdkj gS fd f”kdk;rksa dk ;qfDr;qDr vk/kkj gksus ij tk¡p ds vkns”k nsaA 

lwpuk dk vfèkdkj vfèkfu;e ds çHkkoh dk;kZUo;u ds fy, flQkfj'ksa@lq>ko& 

• vKkurk ds dkj.k] vfèkdka'k yksxksa us lwpuk dk vfèkdkj vfèkfu;e ds ckjs esa ugÈ lquk gSA bl eqís ls 

fuiVus ds fy, ljdkj dks lwpuk dk vfèkdkj vfèkfu;e ds çpkj ctV ds fy, Hkkjh èku vkoafVr 

djuk pkfg,A gkykafd] bl QaM dks dsaæh; lwpuk vk;ksx ds ekè;e ls [kpZ fd;k tkuk pkfg,A 

• lwpuk dk vfèkdkj dk;kZUo;u ds fy, çpkj cgqr vko';d gSA xSj ljdkjh laxBu vkSj ukxfjd 

lekt lewg lwpuk dk vfèkdkj vfèkfu;e ds ckjs esa ukxfjdksa dks f'kf{kr djus ds fy, cM+s iSekus 

ij tkx:drk vfHk;ku pykus ds fy, igy dj ldrs gSaA ;g tkx:drk dk;ZØe jk"Vªh;] jkT; 

vkSj Cy‚d Lrj ij gks ldrk gSA tkx:drk dk;ZØe cukus ls igys] xSj&ljdkjh laxBu vkSj lh-

,l-lh- lewgksa dks yf{kr lewgksa] vFkkZr~ efgykvksa] fdlkuksa vkSj ifjokjksa] eè;e vkSj Jfed oxZ dh 

igpku djuh pkfg,A bl lacaèk esa ehfM;k vkSj v[kckj çHkkoh Hkwfedk fuHkk ldrs gSaA 
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• cPpksa dks jk"Vª ds Hkfo"; ds LokLF; ds fy, lalkèku ekuk tkrk gSA blfy,] lwpuk dk vfèkdkj 

vfèkfu;e dks Ldwy ds ikB~Øeksa esa tksM+k tkuk pkfg,A 

• dq'ky vkSj oSKkfud fjd‚MZ j[kus okyh ,tsalh gksuh pkfg, rkfd vkosndksa dks lVhd tkudkjh fey 

ldsA lwpuk vkSj fjd‚MZ ds çcaèku ds vkèkqfudhdj.k vkSj fMftVyhdj.k ds fcuk tkudkjh çnku 

djus esa dÃ fnu yx tkrs gSa tks vDlj dkuwuh le; lhek ls vfèkd gksrk gSA 

• lwpuk dk vfèkdkj dk;ZdrkZvksa vkSj mi;ksxdrkZvksa dh lqj{kk djuk vkSj geykojksa ds f[kykQ 

dkuwuh dkjZokÃ djuk ljdkj dh uSfrd ftEesnkjh gSA 

• lwpuk dk vfèkdkj vfèkfu;e ds çHkkoh dk;kZUo;u ds fy, jkT; lwpuk vk;qä vkSj foHkkxksa ds chp 

mfpr leUo; gksuk pkfg,A 

• ;g ,d ekU;rk çkIr rF; gS fd lwpuk dk vfèkdkj vfèkfu;e ds l{ke vkSj çHkkoh dk;kZUo;u ds 

fy,] dsaæh; vkSj jkT; lwpuk vk;ksxksa dks viuh rduhdh vkSj vkÃVh {kerk dks etcwr djus dh 

vko';drk gSA 

• eq[; lwpuk vk;qäksa dks lHkh lwpuk vk;qäksa ds lkFk yxkrkj ckrphr djuh pkfg, rkfd lHkh 

lwpuk vk;qäksa dk –f"Vdks.k muds le{k vihy@f'kdk;r ls fuiVus esa leku gks ldsA 

• lHkh foHkkxksa ds vfèkdkfj;ksa vkSj lkoZtfud çkfèkdj.kksa ds çfrfufèk;ksa ds çf'k{k.k dh vfuok;Z :i ls 

vko';drk gksrh gS rkfd mUgsa vfèkfu;e ds rgr vius drZO;ksa vkSj nkf;Roksa ds ckjs esa tkx:d 

fd;k tk ldsA 

fu"d"kZ 

gekjs nSfud thou esa lwpuk dk cgqr egRo gSA gesa dne&dne ij lwpuk dh vko”;drk 

iM+rh gSA ljdkjh foHkkxksa ,oa ,tsafl;ksa ls gekjk ukrk pksyh&nkeu tSlk gSA lafo/kku esa lwpuk dk 

v/kfdkj ,d ekSfyd vf/kdkj ekuk x;k gS] fdarq vDVwcj 2005 rd gekjs ikl ljdkjh foHkkxksa ls 

tkudkjh gkfly djus dh dksbZ fØ;k&fof/k ugha FkhA 12 vDVwcj] 2005 dks gekjh ljdkj us gesa ;g 

vf/kdkj fn;k] lwpuk dk vfèkdkj vfèkfu;e ljdkj ds dkedkt vkSj turk ds chp ikjnÆ'krk cuk, 

j[kdj ljdkj ds lqpk: dkedkt ds fy, gSA lwpuk dk vfèkdkj vfèkfu;e lq'kklu vkSj ikjnÆ'krk dk 

vfHkdrkZ gSA ;g ç'kklu dks yksxksa ds çfr vfèkd tokcnsg vkSj tkx:d cukrk gS rFkk mUgsa fu.kZ; ysus 

dh çfØ;k esa Hkkx ysus dk volj nsrk gSA blus ç'kklu esa [kqysiu vkSj ikjnÆ'krk dks c<+kok nsdj 

yksdrkaf=d fopkjèkkjk dks c<+kok fn;kA ;g yksd lsodksa }kjk Hkz"Vkpkj vkSj çkfèkdj.k ds nq#i;ksx dh 

laHkkouk dks de djrk gSA pwafd vfèkfu;e yksxksa ds fgr ds fy, rS;kj fd;k x;k gS] blfy, ;g 

lQyrk bl ckr ij Hkh fuHkZj djrh gS fd os vfèkfu;e dk mi;ksx dSls djrs gSa blds vykok] yksxksa] 

,uthvks] flfoy lkslkbVh lewgksa] lwpuk dk vfèkdkj vfèkdkfj;ksa ds chp leUo;] ljdkjh foHkkxksa ds 

chp v[kaMrk vkSj ljdkj vkSj fuokZfpr usrkvksa ls lfØ; Hkkxhnkjh dh vko';drk gSA ;g vf/kdkj 

iz”kklu esa ikjnf”kZrk o mRrjnkf;Ro dh Hkkouk o vke turk dks mlds fgrksa dh j{kk djokus ds fy, 

tkuus ds fy, ,d ljkguh; dne gSA Hkkjr ds lkekU; ukxfjdksa ds izfr ljdkjh vf/kdkfj;ksa dh 

ekufldrk esa T;knk cnyko ugha vk;k gSA dkuwu ls lwpuk dk vf/kdkj feyus ij Hkh okLrfod #i ls 

rc rd ugha lQy gksxk tc rd fd bl ekufldrk esa ifjorZu u gks tk,A blds ckotwn ;g 

vf/kfu;e turk dks lwpuk izkIr djokus esa dke dj jgk gSA 

 

lanHkZ % 

1. xqIrk] fo”oukFk % lwpuk dk vf/kdkj] vk;Z izdk”ku eaMy] u;h fnYyh] 2015-  

2. dqekj izdk”k ,oa jk; % ds-ch-] lwpuk dk vfèkdkj] izHkkr izdk”ku] ubZ fnYyh] 2010- 

3. jktxf<+;k fo’.kq ,oa dstjhoky vjfoan % lwpuk dk vfèkdkj O;kogkfjd ekxZnf”kZdk] jktdey izdk”ku] u;h 

fnYyh] 2007- 

4. lwpuk dk vfèkdkj vfèkfu;e] 2005 % Hkkjr ljdkj] dkÆed ea=ky;] yksd f'kdk;r vkSj isa'ku] dkÆed vkSj 

çf'k{k.k foHkkx] mÙkjh Cy‚d uÃ fnYyh] 5 vDV wcj] 2009 

5. ukxfjdksa dks vfèkdkj çnku djus okyh lwpuk dk vfèkdkj] okÆ"kd fjiksVZ ¼2011&12½] lhvkÃlh }kjk 
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Hkk"kkoSKkfud vk/kkjek usikyh Hkk"kkdk o.kZ 

 

डॉ. cf]dk|sfz cfrfo{ 

pkk|fWofks, lqe'jg ljZjljBfno 

 

n]v;f/ 

g]kfnL efiff ef/f]k]nL kl/jf/sf] ;td\ ju{sf] efiff xf] . o; efiffsf] eflifs Joj:yfdf j0f{Joj:yf 5 . 

g]kfnL efiffsf] j0f{Joj:yf s:tf] 5 < s'g j0f{Joj:yfn] s'g jfl0f{s Wjlg k}bf ub{5 < g]kfnL efiffdf s] s:tf 

j0f{x¿ 5g\ < ltgsf] s] s:tf] :yfg 5 < h:tf cg';Gw]o k|Zgx¿sf] ;dfwfgsf nflu efiffj}1flgs cfwf/n] cWoog 

u/L g]kfnL efiffdf /x]sf j0f{x¿sf] klxrfg ug{', g]kfnL efiffsf j0f{x¿sf] efiffj}1flgs cfwf/n] juL{s/0f ug'{ o; 

cg';GwfgfTds n]vsf] d'Vo p2]Zo xf] . k':tsfnoLo / k|of]uk/s If]qsf] cWoog cfwf/df u'0ffTds 9fFrf cjnDag 

ul/Psf] o;n]vdf k|fKt tYofª\sx¿sf] JofVof ljZn]if0f j0f{gfTds / ljZn]if0ffTds 9fFrfdf ul/Psf] 5 . cWoogsf] 

k|flKtdf g]kfnL efiffdf v08Lo / v08]t/ j0f{ /x]sf 5g\ . v08Lo j0f{cGtu{t :j/j0f{, Jo~hgj0f{ / lå:j/j0f{x¿ 

5g\ eg] v08]t/ j0f{cGtu{t dfqf, jnf3ft, cg'gfl;stf, no, Zj;g, lj/fd÷;+lxtf /x]sf 5g\ . :j/j0f{ / 

Jo~hgj0f{nfO{ j}1flgs cfwf/df ljZn]if0f ubf{ :j/j0f{ cfIfl/s / Jo~hgj0f{ cgfIfl/s b]vfkb{5 . v08]t/ j0f{x¿ 

v08Lo j0f{sf ;xfotfdf g]kfnL efiffsf] cleJolQmdf b]vfkb{5g\ . cWoog cfwf/df g]kfnL efiffsf :j/j0f{ ^j6f 

Jo~hgj0f{ @( j6f / lå:j/j0f{ !) j6f 5g\ eg] k|of]uut cfwf/df :j/j0f{ !# j6f, Jo~hgj0f{ #^ j6f 5g\ . 

v08]t/j0f{ cWoogsf cfwf/df ^ j6f 5g\ eg] k|of]usf cfwf/df & j6f 5g\ . o;n]vn] g]kfnL efiffsf] 

j0f{Joj:yfsf] yk cWoog ug]{ cWoogsdL{ / cg';GwftfnfO{ d2t ug]{5 .  

k|d'v zAbfjnL M j0f{Joj:yf, v08Loj0f{, v08]t/j0f{, :j/j0f{, Jo~hgj0f{, lå:j/j0f{, efifj}1flgstf, dfqf, jnf3ft, 

cg'gfl;s, Zj;g . 

 

k[i7e"ld 

ljZjdf af]lng] x/]s efiffsf] Joj:yfdf j0f{ x'g] ub{5 . efiffdf j0f{ cfwf/ :tDe g} xf] . ltgsf] 

;++/rgfdf leGgtf cj:o x'G5 . ljZjdf af]lng] k|d'v efiff kl/jf/ dWo] ef/f]k]nL efiffkl/jf/sf] Ps k|d'v efiff 

g]kfnL xf] . g]kfnL efiff g]kfn, ef/t, e'6fg, nufot ljZjsf cGo d"n'sx¿df af]lnG5 . g]kfnsf] ;/sf/L 

sfdsfhsf] efiff g]kfnL efiff xf] . of] g]kfn e/L k|of]u ul/G5 . g]kfnL efiff ;DkGg, ;d[4 efiff xf] . o; 

efiffdf ;flxlTos ljwf l;h{gf, Jofs/0f lgdf{0f, zAbsf]z lgdf{0f, ljleGg ;flxlTos eflifs uf]i7L, ;]ldgf/ 

;+rfng, ;+rf/sf ;fwgx¿df clwsf+z k|of]u, kq klqsf, ;flxlTos hg{n k|sfzg, kf7\oqmd, kf7\ok':ts 

n]vg cWoog cg';Gwfg kof{Kt dfqfdf eO;s]sf] / eO/x]sf 5g\ . o;}df g]kfnL efiffsf] j0f{ Joj:yfsf] 

j}1flgs tj/n] cWoog ljZn]if0f ug'{ o; n]vsf] p2]Zo xf] . g]kfnL efiffsf] j0f{Joj:yf j0f{;+/rgfsf ;DaGwdf 

efiffj}1flgstfsf cfwf/n] o; n]vdf cWoog ul/Psf] 5 . v08Loj0f{ / v08]t/j0f{sf cfwf/df g]kfnL efiffdf 

/x]sf j0f{x¿sf] cWoog o;n]vdf ul/Psf] 5 . v08Loj0f{ cGtu{t /x]sf :j/j0f{, lå:j/j0f{ / Jo~hgj0f{sf] 

pRrf/0f cj:yf Pjd\ v08]t/j0f{sf] k|of]ufj:yfsf ;DaGwdf o;n]vdf j}1flgs cfwf/af6 cWoog ljZn]if0f 

ul/Psf] 5 .  

;d:of 

g]kfnL efiffdf s] slt j0f{ 5g\< ltgsf] juL{s/0fsf cfwf/ s] s] x'g\< s'g juL{s/0fdf s:tf j0f{ 

kb{5g\ < eGg] cg';GwfgfTds k|Zgx¿ g} o; cg';GwfgfTds n]vsf ;d:of x'g\ . g]kfnL efiffdf /x]sf j0f{ / 

ltgsf] juL{s/0fsf ;DaGwdf j}1flgs 9fFrfdf cWoog ug{ efiffj}1flgs cfwf/df g]kfnL efiffsf j0f{sf] cWoog 

zLif{sdf n]v tof/ kfl/Psf] 5 .  

p2]Zo 

g]kfnL efiffsf j0f{x¿ lgwf{/0f ug'{ , lgwf{l/t j0f{x?sf] juL{s/0f ug'{, o;n]vsf d'Vo p2]Zo x'g\ . 

log} p2]Zodf s]lGb|t eP/ g]kfnL efiffdf /x]sf j0f{x¿sf] o;n]vdf cWoog ul/Psf] 5 .  

cWoogsf] ;Ldf 

k|:t't n]v g]kfnL efiffsf v08Lo / v08]t/j0f{df dfq ;Lldt /x]sf] 5 . o;sf] cWoog If]q g]kfnL 

efiffsf :j/j0f{, Jo~hgj0f{, lå:j/j0f{ / v08]t/j0f{ cGtu{t dfqf, anf3ft, cg'gfl;s, lj/fd÷;+lxtf, no / 

Zj;g x'g\ .  
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k"j{sfo{sf] k'g/fjnf]sg 

g]kfnL efiffsf j0f{;DaGwL ul/Psf cWoog cg';Gwfg, k|sflzt g]kfnL efiff Jofs/0f, zAbsf]z 

kqklqsf, hg{ndf /x]sf n]Vo ;fdu|Lsf] k'g/fjnf]sg ul/Psf] 5 .  

cWoog ljlw÷k|lqmof  

k':tsfnoLo cWoog ljlw cjnDag ul/Psf] of] u'0ffTds 9fFrfsf] cWoog xf] . g]kfnL efiffsf 

Jofs/0f, zAbsf]z, g]kfnL efiffsf j0f{Joj:yfsf ;DaGwdf n]lvPsf n]v ul/Psf cg';Gwfg o;n]vsf 

tYofª\ssf ;|f]t / ;ªslnt ;fdu|L x'g\ eg] o;n]vsf] JofVofTds 9fFrf j0f{gfTds / ljZn]if0ffTds /x]sf] 5 .  

cWoogsf] ljZn]if0f 

k|:t't n]vdf g]kfnL efiffdf /x]sf v08Lo / v08]t/j0f{ cGtu{t :j/j0f{, lå:j/j0f{, Jo~hgj0f{ 

dfqfsf cfwf/df, jnf3ftsf cfwf/df, cg'gfl;stfsf cfwf/df, no, lj/fd / Zj;gsf cfwf/df /x]sf 

j0f{x¿sf] cWoog u/L ljZn]if0f ul/Psf] 5 .  

v08Lo j0f{ 

eflifs PsfO cGtu{t kg]{ pRrf/0fdf ;aeGbf tNnf] lje]bs Wjlg g} j0f{ xf] . dfgj cjojaf6 

pRrl/t WjlgnfO{ d"t{¿k lbg j0f{sf] cfjZostf kb{5 . o:tf j0f{x¿ 6'qmfpg ;lsg] k|s[ltsf x'G5g\ . :jtGq 

?kdf pRrl/t x'g;Sg] jf 6'qmfpg ;lsg] j0f{ g} v08Lo j0f{ x'g\ . k"jL{o Pjd\ kfZrfTo b'a} tkm{sf j}ofs/0f / 

efifflrGtsx¿n] ;Dk"0f{ v08Lo j0f{nfO{ :j/ / Jo~hgj0f{leq /fv]/ j0f{g u/]sf 5g\ - Gof}kfg], @)%!M !@*_ . 

j0f{nfO{ 6'qmfP/ cWoog ug{ ;lsg] j0f{x¿ v08Lo j0f{ x'g\ . g]kfnL efiffdf /x]sf o:tf v08Loj0f{nfO{ :j/j0f{ 

/ Jo~hgj0f{df /fv]/ cWoog ul/Psf] 5 .  

:j/j0f{ 

eflifs PsfOsf] pRrf/0f ubf{ s'g} csf]{ Wjlgsf] ;xfotf lng gkg]{ Wjlg elgPklg cfw'lgs 

efifflj1fgsf] l;2fGt cg';f/ Zjf; k|jfxdf afwf gk/L pRrf/0f x'g] j0f{ g} :j/j0f{ cGtu{t kb{5g\ . s'g} 

pRrf/0f :yfgdf g7f]lsO jf Zjf;k|jfxdf afwf gk/L pRrf/0f x'g] j0f{nfO{ :j/j0f{ elgG5 - clwsf/L, @)%& M 

$_ . pRrf/0f, >'lt, pTs[i6tf / u'0ffTds kl/jt{gsf b[li6n] :j/nfO{ b'O{ efudf af8\g ;lsG5 M Ps:j/ / 

lå:j/ - Gof}kfg], @)%! M !#!_ . o;/L :j/j0f{nfO{ efifj}1flgs cfwf/n] lgDgfg';f/ juL{s/0f ug{ ;lsG5 . 

lha|fsf] prfOsf cfwf/df  

lha|f] pRr, dWo, lgDg :yfgdf rnfodfg cj:yfdf /xFbf pRrl/t x'g] j0f{ lha|fsf] prfOsf cfwf/df 

:j/j0f{ lgwf{/0f x'G5g\ . pRrf/0f ubf{ lha|f] p7\g] / To;n] lng] :yfgsf cfwf/df :j/j0f{nfO{ lha|fsf] prfOsf 

cfwf/df juL{s/0f ul/G5 -clwsf/L, @)%& M $_ . g]kfnL efiffdf /x]sf :j/j0f{nfO{ lha|fsf prfOsf cfwf/df 

juL{s/0f ug'{kbf{ pRr, dWo / lgDg eg]/ ul/G5 .  

pRr:j/ M lha|fn] prfO lnP/ dfq :j/j0f{x¿ pRrl/t x'g] l:yltdf g]kfnL efiffsf pRr:j/ x'g\ . o;cGtu{t 

O, p :j/j0f{ kb{5g\ .  

dWo:j/M lha|f] s]xL dfqfdf p7]/ afFsL efu d'v ljj/sf] dWofj:yfdf x'Fb} ubf{ pRrl/t x'g] :j/j0f{x¿ dWo:j/ 

x'g\ . g]kfnL efiffsf dWo:j/x¿ P, cf] j0f{ x'g\ .  

lgDg:j/ M lha|f] gpl7sg lgDg cj:yfdf /xFb} ubf{ pRrl/t x'g] :j/j0f{x¿ lgDg :j/j0f{x¿ x'g\ . g]kfnL 

efiffdf lgDg :j/j0f{x¿ c, cf x'g\ .  

lha|fsf] ;lqmotfsf cfwf/df  

:j/j0f{sf] pRrf/0f ubf{ lha|fsf] s'g efu s;/L ;lqmo x'Fbf j0f{x¿ pRrl/t eP To;cfwf/df 

lha|fsf] ;lqmotfnfO{ lnP/ :j/j0f{sf] juL{s/0f ul/G5 . :j/Wjlgsf] pRrf/0f lha|fsf] s'g efu -cu|, dWo / 

kZr_ ;lqmo x'G5 To;cg';f/ :j/nfO{ cu|, dWo / kZr e]bdf /flvG5 -Gof}kfg], @)%! M !#@_ . g]kfnL efiffdf 

/x]sf :j/j0f{nfO{ lha|fsf] ;lqmotfsf cfwf/df juL{s/0f ul/G5 . 

cu|:j/ M :j/j0f{sf] pRrf/0f ubf{ lha|fsf] cl3Nnf] efu ;lqmo x'G5 eg] To:tf :j/j0f{x¿ cu|:j/ x'g\ . g]kfnL 

efiffdf o:tf :j/j0f{x¿ O, P kb{5g\ .  

dWo:j/ M g]kfnL efiffdf dWo:j/sf] cj:yf b]lvb}g t/ sltko ljåfgx¿n] cf nfO{ dfg]sf] b]lvG5 . oBlk cf 

:j/j0f{ pRrl/t x'Fbf lha|fsf] kZr efu g} ;lqmo x'g] l:ylt l;h{gf x'g] x'Fbf cf :j/j0f{ kZr:j/j0f{ g} xf] .  

kZr:j/ M :j/j0f{x¿ pRrl/t x'Fbf lha|fsf] kl5Nnf] efu ;lqmo x'G5 eg] To:tf :j/j0f{x¿sf] pRrl/t cj:yf 

lha|fsf] ;lqmotfsf cfwf/df kZr xf] . oL j0f{x¿sf] pRrf/0f ubf{ lha|fsf] kl5Nnf] efu ;lqmo /xg] ub{5 .  
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cf]7sf] uf]nfOsf cfwf/df  

:j/j0f{x¿ pRrf/0f ubf{ cf]7sf] l:ylt s:tf] x'G5 < To;sf cfwf/df :j/j0f{nfO{ juL{s/0f ul/G5 . 

s'g} :j/ pRrf/0f ubf{ cf]7 uf]nf] x'G5 / s'g}df x'Fb}g - clwsf/L, @)^* M @ _ . To;sf cfwf/df :j/j0f{nfO{ 

juL{s/0f ul/G5 .  

uf]lnt :j/ Mcf]7 uf]nf] eP/ pRrl/t x'g] :j/j0f{x¿ uf]lnt :j/j0f{ x'g\ . g]kfnL efiffdf o:tf :j/j0f{x? p, 

cf] x'g\ .  

cuf]lnt :j/j0f{ M cf]7 uf]nf] geP/ pRrl/t x'g] :j/j0f{x¿ cuf]lnt :j/j0f{ x'g\ . g]kfnL efiffdf cuf]lnt 

:j/j0f{x¿ c, cf, O, P x'g\ .  

;+o'Qmtfsf cfwf/df  

;+o'Qmtfsf cfwf/df :j/x¿ b'O{ lsl;dsf x'G5g\ M d"n:j/ / lå:j/ - clwsf/L, @)^* M # _ . 

d"n:j/ M csf]{ :j/;Fu ;+o'Qm gx'g] cfwf/e"t :j/ g} d"n:j/ x'g\ . g]kfnL efiffdf d"n:j/x¿ c, cf, O, p, P, 

cf] x'g\ .  

lå:j/ M b'O{:j/sf] ;+o'Qm k|:t'ltaf6 ;+/lrt :j/ g} lå:j/ xf] . g]kfnL efiffdf cfO, pO, cfp, PO, cf]O,Op, Pp, 

cf]p lå:j/j0f{ x'g\ .  

Jo~hgj0f{  

j0f{sf] pRrf/0f ubf{ ;f;df cj/f]w k}bf eP/ jflx/ cfpF5 eg] To:tf j0f{x¿ Jo~hgj0f{ x'g \ . 

Jo~hgj0f{x¿ pRrf/0f ubf{ kmf]S;f]af6 lg:s]sf] ;f; ljf{w ultdf jflx/ cfpFb}g - clwsf/L, @)%& M ^ _. 

g]kfnL efiffsf Jo~hgj0f{nfO{ pRrf/0f :yfg, k|oTg, 3f]ifTj / k|f0fTjsf cfwf/df juL{s/0f ul/G5 . Jo~hg 

WjlgnfO{ pRrf/0f :yfg, pRrf/0f k|lqmof, 3f]ifTj / k|f0fTj u/L rf/ cfwf/df juL{s/0f ul/G5 - uf}td / 

rf}nfufO{, @)&) M (! _ .  

pRrf/0f :yfg 

Wjlg cjojdf s'g :yfgaf6 s:tf] Jo~hgj0f{sf] pRrf/0f x'G5 < To;sf cfwf/df Jo~hgj0f{nfO{ 

juL{s/0f ug{ ;lsG5 . pRrf/0f :yfgsf cfwf/df g]kfnL efiffsf j0f{x¿nfO{ juL{s/0f ug]{ klxnf] cfwf/ xf] . 

cf]7, bfFt, jT:o{, d"wf{, pRrf/0f :yfg x'g\ . log} cfwf/df g]kfnL efiffsf Jo~hgj0f{x¿ lgwf{/0f ug{ ;lsG5 .  

cf]i7\o M b'O{ cf]7sf] ;xfotfaf6 pRrl/t x'g] j0f{ g} cf]i7\o j0f{ x'g\ . g]kfnL efiffdf k\, km\, a\, e\, d\, j\, cfi7\o 

j0f{ x'g\ .  

bGTo M lha|fsf] 6'Kkfn] dflyNnf] bftFnfO{ 5'Fbf pRrl/t x'g] j0f{ bGTo x'g\ . g]kfnL efiffdf bGTo j0f{x¿ t\, y\, b\, 

w\, x'g\ .  

s07\o M lha|fsf] kl5Nnf] efu / sf]dntfn'sf ;xfotfn] s07\oj0f{sf] pRrf/0f x'g] ub{5 . g]kfnL efiffdf s07\o 

Jo~hgj0f{ s\, v\, u\, 3\, ª\ x'g\ . 

jT:o{ M lha|fsf] cl3Nnf] efun] jT:o{nfO{ 5f]P/ jT:o{ j0f{ pRrl/t x'g] ub{5 . g]kfnL efiffdf r\, 5\, h\, em\, 6\, 

7\, 8\, 9\, g\, /\, n\, ;\ j0f{ jT:o{ x'g\ .  

tfnJo M lha|fsf] cl3Nnf] efu / s7f]/tfn'sf] ;xfotfaf6 pRrl/t x'g] j0f{ tfnJo xf] . g]kfnL efiffdf o\ 

tfnJo j0f{ xf] .  

clts07\o M lha|fsf] km]b / :j/oGqsf] d'vsf] ;lqmotfaf6 pRrl/t x'g] j0f{ clts07\o xf] . g]kfnL efiffdf x\ 

clts07\o Wjlgo'Qm j0f{ xf] .  

pRrf/0f k|oTgsf cfwf/df  

Jo~hgj0f{sf] pRrf/0f ubf{ Zjf;k|jfxdf s] s:tf] kl/jt{g cfpF5 / Jo~hgj0f{sf] pRrf/0fdf 

pRrf/0f cjojx¿ s'g :yfgdf s] s;/L /xG5g\ To;sf cfwf/df juL{s/0f ul/G5 . g]kfnL efiffsf 

Jo~hgj0f{x¿nfO{ pRrf/0f k|oTgsf cfwf/df lgDgfg';f/ juL{s/0f ul/G5 .  

:kzL{ M pRrfo{ cjoj k/:k/ hf]l8P/ kmf]S;f]af6 ;f; lg:sFbf pRrf/s cª\udf bafj eO pRrl/t x'g] j0f{ 

:kzL{ Jo~hgj0f{ x'g\ . g]kgnL efiffdf :kzL{ Jo~hgx¿ s\, v\, u\, 3\, 6\, 7\, 8\, 9\, t\, y\, b\, w\, k\, km\, a\, e\ 

x'g\.  

;+3ifL{ M Jo~hgj0f{ pRrf/0f x'Fbf pRrf/0f cjojx? Pscfk;df 3lif{t eP/ kmf]S;f]af6 lg:s]sf] ;f; 

cjojsfaLr 3lif{t eP/ lg:sg hfG5 . h;n] ubf{ ;+3ifL{ Jo~hgj0f{x¿ pRrl/t x'G5g\ . g]kfnL efiffdf 

;+3ifL{ Jo~hgj0f{x¿ ;\, x\ x'g\ .  

:kzL{ ;+3ifL{ M pRrfo{ cª\u Pscfk;df 5f]Og], hf]l8g] 3if{0f x'g] l:yltaf6 :kz{ ;+3ifL{ Jo~hgj0f{x¿ pRrl/t 

x'g] ub{5g\ . g]kfnL efiffsf :kz{ ;+3ifL{ j0f{x? r\, 5\, h\, em\ x'g\ .  
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gfl;So M ;f; gfs / d'vaf6 lg:s]/ pRrl/t x'g] j0f{x¿ gfl;So j0f{ x'g\ . g]kfnL efiffdf o:tf j0f{sf] 

pRrf/0f kmf]S;f]af6 lg:s]sf] xfjf pRrf/0f cjojsf] :kz{af6 cj?4 eO{ pRrl/t x'g] ub{5 . ª\, g\, d\ j0f{x? 

gfl;So j0f{ x'g\ .  

kflZj{s M lha|fsf] r'rf] k/]sf] :yfgaf6 xfjf lg:s]/ pRrl/t x'g] j0f{x¿ g} kflZj{s j0f{ x'g\ . g]kfnL efiffdf 

kflZj{s j0f{ n\ xf] .  

k|slDkt M lha|f] rnfodfg x"Fbf ys{gaf6 pRrl/t x'g] j0f{ g} k|slDkt j0f{ x'g\ . g]kfnL efiffdf k|slDkt j0f{ /\ 

xf] .  

cw{:j/ M j0f{sf s]xL ljz]iftf :j/;Fu t s]xL ljz]iftf j0f{;Fu ldNg hfG5 eg] o:tf j0f{x¿ cw{:j/ x'g \ . 

g]kfnL efiffdf o:tf j0f{x¿ 5g\ . o\, j\ g]kfnL efiffsf cw{:j/ x'g\ .  

3f]ifTjsf cfwf/df  

Jo~hgj0f{x¿ juL{s/0f ug]{ Ps dxTjk"0f{ cfwf/ 3f]ifTj xf] . :j/lrD6Lsf] sDkgsf cfwf/df cyf{t \ 

;fF3'l/g] / g;fF3'l/g] cj:yfsf cfwf/df g]kfnL efiffsf Jo~hgj0f{x¿nfO{ juL{s/0f ul/G5 . Jo~hgsf] 

pRrf/0fdf :j/lrD6L glhlsg] / oyf:yfgdf /xg} u/L b'O{ cj:yf dWo] 3f]ifWjlg / c3f]if WjlgpRrl/t x'G5g\ - 

uf}td / rf}nfufO{, @)&) M ($ _ . g]kfnL efiffdf o:tf 3f]ifj0f{ / c3f]ifj0f{sf] l:ylt 5 .  

3f]ifj0f{ M :j/lrD6L k/:k/ ;fF3'l/P/ kmf]S;f]af6 lgl:sPsf] ;f;df pRrl/t x'g] j0f{ 3f]ifj0f{ x'g\ . g]kfnL efiffdf 

o:tf j0f{x¿ u\, h\, 8\, b\,a\, 3\, em\,9\, w\, e\, ª\, g\, d\, o\, /\, n\, j\, 5g\ .  

c3f]ifj0f{ M :j/lrD6Lx? oyf:yfgdf x'Fbf jfo'dfu{ g;fF3'l/P/ kmfS;f]af6 lgl:sPsf] ;f; jflxl/bf pRrl/t x'g] 

Jo~hgj0f{x¿ c3f]ifj0f{ x'g\ . g]kfnL efiffdf s\, r\, 6\,t\,k\, v\, 5\, 7\, y\, km\, ;\ c3f]if Jo~hgj0f{ x'g\ .  

k|f0fTjsf cfwf/df  

Jo~hgj0f{sf] pRrf/0f ubf{ ;f;sf] dfqfsf cfwf/df ;d]t juL{s/0f ul/G5 . j0f{sf] pRrf/0f ubf{ 

;f;sf] dfqf a9L vr{ x'g] / ;f;sf] dfqf sd vr{ x'g] ub{5 . o;sf cfwf/df Jo~hgj0f{nfO{ juL{s/0f ul/G5. 

g]kfnL efiffdf o:tf j0f{x¿ cNkk|f0f / dxfk|f0f k|s[ltsf 5g\ .  

cNkk|f0f M kmf]S;f]af6 lg:s]sf] ;f;sf] sd dfqf k|of]u eP/ pRrl/t x'g] Jo~hgj0f{x¿ cNkk|f0f x'g\ . g]kfnL 

efiffsf s\, r\, 6\, t\, k\, u\, h\, 8\, b\, a\, ª\, g\, d\, o\, /\, n\, j\, cNkk|f0f Jo~hgj0f{ x'g\ .  

dxfk|f0f M kmf]S;f]af6 lg:s]sf] ;f;sf] a9L dfqf k|of]u eP/ pRrl/t x'g] Jo~hgj0f{ dxfk|f0f Jo~hgj0f{ x'g \ . 

g]kfnL efiffsf dxfk|f0f j0f{df v\, 5\, 7\, y\, km\, 3\, em\, 9\, w\, e\, ;\, x\, kb{5g\ .  

v08]t/j0f{ 

s6'qmfpg gldNg] j0f{sf] PsfO v08]t/ j0f{ xf] . v08Ls[t ug{ g;lsg] WjGofTds PsfOnfO{ v08]t/ 

j0f{ -Wjlg_ elgG5 -uf}td / rf}nfufO{, @)&) M (&_ o:tf v08]t/ j0f{x? dfqf, cg'gfl;stf, anf3ft, Zj;g, 

no, ;+lxtf ÷lj/fd, h:tf 5g\ g]kfnL efiffdf k|o'Qm v08]t/ j0f{x?sf] juL{s/0f / ljZn]if0f o;k|sf/ ul/Psf] 

5 .  

dfqf M j0f{sf] pRrf/0fdf nfUg] ;dofjlwnfO{ dfqf elgG5 . j0f{sf] pRrf/0f ubf{ sltko j0f{x¿sf] pRrf/0f 

nfdf] ¿kdf x'g] ub{5 eg] sltko j0f{x¿sf] pRrf/0f 5f]6f] ¿kdf x'g] ub{5 . oxL nfdf] / 5f]6f] ?ksf] pRrfo{ 

cj:yf g} dfqf xf] . xfdLn] pRrf/0f ug]{ sltko j0f{x¿sf] ;do a9L nfU5 eg] sltko j0f{x¿sf] ;do sd 

nfUg] ub{5 . j0f{ pRrf/0fsf] oxL ;dofjlwnfO{ dfqf elgG5 . g]kfnL efiffdf klg dfqfsf cfwf/df x|:j bL3{ 

?k /x]sf 5g\ . pRrf/0fdf sd ;do lng] x|:j / a9L ;do lng] bL3{ dfqf x'g\ . g]kfnL efiffdf dfqfsf 

cfwf/df v08]t/ j0f{ 5g\ M 

zAb  dfqf  cy{ 

lbg  O -x|:j_  lbp;f] 

bLg  O{ -bL3{_  b'M vL 

dfqf v08]t/ j0f{sf lrGx l, L, ', " x'g\ .  

cg'gfl;stf M j0f{sf] pRrf/0fdf d'v;Fu} gfs] ljj/sf ;xfotfn] j0f{sf] pRrf/0f x'G5 eg] To:tf] j0f{ 

cg'gfl;s xf] . df}lvs ?kdf pRrl/t x'g] j0f{ df}lvs j0f{ x'g\ eg] gfs] ;xfotfn] pRrl/t x'g] j0f{ gfl;So 

j0f{ x'g\ . g]kfnL efiffdf o:tf cg'gfl;s j0f{ 5g\ . v08]t/j0f{sf cg'gfl;s lrGx - F _ x'g\ . 

zAb   cy{ 

ufp   ufpg] sfd 

ufpF   ;—;fgf] j:tL ufpF 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 1, April 2026 

 89 

anf3ft M kmfS;f]af6 lgl:sg] ;f;sf] dfqf / j]usf cfwf/df j0f{x¿ pRrf/0fx'Fbf :j/lrD6L ;fF3'/f] x'g] ub{5 . 

o;}nfO{ anf3ft v08]t/j0f{ elgG5 . anf3ft zAb:t/sf], jfSo:t/sf] x'g] ub{5 . g]kfnL efiffdf jfSo:t/sf] 

anf3ft x'g] ub{5 . Wjlgsf] pRrf/0f ubf{ ;f;sf] dfqfut cflwSo / tLj| j]usf sf/0f k}bf x'g] ansf] 

cf3ftnfO{ anf3ft elgG5 - uf}td / rf}nfufO{, @)&) M(( _ . g]kfnL efiffdf b]lvPsf] jfSo:t/sf] anf3ft 

o;k|sf/sf] x'g] ub{5 .  

p;n] 3fd tfTof] <  tfTg] sfd u/]sf] eGg] cy{ k|:t't u/]sf] 

p;n] 3fd tfTof] <  c?nfO{ xf]Og p;n] dfq p;nfO{ hf]8 lbPsf] 

p;n] 3fd tfTof]  3fd tfk]sf] xf] c? xf]Og 3fdnfO{ dfq hf]8 

g]kfnL efiffdf anf3ftsf] lrGx — k|of]u x'g] ub{5 .  

Zj;g M v08Loj0f{ pRrf/0f ubf{ nfUg] ;do / ;f;sf] cltl/Qm k|of]ufj:yf g} v08]t/j0f{ Zj;g xf] . 

Zj;gnfO{ g]kfnL efiffdf lj;u{ lrGxsf cfwf/df lrgfpg] ul/G5 eg] o;sf] WjGofTds ?k x h:tf] ;'lgG5 . 

g]kfnL efiffdf b]lvg] v08]t/ Zj;gj0f{sf] wjlgut ;+/rgf d"ntM, ctM zAbdf b]lvPsf] lj;u{ lrGx k|ofun] 

hgfpg] ub{5 .  

no M of] ;fª\lults emª\sf/;Fu ;DalGwt x'G5 . j0f{sf] pRrf/0fdf ;f;sf] ptf/ r9fj x'Fbf no l;h{gf x'g] 

ub{5 . nosf] ;DaGw dfqf / ;'/;Fu x'G5 . efiffdf cleJolQmnfO{ ;'dw'/ agfpg nosf] k|of]u x'g] ub{5 . 

o;df cleJolQmut cf/f]x cj/f]x ;fdfGo cj:yf eGbf leGg x'G5 .  

lj/fd÷;+lxtf M j0f{ pRrf/0f ubf{ lj/fdsf] l:ylt l;h{gf x'g]x'Fbf / ;+lxtfsf] l:ylt l;h{gf x'Fbf cy{df kg]{ 

k|efjsf cfwf/df lj/fd÷;+lxtf v08]t/j0f{ lgwf{/0f x'G5 . g]kfnL efiffdf l:ylt /x]sf] 5 .  

bf]sfg v'nf 5 .  -k;n v'nf x'g] sfd_ 

bf] sfg v'nf 5 .  -b'O{ sfg_  

af6f] aGb5  -af6f] aGg] sfd_ 

af6f] aGb 5 .  -af6f] aGb ul/Psf] 5_ 

lgisif{ 

;+;f/df af]lng] efiffx?df j0f{Joj:yf x'g] ub{5 . tL j0f{Joj:yfsf] efiffj}1flgs cfwf/n] cWoog x'g] 

ub{5 . g]kfnL efiff g]kfn nufot ljZjsf e'6fg, ef/t h:tf b]zx?df af]lng] k|of]u ul/g] efiff xf] . g]kfnL 

efiffsf] j0f{Joj:yfsf af/]df efiffj}1flgs cfwf/df cWoog ug'{kbf{ v08Lo / v08]t/j0f{df cfwfl/t x'g'k5{ . 

v08Lo j0f{cGtu{t :j/j0f{, lå:j/j0f{ / Jo~hgj0f{ x'g\ . v08]t/j0f{ cGtu{t dfqf, anf3ft, cg'gfl;stf, 

Zj;g, no, lj/fd÷;+lxtf x'g\ . g]kfnL efiffdf :j/j0f{x? ^ j6f 5g\ eg] Jo~hgj0f{x? @(j6f 5g\ . lå:j/j0f{ 

cO, cfO, pO, PO, cf]O, cp, cfp, Op, Pp, cf]p u/L !) j6f 5g\ . h'g j0f{nfO{ 6'qmfP/ cyf{t\ 5'6\ofP/ 

cWoog ug{ ;lsG5 eg] Tof] v08Loj0f{ x'G5 . h'g j0f{nfO{ 6'qmfpg ;lsb}g Pjd\ v08Loj0f{;Fu 6fFl;P/ cfpg] 

ub{5g\ To:tf j0f{ v08]t/j0f{ x'g\ . g]kfnL efiffdf o:tf j0f{x? d'Vo u/L ^ j6f 5g\ . log} v08Lo / 

v08]t/j0f{sf] jfl0f{s Joj:yfdf g]kfnL efiffsf] ;+/rgf lgdf{0f ePsf] 5 . v08Lo :j/j0f{ cfIfl/s x'G5 eg] 

Jo~hgj0f{ cgfIfl/s x'g] ub{5 . v08Loj0f{sf] ;xfotfdf v08]t/j0f{ k|of]u x'g] ub{5 .  
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ekuoh; ,oa HkkSfrd lalk/kuksa laca/kh Kku dk ek/;fed fo|ky;ksa ds ç/kkukpk;ks± ls 

çkIr lwpukvksa ds vk/kkj ij rqyukRed v/;;u 

 

M‚å uhjkatuk feJk 

foHkkxk/;{kk] chå,Må] yo&dq'k bULVhVîwV Q‚j gk;j ,tqds'ku] pkScsiqj] dkuiqj 

 

çLrkouk 

fo|ky;h i;kZoj.k ,d fo'kky vkSj foLr`r {ks= gSA fo|ky; i;kZoj.k esa f'k{kk dk laiw.kZ 

ys[kk&tks[kk rS;kj fd;k tkrk gSA fo|ky;h i;kZoj.k ds varxZr vkus okys fofHkUu vax ,oa fØ;k&dyki 

fo|kfFkZ;ksa ds thou ij xgjk çHkko Mkyrs gSaA fo|ky;ksa dk ;g y{; jgrk gS fd ckydksa dh –"ço`fÙk;ksa 

,oa muds Åij iM+us okys nq"çHkkoksa dks lekIr djrs gq, mUgsa Kku ds ekxZ ij vxzlj djsa] ftlls dh 

Hkfo"; esa og ,d vkn'kZ ukxfjd cudj lekt ,oa jk"Vª ds fy, mi;ksxh cu ldsaA  

 fo|ky; dk i;kZoj.k mlds fofHkUu vo;oksa ds feyus ls curk gSA blds varxZr fo|ky; ds 

ekuoh; lalk/ku ,oa HkkSfrd lalk/ku eq[; gSaA ekuoh; lalk/kuksa ds varxZr ç/kkukpk;Z] v/;kid fo|kFkhZ] 

deZpkjh x.k] fo|ky; çca/k&lfefr] vfHkHkkod ,oa lekt rFkk HkkSfrd lalk/kuksa ds varxZr fo|ky; 

Hkou] QuhZpj] ç;ksx'kkyk] [ksy dk eSnku] ty çlk/ku vkfn vkrs gSaA mÙke fo|ky;h i;kZoj.k ds fy, 

lHkh vo;oksa esa Js"B xq.koÙkk vkSj lkeatL; gksuk vfr vko';d gSA  

vkt fo|ky;h i;kZoj.k esa xq.kkRed lq/kkj rFkk lk/kuksa dh vfHko`f) ij leLr fo'o esa cy 

fn;k tk jgk gSA ns'k ds fodkl ,oa euq"; dh mUufr ds fy, fo|ky;h i;kZoj.k dks çHkko'kkyh ,oa nks"k 

eqä cukuk vfr vko';d ,oa egRoiw.kZ gSA fo|ky;h i;kZoj.k dk vkUrfjd ç'kklu laLFkk ds ç/kku ds 

gkFk esa gksrk gSA fo|ky; ds dk;ksaZ dk eq[; mÙkjnkf;Ro ç/kkuk/;kid dk gh gksrk gSA fdlh laLFkk dk 

i;kZoj.k dSlk gksxk] ;g cgqr lhek rd ml fo|ky; ds ç/kkuk/;kid ds O;fäRo ij fuHkZj djrk gSA 

fo|ky;h i;kZoj.k] ekuoh; ,oa HkkSfrd lalk/ku vkfn fofHkUu vk;keksa ij fo|ky;h i;kZoj.k ds 

lanHkZ esa fofHkUu 'kks/k fd, x,& 

1- ikaMs] ljkst] ¼1985½ us ^^ek/;fed fo|ky;ksa ds ç/kkuk/;kid ds usr̀Ro lEcU/kh O;ogkj] laxBukRed 

i;kZoj.k ,oa v/;kid uSfrdrk dk ,d v/;;u** fo"k; ij dk;Z fd;k ,oa ;g fu"d"kZ fudkyk fd 

uxjh; ,oa xzkeh.k fo|ky;ksa ds ç/kkuk/;kidksa ds usr̀Ro lEcU/kh O;ogkj esa dksbZ fo'ks"k varj ugha gSA  

2- ikrh] ,lå ¼1992½ }kjk ^^dVd ds ek/;fed fo|ky;ksa ds ç/kkuk/;kidksa dh ç'kklfud ,oa 

i;Zos{kdh; dfBukb;ksa dk ,d v/;;u** fo"k; ij 'kks/kdk;Z fd;k x;k fd 'kSf{kd leL;kvksa dk 

dkj.k f'k{kdksa dh de la[;k esa fu;qfä rFkk muesa O;olkf;d ;ksX;rkvksa dk vHkko gSA  

3- lksyadh dkafryky] ,uå ¼1992½ us ^^lkSjk"Vª {ks= ds ek/;fed fo|ky;ksa ds 'kSf{kd çca/kra= rFkk 

laxBukRed okrkoj.k ds e/; vUrlZEcU/kksa dk ,d v/;;u** fo"k; ij 'kks/kdk;Z fd;k ,oa ;g 

fu"d"kZ fudkyk fd fdlh fo|ky; dk 'kSf{kd çca/k fo|ky;h f'k{kk&i)fr ds lalk/kuksa ij fuHkZj 

djrk gSA ;g fyax] fo|kfFkZ;ksa dh la[;k] laxBukRed çca/kra= vkSj fo|ky; ds LFkku ij fuHkZj ugha 

djrkA  

4- lkysgh] e‚jV~tk] ¼1991½ }kjk ^^bZjku ds if'peh vtjcStku ds mPp ek/;fed fo|ky;ksa ds 

ç/kkukpk;ksaZ] v/;kidksa] fo|kfFkZ;ksa rFkk LFkkuh; leqnk;ksa dk fo|ky; ds 'kSf{kd i;kZoj.k ds lanHkZ esa 

v/;;u** fo"k; ij 'kks/kdk;Z fd;k rFkk ;g fu"d"kZ fudkyk fd fo|ky;ksa ds ç/kkukpk;ksaZ] f'k{kdksa] 

fo|kfFkZ;ksa ,oa LFkkuh; leqnk; us fo|ky;h i;kZoj.k ds orZeku Lo:i ij foijhr fopkj O;ä fd,A  

blds varxZr fo|ky;ksa dh HkkSfrd] lqfo/kkvksa] 'kSf{kd çsj.kkvksa] uSfrd ,oa HkkokRed 

vko';drkvksa] lgxkeh ,oa cká lgxkeh fØ;kvksa] çHkko'kkyh i;kZoj.k fu;a=.k vfHkHkkodksa dh lgHkkfxrk 

rFkk ckSf)d vk/kkjksa ls lEcfU/kr udkjkRed fopkj lfEefyr gSaA  

v/;;u ds mís';  

1- fo|ky;h i;kZoj.k dks çHkkfor djus okys ekuoh; vkSj HkkSfrd lalk/kuksa dk rqyukRed v/;;uA  
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2- çR;sd çdkj ds fo|ky;ksa ds varxZr ekuoh; vkSj HkkSfrd lalk/kuksa dk rqyukRed v/;;uA  

3- ç/kkukpk;ksaZ }kjk çkIr lwpukvksa ds vk/kkj ij lalk/kuksa dh –f"V ls fofHkUu çdkj ds fo|ky;ksa dk 

rqyukRed v/;;uA  

'kks/k ifjdYiuk;sa  

1- ekuoh; lalk/kuksa ,oa HkkSfrd lalk/kuksa dh –f"V ls pkjksa çdkj ds fo|ky;ksa ¼ifCyd Ldwy] foÙk 

iksf"kr fo|ky;] foÙk foghu fo|ky; rFkk uxj fuxe ds fo|ky;½ esa dksbZ varj ugha gSA  

2- fofHkUu fo|ky;ksa ds ç/kkukpk;ksaZ ds vuqlkj fo|ky; ds ekuoh; lalk/kuksa ,oa HkkSfrd lalk/kuksa esa 

dksbZ varj ugha gSA  

3- nksuksa çdkj ds lalk/kuksa esa tks varj gS] og lka[;dh; –f"V ls lHkh çdkj ds fo|ky;ksa esa leku gSA  

4- pkjksa çdkj ds fo|ky;ksa ds ç/kkuk/;kidksa ds vuqlkj fo|ky;ksa ds ekuoh; ,oa HkkSfrd lalk/kuksa esa 

dksbZ lglEcU/k ugha gSA  

'kks/k esa ç;qä fof/k  

'kks/k v/;;u ds fo"k; ,oa Lo:i dks –f"Vxr j[krs gq, çLrqr v/;;u esa losZ{k.k vuqla/kku 

fof/k dk ç;ksx fd;k x;k gSA  

midj.k  

fo|ky;h i;kZoj.k ds varxZr ekuoh; ,oa HkkSfrd lalk/kuksa ls lEcfU/kr Kku dk rqyukRed 

v/;;u djus gsrq ç/kkukpk;ksaZ ls lEcfU/kr ç'ukoyh dk fuekZ.k 'kks/kdrZzhZ }kjk Lo;a fd;k x;k gSA  

çfrn'kZ p;u ,oa midj.k ç'kklu  

çLrqr 'kks/k dk;Z esa çfrn'kZ p;u gsrq Lrfjr ;k–kfPNd çfrn'kZ p;u fof/k dk ç;ksx fd;k 

x;k gSA fo|ky;h i;kZoj.k dks çHkkfor djus okys ekuoh; ,oa HkkSfrd lalk/kuksa dk ç/kkukpk;ksaZ ls çkIr 

lwpukvksa ds vk/kkj ij rqyukRed v/;;u fd;k x;k gSA bl gsrq dkuiqj uxj ds ek/;fed fo|ky;ksa 

dk 4 çdkj ds fo|ky;ksa& A1&ifCyd Ldwy] A2&foÙk iksf"kr fo|ky;] A3&foÙk foghu fo|ky; rFkk 

A4&uxj fuxe ds fo|ky; esa Lrjhdj.k fd;k x;kA mijksä pkjksa çdkj ds fo|ky;ksa esa Hkh çR;sd ds 

varxZr 5&5 fo|ky; fy, x,A bl çdkj bl v/;;u esa dqy 20 fo|ky;ksa ds ç/kkuk/;kidksa ls vkadM+ksa 

dk ,d=hdj.k fd;k x;kA  

vkadM+ksa dk ,d=hdj.k ,oa lkj.kh;u  

çLrqr 'kks/k esa ç/kkukpk;Z ls lacaf/kr ç'ukoyh dk dkuiqj uxj ds p;fur 20 fofHkUu fo|ky;ksa 

ds ç/kkukpk;ksaZ dks futh :i ls çsf"kr dh xbZA buls çkIr mÙkjksa ds vk/kkj ij vkadM+ksa dk ,d=hdj.k 

,oa lkj.kh;u 'kks/kdrZzhZ }kjk Lo;a fd;k x;kA  

,df=r vkadM+k ds lkaf[;dh; fo'ys"k.k gsrq ç;qä fof/k;k¡  

ç/kkukpk;ksaZ ls çkIr vkadM+ksa dk fo'ys"k.k& ç/kkukpk;ksaZ ls çkIr vkadM+ksa ds varxZr bl v/;;u esa 

'kkfey fd, x, pkjksa çdkj ds fo|ky;ksa ds lalk/kuksa& 1- ekuoh; lalk/ku ¼B1½] 2- HkkSfrd lalk/ku ¼B2½ 

ls lEcfU/kr vkadM+ksa dk fo'ys"k.k fd;k x;k gSA pw¡fd çR;sd fo|ky; ls nks lalk/kuksa ds vkadM+s gSa 

blfy, vkadM+ksa dk çlj.k fo'ys"k.k foikfVr& IykV vfHkdYiuk ¼Split Plot Design½ ds vk/kkj ij fd;k 

x;k gSA bl fo'ys"k.k ,oa O;k[;k dh :i js[kk fuEu çdkj gS& 

çlj.k fo'ys"k.k lkj.kh  

fopj.k ds L=ksr Lokra=~; la[;k oxksaZ dk ;ksx çlj.k F 

A 
=qfV (a) 

B 

AxB 
=qfV (b) 

3 

16 

1 

3 

16 

  

Ea 

Eb 

 

;ksx 39    
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rqyukvksa ds fy, varj dh çekf.kd =qfV;k¡ 

rqyuk ds fy, varj dh çekf.kd =qfV 0.05 lkFkZdrk Lrj ij Økafrd vUrj 

A ds ek/; 

 

 

(S.E.)D ta 

B ds ek/; 

 

 

(S.E.)D tb 

B ds fdlh Lrj ij A ds ek/; 

 

 

(S.E.)D t1
 

A ds fdlh Lrj ij B ds ek/; 

 

(S.E.)D tb 

 

ç/kkukpk;ksaZ ls çkIr vkadM+ksa dk fo'ys"k.k] O;k[;k ,oa fu"d"kZ  

'kks/kdrZzhZ }kjk ç/kkukpk;ksaZ ls çkIr vkadM+ksa dk çlj.k fo'ys"k.k fof/k }kjk lkaf[;dh; fo'ys"k.k 

djus ij fuEufyf[kr fu"d"kZ çkIr gq,& 

fo|ky;h i;kZoj.k ls lEcfU/kr ekuoh; ,oa HkkSfrd lalk/kuksa dh tkudkjh gsrq ç'ukoyh ls çkIr vkadM+ksa 

dk çlj.k&fo'ys"k.k fof/k }kjk çLrqrhdj.k 

fopj.k ds L=ksr 

(Source of Variation) 
Lora=; la[;k 

(D.F.) 

oxksaZ dk ;ksx 

( S.S.) 

çlj.k 

(M.S.S.) 

F 

A 3 96.075 32.025 2.250N.S. 

=qfV - (a) 16 228.200 14.262  

B 1 13.225 13.225 5.11 1* 

AxB 3 13.875 4.625 1.787N.S. 

   =qfV - (b) 16 41.400 2.587  

;ksx 39 392. 775 10.071 38.935 

 

mijksä lkj.kh ls ;g fofnr gksrk gS fd fo|ky; ds pkjksa çdkjksa ds fy, 0-05 lkFkZdrk Lrj 

ij ¼3] 16½ LorU=; la[;k okys F ds eku 2-250 ls de gksus ds dkj.k vlkFkZd gS] ftlls ;g fu"d"kZ 

çkIr gksrk gS fd ekuoh; lalk/kuksa ,oa HkkSfrd lalk/kuksa dh –f"V ls pkjksa çdkj ds fo|ky;ksa esa dksbZ 

vUrj ugha gSA  

lalk/kuksa ds fy, 0-05 lkFkZdrk Lrj ij ¼1] 16½ LokrUR;Z la[;k okys F ds eku 5-111 ls vf/kd 

gksus ds dkj.k lkFkZd gSaA blls ;g fu"d"kZ fudyrk gS fd nksuksa çdkj ds lalk/kuksa esa lkFkZd varj gSA  

fo|ky;ksa ds çdkj vkSj lalk/kuksa ds chp ijLij fØ;k çHkko ds fy, F dk eku 0-05 lkFkZdrk 

Lrj ij vlkFkZd gS] ftlls ;g fu"d"kZ çkIr gksrk gS fd nksuksa çdkj ds lalk/kuksa esa tks varj gS] og 

lka[;dh; –f"V ls lHkh çdkj ds fo|ky;ksa esa leku gSA  

fo|ky;h i;kZoj.k ls lEcfU/kr tkudkjh çkIr djus gsrq ç/kkukpk;ksaZ ds e/; e/;eku dk varj tkuus ds 

fy, lekUrj ek/;ksa dh lkj.kh 

 A1 A2 A3 A4 MEANS 

B1 40-400 39-600 40-400 37-600 39-500 

B2 40-200 39-800 38-400 35-000 38-350 

Means 40-300 39-700 39-400 36-300 38-925 
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fo|ky;h i;kZoj.k ls lEcfU/kr tkudkjh çkIr djus gsrq ç/kkukpk;ksaZ ds e/; çekf.kd =qfV vkSj ØkfUrd 

varj dh lkj.kh 

rqyuk ds fy, 

(Comparisons) 

vUrj dh çek.khd =qfV 
(S.E. of Diff.) 

0.05 lkFkZdrk Lrj ij ØkfUrd vUrj  

(C.D. at 0.05 Level) 
A MEANS 1-689 3-580 

B MEANS 0-508 1-078 

A at the same level of B 1-017 2-156 

B at the same level of A 1-835 2-120 

 

ç/kkukpk;ksaZ ls çkIr vkadM+ksa ds vk/kkj ij lglEcU/kksa dk v/;;u 

fo|ky;h i;kZoj.k ls lacaf/kr ekuoh; o HkkSfrd lalk/kuksa ds lglEcU/k xq.kkadksa dk fofHkUu oxksaZ esa 

foHkkftr fo|ky;ksa ds ç/kkukpk;ksaZ ls çkIr vkadM+ksa ds vk/kkj ij çn'kZu 

fo|ky;ksa ds çdkj n B1 dk lekarj 

ek/; 

B2 dk 

lekarj ek/; 

B1 o B2 esa lglaca/k xq.kkad 

(r) 

ifCyd Ldwy (A1 ) 5 40.400 40.200 0.749N.S. 

foÙkiksf"kr fo|ky; (A2 ) 5 39.600 39.800 0.877* 

foÙkfoghu fo|ky; (A3 ) 5 40.400 38.400 0.466N.S. 

uxj fuxe ds fo|ky; (A4 ) 5 37.600 35.000 0.856* 

laiw.kZ çfrn'kZ 20 39.500 38.350 0.721*** 

 

mijksä lkj.kh dk lkaf[;dh; fo'ys"k.k djus ls ;g Kkr gksrk gS fd ekuoh; lalk/kuksa ,oa 

HkkSfrd lalk/kuksa ds chp lkFkZd lglEcU/k xq.kkad A2 ,oa A4 çdkj ds fo|ky;ksa esa gS vkSj ;g xq.kkad 

/kukRed gS rFkk 0-10 lkFkZdrk Lrj ij lkFkZd gSA 20 fujh{k.kksa okys bl laiw.kZ çfrn'kZ ds vanj bUgha nks 

jkf'k;ksa ds chp lglEcU/k xq.kkad /kukRed ,oa 0-001 lkFkZdrk Lrj ij mPp dksfV dk lkFkZd gSA blls 

;g fu"d"kZ dk çkIr gksrk gS fd A2 vkSj A4 çdkj ds fo|ky;ksa esa ,oa laiw.kZ çfrn'kZ esa fo|ky;ksa ds 

vf/kd ekuoh; lalk/kuksa ds gksrs gq, vf/kd HkkSfrd lalk/ku Hkh gSa vkSj tgka fo|ky;ksa esa de ekuoh; 

lalk/ku gS] ogka HkkSfrd lalk/ku Hkh de gSA A1 ,oa A3 çdkj ds fo|ky;ksa esa ekuoh; ,oa HkkSfrd 

lalk/kuksa esa dksbZ lkFkZd lglEcU/k çkIr ugha gqvk gSA  

ifjdYiukvksa dk ijh{k.k  

ifjdYiuk 1& ç/kkukpk;ksaZ ls çkIr vkadM+ksa dk çlj.k&fo'ys"k.k fof/k }kjk lkaf[;dh; fo'ys"k.k djus ij 

;g fofnr gksrk gS fd fo|ky; ds pkjksa çdkjksa ds fy, F dk eku 0-05 lkFkZdrk Lrj ij vlkFkZd gSA 

blls ;g fl) gksrk gS fd ekuoh; lalk/kuksa ¼B1½ ,oa HkkSfrd lalk/kuksa ¼B2½ dh –f"V ls fo|ky;ksa ds 

pkjksa çdkjksa esa dksbZ varj ugha gSA vr% bl fu"d"kZ ds vk/kkj ij ;g ifjdYiuk Loh—r gksrh gSA  

ifjdYiuk 2& fo|ky;h i;kZoj.k ds varxZr ekuoh; lalk/kuksa ¼B1½ vkSj HkkSfrd lalk/kuksa ¼B2½ ds fy, 

çkIr F dk eku 0-05 lkFkZdrk Lrj ij lkFkZd gSA blls ;g Kkr gksrk gS fd ekuoh; lalk/kuksa vkSj 

HkkSfrd lalk/kuksa esa varj lkFkZd gS] ftlesa ekuoh; lalk/kuksa dk vkSlr HkkSfrd lalk/kuksa ds vkSlr ls 

lkFkZd :i ls vf/kd gSA vr% bl fu"d"kZ ds vk/kkj ij ;g ifjdYiuk vLoh—r gksrh gSA  

ifjdYiuk 3& çlj.k&fo'ys"k.k lkj.kh dks ns[kus ij ;g Kkr gksrk gS fd nksuksa dkjdksa ¼fo|ky;ksa ds 

çdkj rFkk nksuksa çdkj ds lalk/ku½ dk ijLij fØ;k çHkko Hkh 0-05 lkFkZdrk Lrj ij vlkFkZd gSA blls 

;g fu"d"kZ çkIr gksrk gS fd ekuoh; lalk/kuksa vkSj HkkSfrd lalk/kuksa esa varj çR;sd çdkj ds fo|ky;ksa esa 

,d lk gSA vr% ;g ifjdYiuk Loh—r gksrh gSA  

ifjdYiuk 4& pkjksa çdkj ds fo|ky;ksa ds ¼A1] A2] A3 o A4½ esa ekuoh; lalk/kuksa ¼B1½ rFkk HkkSfrd 

lalk/kuksa ¼B2½ esa lglaca/k xq.kkad dh x.kuk ç/kkukpk;ksaZ ls çkIr vkadM+ksa ds vk/kkj ij dh xbZ gSA 

ifj.kkeksa ds v/;;u ds vk/kkj ij ;g Kkr gqvk gS fd nksuksa çdkj ds lalk/kuksa esa lglaca/k xq.kkad 

foÙkiksf"kr fo|ky;ksa A2 vkSj uxj fuxe ds fo|ky;ksa A4 esa de ls de 0-05 lkFkZdrk Lrj ij lkFkZd gS 

rFkk ifCyd Ldwyksa ¼A1½ vkSj foÙkfoghu fo|ky;ksa ¼A3½ esa lglaca/k xq.kkad vlkFkZd gSA vr% ;g 
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ifjdYiuk foÙk iksf"kr fo|ky;ksa vkSj uxj fuxe ds fo|ky;ksa esa vLoh—r gks xbZ rFkk ifCyd Ldwyksa 

vkSj foÙkfoghu fo|ky;ksa ds fy, Loh—r gksrh gSA 

fu"d"kZ ,oa lq>ko 

bl çdkj pkjksa çdkj ds fo|ky;ksa dk fo'ys"k.k djus ij Kkr gksrk gS fd fo|ky; esa ekuoh; 

,oa HkkSfrd lalk/ku miyC/k gksuk gh i;kZIr ugha gksrk] cfYd muds ijLij mfpr leUo; ,oa çHkkoh 

lapkyu ls gh 'kSf{kd mís';ksa dh çkfIr gks ldrh gSA vr% fo|ky;ksa ds çHkkoh lapkyu gsrq vko';d 

U;wure ekuoh; ,oa HkkSfrd lalk/kuksa dh O;oLFkk f'k{kk foHkkx ,oa ljdkj }kjk bu fo|ky;ksa ds [kksyus 

ds iwoZ gh djuh pkfg, rFkk miyC/k lalk/kuksa dk vf/kdre mi;ksx ,oa tu lg;ksx }kjk gh fo|ky;ksa 

dk lQy lapkyu fd;k tkuk pkfg,A  

vU; lq>ko  

1- fo|ky; i;kZoj.k esa lq/kkj gsrq vfHkHkkodksa ls fo|ky;ksa }kjk fujarj laokn ,oa leUo; vko';d gSA 

bu ekuoh; vO;oksa dks /;ku esa j[kdj uohu dk;ZØeksa dks f'k{kk ls tksM+dj mUufr ,oa lq/kkj 

visf{kr gSA  

2- ewY; f'k{kk dks fo|ky; dh çR;sd d{kk esa lfEefyr djds euekuh ]ewY;ghurk vkfn voxq.kksa esa 

lq/kkj dh vis{kk;sa laHko gks ldrh gSaA  

3- fo|ky;h f'k{kk ds çca/ku ,oa lapkyu ds fy, mÙkjnk;h vf/kdkjh oxZ dks vius vf/kdkjksa ds lkFk 

drZO;ksa ds çfr ltx jgdj fo|ky;h i;kZoj.k esa visf{kr lq/kkj dh laHkkouk gks ldrh gSA  

4- çns'k Lrj ij fofHkUu ftyksa ds mÙke Js.kh ds fo|ky;ksa ls laidZ LFkkfir djds lglaca/kkRed o 

fo'ys"k.kkRed v/;;u ds }kjk fo|ky;h i;kZoj.k dks ,d ubZ fn'kk nh tk ldrh gSA  

vfxze v/;;u gsrq lq>ko  

1- fofHkUu jkT;ksa ds fofHkUu fo|ky;ksa ds fo|ky;h i;kZoj.k dk rqyukRed v/;;uA  

2- fofHkUu laLFkkvksa }kjk lapkfyr fo|ky;ksa ds fo|ky;h i;kZoj.k dk rqyukRed v/;;uA  

3- jkT; }kjk lapkfyr fo|ky;ksa ds fo|ky;h i;kZoj.k dk vU; çdkj ds ek/;fed fo|ky;ksa ds lkFk 

rqyukRed v/;;uA  

 

lanHkZ lwph % 

1- ck;rh] M‚å teukyky] f'k{kk ç'kklu ,oa çca/k ds vk/kqfud fl)kar] jktLFkku çdk'ku] f=iksfy;k cktkj] 

t;iqj] 1995  

2- dfiy] ,pådså] vuqla/kku & fof/k;ka&O;ogkjijd foKkuksa esa] gj çlkn HkkxZo iqLrd çdk'ku] vkxjk] 1996  

3- eyS;k] dså lhå] f'k{kk ç'kklu ,oa fganh xzaFk vdkneh] Hkksiky e/; çns'k] 1982  

4- yokfu;k] ,eå,å] lkekftd vuqla/kku fof/k;ka ,oa {ks= çfof/k;ka fjlpZ ifCyds'ku bu lks'ky lkbalst] t;iqj 

,oa fnYyh] 2001  

5. Agarwal, J.C., Educational Administration, Inspection, Planning and Financing, Arya Book Depot, New Delhi, 
1967 
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laxhr xk;u dh fo/kk,a 

 

MkW0 _pk prqosZnh 

izksQslj] laxhr] y[kuÅ 

 
lkjka'k 

laxhr dk {ks= cgqr cM+k gS D;ksafd flQZ xk;u gh ugha gS cfYd u`R; ,oa oknu Hkh laxhr ds gh 

vax gSaA ;gk¡ eSaus xk;u dh ;FkklaHko lHkh fo/kkvksa ds uke ,oa mudk ifjp; fn;k gSA ;g fo"k; eSaus blfy, 

pquk D;ksasfd laxhr dh dbZ ,slh fo/kk,a gSa ftudk iz;ksx vc de gh lquus esa vkrk gSA u, fo|kFkhZ dks 'kk;n 

mlls ifjfpr Hkh ugha gksaxsA bl 'kks/ki= ds ek/;e ls u, fo|kFkhZ Hkh laxhr ¼xk;u½ dh leLr fo/kkvksa ds 

ckjs esa tkudkjh izkIr dj ldsaxsA lkFk gh eSaus iz;kl fd;k gS fd xk;u dh lHkh fo/kkvksa dh tkudkjh ,d 

gh txg laxhr izsfe;ksa dks fey lds mUgsa vyx&vyx iqLrdksa esa vyx&vyx vo;o u <w¡<+us iM+saA eSaus 

;FkklaHko iz;kl fd;k gS fd laxhr ¼xk;u½ dh lexz fo/kk,a eSa bl 'kks/k ds ek/;e ls izLrqr dj ldw¡A 

 

bl 'kks/ki= esa lHkh xk;u dh fo/kkvksa vFkkZr tks izpfyr Fkh ,oa tks vHkh izpyu esa gS vFkok 

tks igys lqxe laxhr esa Fkh ,oa ckn esa mUgksaus 'kkL=h; laxhr esa txg cuk yhA mu lHkh fo/kkvksa dh 

tkudkjh nh xbZ gSA izkphudky ds /kzqin ls ysdj orZeku ds NksVs [;ky rd ,oa vU; dbZ fo/kk,a tks 

izpfyr Fkha lHkh dh ;FkklaHko tkudkjh esjs }kjk miyC/k djkus dk iz;kl fd;k x;k gSA   

laxhr ¼xk;u½ dh fo/kk,¡ 

Hkkjrh; laxhr ges'kk ls viuh vyx&vyx fo/kkvksa ds fy, izfl) jgk gSA Hkkjrh; laxhr 

esa izca/k o xhr 'kSfy;ksa ds fofHkUu izdkj le;&le; ij izpfyr jgs gSaA oSfnd dky dh _d] ikf.kdk 

vkSj xkFkk tSls xhrksa ds ckn Hkjrdky esa vU; lkr xhr izdkj pyu esa vk,A muds uke eqnzd] 

vijkUrd] mYyksI;d] izØjh] vksos.kd] jksfoUnd] mÙkj vkSj o/kZekud gSA ;s xhr o.kZ rFkk rky dh 

fof'k"V Øe ij vk/kkfjr gSaA bu xhrksa ds [k.Mksa ;k foHkkxksa dks ^^oLrq** dgk tkrk FkkA  

iafMr 'kkM~axZnso us vius igys ds 75 izca/kksa o muds Hksnksa dk fooj.k fn;k gSA bu izca/kksa dk 

ukedj.k rkyksa ds vuqlkj gksrk FkkA tSls& /kzqo] e.B] izfre.B] fu%lk:d] vaxrky] jklrky vkSj ,d 

rkyA buds vo;oksa dks /kkrq dgk tkrk FkkA iafMr 'kkM~axZnso ds ckn Hkkjrh; laxhr esa /kzqin] /kekj] 

[;ky tSls u;s izca/kksa dk tUe gqvkA rc ls vc rd ;g izca/k laxhr ds yxHkx lHkh ?kjkuksa esa fujUrj 

pys vk jgs gSaA 

1- izca/k %& 

 izca/k bZ'oj o jktk egkjkvksa ds L=ksr ds :i esa laLd`r Hkk"kk esa jph xbZ phtsa gSaA ;g izca/k] 

'kkar] ohj] vn~Hkqr o HkfDrjl iz/kku gksrs gSaA izca/k izk;% eq[; jkxksa esa gh ns[kus dks feyrs gSaA izca/kksa esa 

rhozk] lwyrky] pkSrky] ef.Bdk] le] lknzk vkfn rkyksa dks ctk;k tkrk Fkk vkSj laxr i[kkot ds }kjk 

dh tkrh FkhA izca/k esa pkj /kkrq,¡ gksrh gSa& mnxzkg] esykid] /kzqo ,oa vkHkksxA 

2- /kzqin %& 

 /kzqin ds ckjs esa izFke ,sfrgkfld lanHkZ Xokfy;j ds jktk ekuflag rksej ds lkFk /kzqin ds lEcU/k 

esa feyrk gSA os 1486 bZloh esa Xokfy;j ds egkjktk cus vkSj mUgksaus /kzqin fo/kk dks ,d u, :i esa 

izLrqr fd;kA ;|fi jktk ekuflag tSls laxhr ds egku fo}ku us /kzqin dks viuk laj{k.k iznku fd;kA  

rFkkfi mlls iwoZ laxhr dh bl fo/kk dks fodflr gksus esa yxHkx ,d 'krkCnh dk le; yxk gksxkA vr% 

ge ;g fuf'pr :i ls dg ldrs gSa fd /kzqin dh ;g dyk 14oha 'krkCnh ds izkjaHk esa vfLrRo esa vk;h 

gksxhA /kzqin izca/k jpuk dk lq/kjk gqvk :i gh gSA /kzqin ds in viuh lkfgR; Js"Brk ds fy, tkus tkrs 

gSaA /kzqin lkfgR; o laxhr dk vuwBk feJ.k gSA /kzqin dh lajpuk jkx] y;] rky rFkk /kkrq ls feydj 

curh gSA /kzqin dk ,d fof'k"V xq.k ;g gS fd blesa cgqr lqUnjrk o 'kkyhurk ds lkFk Lojksa dk iz;ksx 
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fd;k tkrk gSA blesa jkx dh izLrqfr 'kq)re :i esa dh tkrh gSA /kzqin dh nwljh fo'ks"krk rky gSA igys 

,sls dbZ /kzqin vfLrRo esa Fks ftuesa izR;sd iafDr dks vyx&vyx rkyksa esa xk;k tkrk FkkA  

 /kzqin 'kCn iz/kku 'kSyh gSa blfy;s bldh 'kSyh vkyki iz/kku gSA /kzqin ds lkFk rky dh laxfr 

e`nax ;k i[kkot ds }kjk dh tkrh gSA blesa pkSrky] vkM+k pkSrky] eB] >aik] 'kwy] :nz czã o y{eh 

vkfn rkyksa dk fo'ks"k :i ls iz;ksx fd;k tkrk gSA ;s lHkh rky [kqys gkFk ls ,dne eqDr :i ls ctk, 

tkrs gSaA rkulsu dh bl iafDr ls irk pyrk gS fd rky ds vrhr vukxr vkfn xzgksa dk iz;ksx xk;u 

ls gksrk gSA 

^^lek, vrhr vukxr Hksn xqfu;u le>koSA**1 

3- [;ky %& 

 [;ky vjch Hkk"kk dk 'kCn gSA bldk vFkZ gksrk gS dYiuk fopkj ;k rdZA vkt dh tks xk;u 

i)fr gS mlesa [;ky lcls T;knk yksdfiz; gSA [;ky xk;u orZeku 'kkL=h; laxhr dh tku gSA blds 

fcuk rks jkxnkjh laxhr dh dYiuk gh ugha dh tk ldrhA ^*[;ky Qkjlh Hkk"kk dk 'kCn gSA bldk vFkZ 

gS& dYiuk ;k fopkj lk/kkj.k rkSj ij jkx ds fu;eksa dk ikyu djrs gq, xkus okyk tc viuh dYiuk 

ls rFkk vH;kl ls vkyki] rku] rkykfn ls ltkdj tks xhr xkrk gS mls [;ky dgrs gSaA**2  

 [;ky dh xhr jpuk o xk;u 'kSyh nksuksa dk gh viuk fo'ks"k LFkku gSA bldk xhr NksVk o 

dsoy nks ;k pkj ykbZu dk gksrk gSA mUgha dqN ykbZuksa dks xk;d viuh dYiuk ls bruk ltk nsrk gS 

fd og vius lkSan;Z ds lkFk f[ky mBrk gSA xk;d dh dYiuk ftruh lqqanj gksrh gS mruk gh [;ky 

iqjkuk gksrs gq, Hkh u;k cu tkrk gSA [;ky ds Hkkxksa dks LFkk;h ;k vLFkk;h vkSj varjk dgrs gSaA [;ky 

Hkh nks izdkj ds gksrs gSaA foyafcr [;ky vkSj NksVk [;kyA tks [;ky foyafcr y; esa xk;s tkrs gSaA mUgsa 

cM+k [;ky ;k foyafcr [;ky dgrs gSa vkSj tks e/;y; esa cka/ks ;k xk;s tkrs gSa mUgsa NksVk [;ky dgrs 

gSaA [;ky xk;u esa 'kCnksa ls T;knk egRo Lojksa dk gksrk gSA 

4- Bqejh %& 

 Bqejh ,d Hkko iz/kku o piy pky okyk xhr gS ftldk vktdy 'kkL=h; laxhr esa egRoiw.kZ 

LFkku gSA oSls ;g xhr u`R; xhr gksrk gS vkSj J`axkj jl iz/kku gksrk gSA jk/kk d`".k dh ^dsfy&ØhM+k* ls 

'kq: gksdj lk/kkj.k uk;d ukf;dk ds jlHkjs J`axkj dh Hkh vfHkO;fDr blesa gksrh gSA bldh xk;u 'kSyh 

Hkh fo'ks"k izdkj dh gksrh gSA 'kCnksa ds ek/;e ls ogh Hkko tkx mBrs gSa tks u`R; esa vfHku; ds ek/;e ls 

O;Dr gksrs gSaA Bqejh u`R; dk gh eq[kj :i ekuh tk ldrh gSA Bqejh vDlj [kekt] dkQh] ekaM] ekjok] 

fryax] ihyw rFkk HkSjoh tSls jkxksa esa xk;h tkrh gSA rkyksa esa nknjk] dgjok tSls nzqr y; ds rky blds 

fy, vuqdwy ekus tkrs gSaA eq[; jkx ds vykok vU; jkx dk Hkh Li'kZ blesa fd;k tkrk gS vkSj ;g 

djuk t:jh ekuk tkrk gSA 

Bqejh nks vaxksa ls xk;h tkrh gS& 1- iwjc vax] 2- iatkc vaxA 

 iwjc vax y[kuÅ o cukjl esa izpfyr gS vkSj cksy cuko ds fy, izfl) gSA iatkc vax dh 

Bqejh viuh vyx gh fo'ks"krk j[krh gSA bldh xkf;dh VIis dh NksVh&NksVh rkuksa o fofp= Lojkofy;ksa 

dks ysdj vkxs c<+rh gSA Bqejh esa fo'ks"k egRo dh pht y; gksrh gSA Bqejh fofHkUu cksy ckaVksa ij 

fFkjdrh tkrh gSA vc [;ky xk;d Bqejh ds fy;s dgrs gSa fd ^^Bqejh esa jkx ugha gksrkA**3 

 Bqejh xk;u cgqr dfBu gksrk gS D;ksafd mlesa [;ky dh rjg jkx dk ca/kk gqvk <akpk ugha gksrkA 

Capt. Willard Bqejh ds fo"k; esa dgrs gSa %& 

Thoomree :- “This is an impure dialect of the Brijbhasha the measure is lively and so peculiar 

that it is not mistaken by one who has heard a few songs of this class. It is useless to work 

                                                           
1 laxhr cks/k] MkW- 'kjPpanz Jh/kj ijkatis] i`"B la[;k&111 

2 laxhr 'kkL= niZ.k] izFke Hkkx] ys[kd 'kkafr xkso/kZu] i`"B la[;k&57 
3 fuca/k laxhr] ys[kd MkW- y{ehukjk;.k xxZ] i`"B la[;k&18 
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words is description, which must after all prove inadequate of a subject which will impress the 

mind more sensibly when attention is bestowed on a few songs.”4  
 

5- VIik %& 

 ;g ,d fof'k"V xhr 'kSyh gSA bldk mn~xe iatkc ds igkM+h izns'kksa esa gqvk Fkk fodkl Bqejh ds 

lkFk&lkFk vo/k ds njckj esa gqvkA iatkc esa fe;ka 'kksjh blds tUenkrk ekus tkrs gSaA ;g 'kSyh cgqr gh 

papy vkSj fNNyh ekuh tkrh gSA blesa gj ,d 'kCn ds lkFk eqjfd;k¡ o NksVh&NksVh rkusa yh tkrh gSa 

vkSj Bqejh dh rjg vfHku; blesa fcydqy ugha gSA VIik xhr ds 'kCn o budh xk;dh nksuksa ij iatkch 

yksd/kquksa dk izHkko jgrk gSA ftl rky esa VIik xk;k tkrk gS ml rky dks iatkch ;k iatkch f=rky 

dgrs gSaA bldks xkus ds fy;s piy o rS;kj xyk pkfg;s gksrk gSA 

 VIik J`axkj jl iz/kku gksrk gS o bldh jpuk ladh.kZ jkx esa dh tkrh gSA VIis dk eq[; fo"k; 

gS ghj jka>k dk iz.k;A VIik fo'ks"kr% fgUnh fefJr iatkch Hkk"kk ds J`axkj iz/kku xhr gksrs gSaA VIik xk;u 

esa [kVds] eqdhZ vkSj nzqry; dh NksVh&NksVh oØ rkuksa dk iz;ksx fd;k tkrk gS ;gh budh eq[; fo'ks"krk 

Hkh gSA VIik lk/kkj.kr% fla/kq] dkQh] f>a>ksVh] ihyw ekjok vkfn jkxksa esa T;knk xk, tkrs gSaA VIik esa 

^^tetek** uke dk ,d fo'ks"k izdkj dk Loj foU;kl dk iz;ksx gksrk gSA VIik xkus ds fy, xk;d dks 

vn~Hkqr Loj iz;ksx djus dk Kku gksuk vfr vko';d gSA  

6- /kekj %& 

 ;g xhr Hkh /kzqin 'kSyh ls gh xk;k tkrk gSA ;g /kekj rky esa xk;k tkrk gSA blesa jk/kk o 

d`".k uk;d&ukf;dk gksrs gSaA bl xhr esa gksyh ds volj ij vchj&xqyky] dapu dh fipdkfj;k¡ rFkk 

jax ls luh pqufj;ksa dk jaxkjax o.kZu gksrk gSA ;g xhr eq[;r% Qkx ls lEcfU/kr gksrs gSa blfy;s bUgsa 

^^iDdh gksjh** Hkh dgrs gSaA  

 /kekj xhr /kzqin o [;ky ds chp ds xhr gSa D;ksafd budh jpuk rks [;ky ds leku nks 

rqdokyh gksrh gS ij xk;u'kSyh /kzqoin ds leku gksrh gSA /kekj esa dsoy J`axkj dk gh [kwclwjr o.kZu 

jgrk gSA /kekj ls jaxhu okrkoj.k cu tkrk gS blfy;s bldh 'kSyh y; iz/kku gSA y;dkjh ds dke dks 

djus dks gh ^^mit vax** dgk tkrk gSA blesa rky&ijuksa ds vk/kkj ij xhr ds o.kksZa dks ysdj y;&ckaV 

dk vax fn[kk;k tkrk gSA  /kekj o /kz`in nksuksa dh laxfr e`nax ; i[kkot ds [kqys ckt }kjk gh dh 

tkrh gSA yksdlaxhr esa /kekj dks ,d lkewfgd xku le>k tkrk gS tks fd Vksfy;ksa esa xk;k tkrk gSA 

 /kekj dh xk;dh esa i[kkot dh ehBh NsM+NkM+ Hkh lkFk&lkFk pyrh jgrh gS vkSj blesa vkuan 

Hkh vkrk gSA ij ;g NsM+NkM+gh jguk pkfg;s eYy ;q) ugha vU;Fkk og vkuan fQj vkuan ugha jg tkrkA  

^^eYy ;q) ufg jkx jx] dq'rh ukfga jfr jaxA 

dcgq u jkfxuh&dkfefufg] mNfj ncksfp; vaxA 

dNqd fNufu nqzry; Hkyh] lqmtq u rksjs vaxA 

varfg rsa vkjaHk fd, fcu lkr lc jl jaxAA**5 

7- frYykuk ;k rjkuk %& 

 rjkuk ;k frYykuk esa ukse&rkse] ruu nsjsuk nh∙er] vknzsuk vkfn 'kCnksa dks Lojksa ds lkFk fijks;k 

tkrk gS vkSj fQj rky ds lkFk xk;k tkrk gSA blesa Hkh LFkk;h vkSj varjk ;s nks vo;o gSaA ;g xk;k Hkh 

tkrk gS vkSj u`R; esa Hkh bldk iz;ksx fd;k tkrk gSA ;g euksgjrk dh pht gSA rjkuk nzqr y; esa xk;k 

tkrk gSA ;g fujFkZd o.kksZa ;k 'kCnksa ls cuh ,d fujFkZd jpuk gSA rjkuk vDlj nzqr rhurky] ,drky 

vkM+k pkSrky vkfn rkyksa esa xk;k tkrk gSA rjkuk Hkh [;ky dk gh ,d izdkj gSA [;ky ds gh leku 

LFkk;h o varjk bu nks va'kksa esa ;g rky vyadkj rFkk fofo/k Nan oSfp«;ksa ds lkFk xk;k tkrk gS ij ;g 

'kSyh [;ky ls T;knk dfBu gSA rjkuk esa iz;ksx gksus okys 'kCn lewg iwjh rjg fujFkZd gksrs gSa fdUrq 

budk xBu] NUn] y;] ek/kq;Z vkfn vuqie o lkSan;Ziw.kZ gksrs gSaA 

                                                           
4 Hkkr[kaaMs] laxhr 'kkL=] izFke Hkkx] ys[kd fo".kqukjk;.k Hkkr[kaMs] i`"B la[;k&63 
5 fuca/k laaxhr] ys[kd y{ehukjk;.k xxZ] i`"B la[;k&64 
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8- nknjk %& 

 Bqejh ls gh feyrk tqyrk izdkj nknjk Hkh gSA bls nknjk rky esa xk;k tkrk Fkk blfy;s ;g 

nknjk gh dgykus yxkA nknjk esa Lojksa dk yxko vkSj y; nksuksa fHkUu jgrs gSa nknjk vDlj nzqr ;k 

e/;y; esa xk;s tkrs gSaA cafn'k dh Hkh jpuk bl izdkj dh gksrh gS fd og >wyrh gqbZ y; esa pyrh gSA 

nknjk ewyr% yksd laxhr ls gh vk;k gS blfy;s blesa y; dk >ksy lgt gksrk gSA  

9- pSrh %& 

 gksyh ds ckn tc pSr dk eghuk izkjaHk gksrk gS rc pSrh xkbZ tkrh gSA blds xhrksa esa Hkxoku 

jke dh yhykvksa dk o.kZu jgrk gSA iwoZ fcgkj dh vksj bldk izpkj vf/kd gSA blesas vf/kdrj iwohZ Hkk"kk 

dk iz;ksx gksrk gS Bqejh xk;d pSrh Hkyh izdkj xk ldrs gSaA  

10- dtyh %&  

 ljl lkou] vk¡[kksa dks lq[k igq¡pkus okyh e[keyh gfj;kyh] fjef>e Qqgkj bldk okLrfod 

fp=.k dtyh esa gh feyrk gSA o"kkZ _rq ds vkus ij lHkh ds eu esa u, meax o mYykl dh mRifÙk 

gksrh gSA blh g"kZ o mYykl dks ^^dtyh** vfHkO;Dr djrh gSA lkou ds dkys cknyksa ds dkj.k gh 

bldk uke ^dtyh* iM+k gSA HkkjrsUnq ds vuqlkj ^^e/;izns'k** ds nknwjko uked yksdfiz; jktk dh e`R;q 

ds ckn ogk¡ dh fL=;ksa us ,d ubZ xhr 'kSyh dk vfo"dkj fd;kA ftldk uke dtyh iM+kA* dtyh dk 

lEcU/k ,d lkekftd o /kkfeZd R;kSgkj ds lkFk Hkh tqM+k gSA Hkknksa ds d`".ki{k dh r`rh;k dks dtyh ioZ 

euk;k tkrk gSA eq[;r% ;g fL=;ksa dk R;kSgkj gSA bl fnu o u,&u, oL= vkHkw"k.k igurh gSa dtyh 

nsoh dh iwtk djrh gSa vkSj vius HkkbZ;ksa dks ^tbZ* cka/kus ds fy, nsrh gSaA bl fnu os jkrHkj tkxrh gSa o 

dtyh xkrh gSaA  

 dtyh ds dbZ v[kkM+s Hkh gksrs gSa izR;sd v[kkM+s dk vyx&vyx 'kq: gksrk gSA dk'kh esa dtyh 

naxyksa dh ijEijk cgqr iqjkuh gSA ;gk¡ yxHkx 30&40 xt dh nwjh ij vkeus&lkeus nks eap cuk;s tkrs 

gSaA bu ij izfr}anh v[kkM+s okys cSBrs gSa vkSj fQj dtyh naxy izkjaHk gksrk gSA naxy esa xk;h tkus okyh 

dtfy;ksa dk viuk vyx jkx o Loj gksrk gSA dtyh dk eq[; fo"k; gS J`axkj jl ds la;ksx vkSj 

fo;ksx i{kA dtyh Hkh nks izdkj dh gksrh gSA ,d dks cgj ;k xty dh rjg naxyksa esa xk;k tkrk gS 

vkSj nwljk izdkj gS& <queqfu;k bls vkSjrsa xksyk cukdj rky nsrs gq, >qddj xkrh gSA vc dtyh dk 

LFkku /khjs&/khjs dOokyh ysrh tk jgh gSA igys dtyh xkrs le; gkjeksfu;e dk mi;ksx ugha fd;k 

tkrk FkkA vc gkjeksfu;e Hkh lkFk esa ctrk gS ,slk gks ldrk gS fd dqN le; ckn dtyh dk LFkku 

dOokyh ys ysA  

11- prqjax vFkok prjax %& 

 prqjax erax ds dke ls izpfyr jgk gSA blds pkj [k.Mksa dks] pkj jkx] pkj rky vkSj pkj 

Hkk"kk ds inksa esa xk;k tkrk FkkA vktdy prqjax ds pkj vax rks gSa ij pkj [k.M ugha gksrs vkSj jkx vkSj 

rky Hkh ,d&,d gksrs gSaA prqjax esa lcls igys in fQj rjkus ds cksy fQj ljxe vkSj ckn esas rcyk o 

e`nax ds cksy ;k vU; fdlh Hkh Hkk"kk ds 'kCn jgrs gSaA bl rjg Loj] rsu] rky] in vkSj ikV ;s ik¡p 

vax gksrs gSaA  

12- Hktu %& 

 Hktu HkfDrjl iz/kku gksrs gSaA larksa us bldh jpuk dh gSA Hktu Hkh bZ'oj dh Lrqfr djus dk 

gh ,d lk/ku gSA lk/kkj.k 'kCnksa esa jk/kkd`".k yhyk] bZ'ojh; oanuk] xq.kxku vkSj izkFkZuk vkfn HkfDr jl 

ds xhrksa dks gh Hktu dgk tkrk gSA Hkkstiqjh] jktLFkkuh vkSj nsgkrh Hkk"kk esa Hkh Hktu xk, tkrs gSa ij 

vU; Hkk"kkvksa ds HkfDr xhrksa dks Hktu ugha dgk tkrkA izkphu ^dhrZu* ls bldk fodkl gqvkA oS".ko 

eafnjksa dh dhrZu ijaijk ls gh 'kkL=h; laxhr dh Hktu 'kSyh dk fodkl gqvkA  

 oSls Hktu fdlh jkx ij vk/kkfjr gksrk gS ij Hktu esa jkx dh 'kq)rk ij fo'ks"k /;ku ugha j[kk 

tkrk D;ksafd Hktu esa lkSan;Z o`f) ds fy, dHkh&dHkh vkSj jkxksa dk Hkh feJ.k fd;k tkrk gSA Hktuksa esa 

d:.k jl vkSj HkfDr jl vf/kdrj ik;k tkrk gS vkSj dgjok] nknjk] f=rky] rhozk bu rkyksa esa xk;k 

tkrk gSA blesa LFkk;h vkSj varjk ;g nks va'k gksrs gSaaA  
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13- xt+y %& 

 xt+y 'kCn ewyr% Qkjlh Hkk’kk dk 'kCn gSA bldk vFkZ eksgCcr Hkjs xhrksa ls gSA bl fo/kk dh 

iSnkb'kh Qkjl ds yksdlaxhr ls gqbZ vkSj ogha ls bldk foLrkj vjc] feL= o Hkkjr esa gqvkA mnwZ vkSj 

Qkjlh Hkk"kk dh dfork dk ,d fo'ks"k izdkj ^xt+y* dgykrk gSA ,d xt+y dk igyk 'ksj ^eRyk* vkSj 

vafre 'ksj ^eDrk* dgykrk gSA ^eDrs* esa 'kk;j viuk miuke j[krk gS xt+y dk laxzg ^nhoku* dgykrk 

gSA  

 xt+ysa J`axkj ijd gksus ds dkj.k dkO; jfrdksa o laxhr vuqjkfx;ksa dks cM+h fiz; gksrh gSaA ;g 

bZjkuh laxhr ls vk;k gqvk xhr gSA ftlesa mnwZ] Qkjlh o fefJr fgUnh dk iz;ksx gksrk gSA ;g ewyr% 

lkr ek=k dh rky :id ;k frojk esa xk;k tkrk gSA chp esa rky jksd dj ^'ksj* xk;s tkrs gSa vkSj fQj 

[kkl txg ls rky idM+ fy;k tkrk gSA xt+y cgqr gh e/kqj xhr jhfr gSA vf/kdrj ;g mnwZ ;k 

Qkjlh Hkk"kk esa jfpr gksrh gS vkSj bldk izeq[k fo"k; izseh&izsfedkvksa ds ân; ds Hkkoksa dk o.kZu djuk 

gksrk gSA xt+y esa Hkh LFkk;h o varjk ;s nks gh va'k gksrs gSaA xt+y xkus ds fy;s mÙkj Loj] vPNk Hkk"kk 

dk Kku rFkk Li"V o lqe/kqj mPpkj.k dk gksuk vko';d gksrk gSA xt+y J`axkj] jlkRed] papy] lqe/kqj 

o cgqr gh yksdfiz; xhrjhfr gSA 

14- dOokyh %&  

 ^^dkSy** dk vFkZ ^dFku*] opu] ckr] izopu] izfrKk ;k fof'k"V mfDr gSA ^^dkSy** dks xkus okyk 

dOoky dgykrk gSA dVokyksa dh xku 'kSyh dVokyh gS vkSj dOokyksa dh xku 'kSyh esa xkbZ tkus okyh 

xt+ysa gh xs; :i esas dOokyh dgykrh gSA ^dOokyh* esa rku] iyVk] tetek] cksyck¡V lHkh dqN gksrk gSA 

xt+y dk fo"k; ykSfdd izse gS] ;fn xt+y ds izseik= dks bZ'oj le>dj HkfDr Hkko esa exu gksdj xk;k 

tk, rks ogh ^^dOokyh** dgyk,xhA xt+yksa vkSj dOokfy;ksa dk izHkko mu LFkkuksa ij vf/kd jgk 

tgk¡&tgk¡ fp'rh ijaijk ds lwQh larksa dk fo'ks"k izHkko jgkA gt+jr eqgEen dk xq.kxku gh dOokyh dk 

iz/kku mn~ns'; o fo'ks"krk gSA ;g eqlyekuksa dk lkekftd o /kkfeZd xku gSA blds izorZd vehj [kqljks 

dks ekuk tkrk gSA fgUnqvksa ds dhrZu xku ds vuqdj.k esa gh dOoky dk tUe gqvk gSA 

 dOokyh dh jpuk mnwZ o Qkjlh Hkk"kk esa gksrh gSA blesa izR;sd LFkk;h o varjk ds chp 'ksj gksrs 

gSaA tks rkyghu :i esa xk, tkrs gSaA blesa ,d ewy xk;d gksrk gS vkSj lkFk gh mlds vU; lgxk;d 

Hkh jgrs gSa tks ,d lkFk rkyh ctkdj <ksyd] gkjeksfu;e vkfn ok| ;a=ksa ds lkFk xkrs gSaA dgjok] 

nknjk] iksLV vkfn rkysa blesa iz;qDr gksrh gSaA lcls vf/kd dgjok rky dk iz;ksx gksrk gS blfy;s dqN 

yksx dgjok dks dOokyh Hkh dgrs gSaA ;g HkfDr] J`axkj o ohj jl ls Hkjiwj ,d cgqr gh yksdfiz; 

xhrjhfr gSA  

15- v"Vinh %&  

 v"Vinh izfl) HkDr dfo t;nso ds xhr xksfcUn vkSj muds gh vuqdrkZ nwljs dfo;ksa ds }kjk jps 

x, izca/k gSaA blesa /kzqo vkSj vkHkksx ds nks vo;o jgrs gSaA in vkSj fo:n ;s nks vax gSaA jkx vkSj rky 

Hkkoksa ds vuqdwy gh blds in gksrs gSaA t;nso dh v"Vinh esa gj ,d in dk jkx o rky Lo;a dfo us gh 

fuf'pr fd;k gS] ij dqN yksx bls nwljs jkx o rky esa xkdj blds jl o Hkko dks Hkax dj nsrs gSaA 

16- in %&  

 bu izca/kksa esa eq[; vax in gh gksrk gS] blfy;s bls in gh dgk tkrk gSA blesa nks gh vax gksrs 

gSa in vkSj fo:n bUgsa /kzqo o vkHkksx Hkh dgk tkrk gSA ;s ejkBh] dUuM+h o fgUnh bu rhu Hkk"kkvksa esa 

gksrs gSaA fgUnh Hkk"kk esa rylhnkl] lwjnkl] ukud] pSrU;] dchj vkfn lk/kqvksa o dfo;ksa us inksa dh jpuk 

dh rFkk dUuM+h Hkk"kk esa iqjanjnkl oxSjg nkl: dfo;ksa usa] ejkBh Hkk"kk esa ds'koLokeh] jaxukFkLokeh] 

m)ofp)u] izsekckbZ vkfn dfo;ksa o larksa us inksa dh jpuk dh gSA  

17- f}inh] prq"inh] "kV~inh %&  

 f}inh] prq"inh] "kV~inh bUgsa Øe'k% fgUnh Hkk"kk esa nksgk] pkSikbZ o NIi; dgrs gSaA nksgs esa in 

vkSj fo:n nks vax gksrs gSa vkSj nks pj.k gksrs gSaA bldk fo"k; vDlj lkekU; uhfr vkSj nq"VkUr gksrk gSA 

nksgs ds izorZd rqylhnkl vkSj dchj vkfn lk/kq dfo gSaA pkSikb vkSj NIi; esa pkj vkSj N% pj.k gksrs 
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gSaA pkSikbZ vkSj NIi; esa in vkSj fo:n nks vax gksrs gSa budk fo"k; jktkvksa ds ijkØe dk o.kZu gksrk 

gSA i`Fohjkt ds njckjh dfo pancjnkbZ pkSikbZ vkSj NIi; 'kSyh ds fy;s [kwc izfl) FksA ;s ohj jl iz/kku 

gksrs gSa vkSj jkx o rky ds fu;e ls Hkh ca/ks jgrs gSaA 

18- yko.kh] iksokM+k] dVko] QVdk %& 

 ;s izca/k 'kq) ejkBh esa gksrs gSaA blesa /kzqo vkHkksx ;s nks vo;o gksrs gSa vkSj in o fo:n ;s nks gh 

vax gksrs gSaA fefJr jkxksa esa ;s f=oV] :id vkSj ,drky esa ik;s tkrs gSaA yko.kh fo'ks"kr% J`axkj jl 

fo"k;d vkSj osnkarijd gSA iksokM+k] ohj jkSnz] vn~Hkqr vkSj d:.k jl iz/kku gSA blesa vkHkksx dk NkSd 

uke gSA dVko vyx&vyx fo"k;ksa esa o.kZu djrs gSaA blesa vuqizkl o ;ed dh izpqjrk jgrh gSA QVdk 

lalkj esa fojfDr iSnk djds lUekxZ dk voyacu djus ds fy;s izsfjr djrk gSA 

19- Hkwikyh] vkjrh] ikyuk %& 

 Hkwikyh] vkjrh vkSj ikyuk ;s rhuksa iaca/k b"Vnsork dh iwtk esa iz;ksx djus ds fy;s gksrs gSaA 

Hkwikyh nsork dks txkus dk L=ksr gSA vkjrh fujktu dk lkfgR; gSa blesa vorkj yhykvksa dk o.kZu 

jgrk gSA ikyuk ¼fgaMksyk½ ;g 'k;u djkus dk lkfgR; gSA 

 Hkwikyh izkr%dky ds jkxksa esa& ;kfu] Hkwi] foHkkl] HkSjo] jkedyh vkfn jkxksa esa xkrs gSaA ikyuk 

lkjax] vkjHkh vkfn jkxksas esa nksigj ds le; xk, tkrs gSa vkSj vkjrh feJ jkxksa esa xk;h tkrh gS blesa 

vf/kdrj f=iqV vkSj :id rkysa iz;ksx dh tkrh gSaA Hkwikyh] vkjrh vkSj ikyuk T;knkrj ejkBh] xqtjkrh 

vkSj fgUnh esa gSA blesa /kzqo o vkHkksx ;s nks vo;o vkSj in o fo:n ;s nks vax gksrs gSaA 

20- yksd laxhr %& 

 yksd laxhr ^yksd* rFkk ^laxhr* bu nks 'kCnksa ds la;ksx ls cuk gSA ^yksd* dk vFkZ gS& ^^tu 

lk/kkj.k vkSj laxhr dk vFkZ gS& xk;u] oknu rFkk u`R; dk fefJr :i vFkkZr tks laxhr tu lk/kkj.k 

}kjk xk;k tk;s og yksd laxhr gSA**6  

 ekuo thou ds lq[k nq%[k] fojg] osnuk] /keZ o ikSjkf.kd dgkuh] lkekftd o lkaLd`frd 

o.kkZRed laxhr tc ,d ;k leosr :i esa L=h ;k iq:"k viuh izkUrh; Hkk"kk esa xkrs gSa rks mls 

^yksdlaxhr* dgk tkrk gSA lcls vk'p;Z dh ckr ;g gS fd dsoy Hkko ds gh ugha cfYd iwjs fo'o ds 

yksdlaxhr esa vyx lk ,D; o lkn`'; feyrk gSA Hkkjrh; yksdlaxhr dh fofp= /kkjkvksa dh HkkSxksfyd 

,oa izkUrh; tyok;q] Hkk"kk] lkekftd jhfr uhfr vkfn ds vuqlkj vusd 'kk[kkvksa esa iYyfor gksus ds 

dkj.k bldk foHkktu djuk cgqr gh dfBu dk;Z gSA  

 mÙkj if'pe Hkkjr ds vyx&vyx izkUrksa esa tks vyx&vyx rjg ds yksdlaxhr izpfyr gSa 

muds ckjgeklh] fojgk] ykouh] lkouh] ?kksM+h cUuk] tSukj] tusÅ] Hkkr] xkjh] >wej] dtjh ;k dtyh 

fuoZgh] pSUnuh] pSrh] lksgj] ekUM] vkYgk vkfn mYys[kuh; gSA iatkc izkUr esa HkkaxM+k o ghj] xqtjkr ds 

xjok jkl vkfn Hkh fo'ks"k mYys[kuh; gSaA ;s lc vyx&vyx lkekftd o lkaLd`frd vuq"Bkuksa esa 

fofp= ok|;a=ksa o u`R;kfn ds lkFk&lkFk xk;s tkrs gSaA  

 ^^lkfgR; ,oa dyk dh Hkk"kk esa ^yksd* 'kCn ds rkRi;Z ml ekuo lekt ls gS tks viuh 

ijEijkvksa vkSj laLdkjksa ds lkFk viuk thou O;rhr djrk gSA**7 

 yksd laxhr lekt ds NksVs&NksVs oxksZa dh nSufUnuh xfrfof/k;ksa dk muds g"kZ vkSj fo"kkn dk 

fp=.k djrk gSA yksdxhrksa esa Hkys gh fofo/krk dk vHkko gks fdUrq dHkh ekSfydrk dk vHkko ugha jgrkA 

^^yksdxhrksa dks eq[; :i ls N% Hkkxksa esa foHkDr fd;k tk ldrk gSA**8   

1- /kkfeZd %& Hktu nsoh nsorkvksa ds rFkk HkfDr Hkkouk ds xhrA  

2- vksRlfod %& lksyg laLdkjksa esa tUe] fookg rFkk e`R;q esa rhu laLdkj izeq[k gSaA buls lEcfU/kr xhr 

tSls] lksgj] c/kkos] dqvk¡ iwtu] cujk vkfnA 

                                                           
6 gfj;k.kk dk yksd laaxhr] jk/kk ifCyds'ku] ubZ fnYyh] ys[kd /kudj jhrk] i`"B la[;k&1 
7 ekyoh yksdxhr % ,d foospukRed v/;;u] fparkef.k mik/;k; 
8 cqUnsy[k.Mh yksdxhr& ys[kd f'ko lgk; prqosZnh  
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3- lkekftd %& chjk] jkbZ] [;ky] dgjok] nknjk vkfn rFkk d`"kdksa }kjk fofHkUu voljksa ij xk, tkus 

okys xhrA  

4- lkef;d %& Qkx] fg.Mksyk] dtyh] ckjgeklk] eYgkj] ysn] jfl;k vkfnA  

5- ,sfrgkfld %& vkYgk] <ksykek:] rstkth] ghM vkfn ,sfrgkfld ,oa ohj jl iz/kku xhrA  

6- fofo/k %& ckyxhr vkfnA  

 ^^MkW- lR;sUnz ds yksd laca/kh fopkj gSa fd yksd euq"; lekt dk og oxZ gS tks vfHktkR; 

laLdkj] 'kkL=h;rk vkSj ikf.MR; dh psruk vFkok vgadkj ls 'kwU; gS vkSj tks ,d ijaijk ds izokg esa 

thfor jgrk gSA yksdlaxhr] yksdjatu ,oa tulk/kkj.k dh vkarfjd Hkkoukvksa dk izrhd gSA**9   

 yksd laxhr lgt xzká gksus ds dkj.k tYnh gh gj mez ds balku dks vkdf"kZr djrk gSA thou 

ls tqM+h gqbZ fLFkfr;k¡ gh tc yksdxhrksa ds ek/;e ls QwV iM+rh gSa rks mlesa Lor% gh jl dh o"kkZ gksus 

yxrh gSA yksdlaxhr dh 'kCnkoyh Hkh ljy gksrh gS tks Jksrkvksa dks vklkuh ls le> vk tkrh gSA tUe 

ls ysdj e`R;q rd ds xhr bruh LoPNanrk ls xk;s tkrs gSa fd euq"; vuk;kl gh vius lekt ,oa 

feV~Vh ls tqM+ tkrk gSA ;fn ,slk dgk tk, fd O;fDr vkSj lekt ds lq[k ,oa nq%[k dk izfrfcEc 

yksdlaxhr gS rks ;g vfr';ksfDr ugha gksxhA Hkkoksa dh lukrurk ds dkj.k yksdlaxhr dHkh iqjkuk ugha 

iM+rk ;g lnkcgkj gSA  

 ^^_Xosn ,ao vFkoZosn** esa yksd 'kCn dk iz;ksx nks vFkksZa fnO; rFkk ikfFkZd esa fd;k x;k gSA**10 

 ^^yksd 'kCn dks ^^Qksd** dgrs gSaA Qksd 'kCn dh mRifÙk ,asXyks lSDlu 'kCn ^^Folc** ls ekuh 

tkrh gSA**11 

 ^^lqizfl) fo}ku fxze us yksd xhrksa dh ifjHkk"kk crykrs gq, bls turk dk turk ds }kjk 

turk ds fy, jpk x;k tudkO; dgk gSA** 

 ^^A balled is the poetry of the people by the people for the people.**12  

 ^^yksdlaxhr ekSfyd :i ls tulk/kkj.k dk viuk laxhr gksrk gSA ftlesa fdlh izdkj ds 

vkMacj] lS)kfUrd lhek,¡] fu’ks/k vkfn vadq'k ugha gksrsA blfy;s yksd laxhr LoPNan laxhr gS tks izR;sd 

ekuo dks laLdkjo'k viuh vksj vkdf"kZr dj ysrk gSA yksdxhr vkfnekuo dk mYykle; laxhr gSA 

yksdxhrksa ds cht tkrh; laxhr esa fo|eku jgrs gSaA**13 

 vr% ;g dgk tk ldrk gS fd yksdlaxhr gh og ek/;e gS ftlds }kjk fdlh Hkh izkar] izns'k] 

jkT; bR;kfn dh laLd`fr o laLd`fr ds vUrxZr vkus okys fofHkUu jhfr&fjokt] jgu lgu] mRlo] 

R;kSgkj] os'kHkw"kk  vkfn dk irk pyrk gSA Jh nsosUnz lR;kFkhZ ds vuq&^^yksdxhr fdlh laLd`fr ds eq¡g 

cksyrs fp= gSaA**14  

 izfl) laxhrK dqekj xa/koZ us yksd&/kquksa dh fo'ks"krkvksa dk fuEukuqlkj mYys[k fd;k gS& 

1- 4&5 Lojksa esa lhfer gksuk 

2- y;c)rk 

3- y; ds vusd izdkj gksuk  

4- yksd /kqu ds Loj le; ds vuqdwy gksrs gSa 

5- ljyrk  

6- /kqu jpuk izlaxkuqdwy gksrh gS 

7- ,d /kqu esa vusd xhr xk, tk ldrs gSaA  

                                                           
9 vyoj dh lkaxhfrd fojklr jktkJ; ls orZeku rd] 'osrk 'kekZ] i`"B la[;k 34 
10 fuca/k laxhr & y{ehukjk;.k xxZ   
11 yksdlkfgR; dh Hkwfedk] ys[kd d"̀.knso mik/;k;  
12 vyoj dh lkaxhfrd fojklr jktkJ; ls orZeku rd] 'osrk 'kekZ] i`"B la[;k 40  
13 MkW- rqf"V eSBkuh] Hkkjrh; vk/;kfRed ì"BHkwfe esa x<+okyh yksdlaxhr] lR;e ifCyf'kax gkml] 2006] ì"B la[;k 40 
14 vktdy] fnYyh] uoacj 1951] nsosUnz lR;kFkhZ] i`"B la[;k 16 
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 bl izdkj fu"d"kZr% dgk tk ldrk gS fd yksdlaxhr viuh vusd fo'ks"krkvksa ds jgrs 

yksdthou esa egRoiw.kZ Hkwfedk dk fuokZg djrk gSA blfy, yksdlaxhr ekuo thou esa vR;ar egRoiw.kZ 

LFkku jgk gSA yksdlaxhr okLro esa euq"; dh /kM+du dks O;Dr djrk gSA   

milagkj 

bl 'kks/ki= ds ek/;e ls xk;u dh leLr fo/kkvksa dh tkudkjh ,d txg miyC/k gks tk,xh 

,oa vkus okys u, fo|kfFkZ;ksa ds fy, ljyrk gks tk,xhA fofHkUu iqLrdksa esa Hkh ;g lexz tkudkjh 

miyC/k gS ijarq dHkh&dHkh lkjh fo/kk,a ,d gh iqLrd esa feyuk FkksM+k dfBu gks tkrk gS] ,slh ifjfLFkfr 

esa ;g 'kks/k&i= cgqr lg;ksx iznku djsxkA  

bl 'kks/k&i= ds fy, eSaus fo"k; ls lanfHkZr dbZ iqLrdsa i<+h ,oa vyx&vyx ys[kdksa ds 

vyx&vyx fopkj Hkh tkus vkSj fQj mu lHkh vo;oksa dks ,d txg ,d= djus dk iz;kl fd;kA ;g 

'kks/k&i= fo|kfFkZ;ksa ,oa laxhr izsfe;ksa ds fy, lgk;d gksxkA  

 

lUnHkZ lwph % 

• dkfynkl lekjksg Lekfjdk 2009] laxhr cks/k ¼ys[kd MkW- 'kjPpanz ijkatis½] laxhr 'kkL= niZ.k] izFke Hkkx 

¼ys[kd 'kkafr xkso/kZu½] laxhr lap;u ¼ysf[kdk lqHknzk pkS/kjh½] laxhr dyk fogkj ¼ys[kd Bkdqj t;nsoflag½] 

fuca/k laxhr ¼MkW- y{eh ukjk;.k xxZ½ Hkkr[kaMs laxhr 'kkL= izFke Hkkx ¼ys[kd fo".kq ukjk;.k Hkkr[kaMs½] 

gfj;k.kk dk yksdlaxhr jk/kk ifCyds'ku oMZ fnYyh ¼ys[kd /kudj½] vktdy fnryh uoacj 1954 ¼nsosanz 

lR;kFkhZ½] MkW- rqf"V eSBkuh Hkkjrh; vk/;kfRed i`"BHkwfe esa x<+okyh yksdlkfgR; dh Hkwfedk ¼ys[kd d"̀.knso 

mik/;k;] cqnasy[k.Mh yksdxhr ¼ys[kd f'ko lgk; prqosZnh½A  
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Hkkjr esa cSadksa ,oa mudh dk;Z iz.kkyh dk fodkl % ,d fooj.kkRed v/;;u 

 

MkW0 f'kosUnz 'kekZ 

lgk;d izk/;kid ,oa izHkkjh izkpk;Z] izKku egkfo|ky;] dljkon 

 

lkjka'k 

Hkkjr lalk/ku ls ifjiw.kZ ,d fodkl'khy ns'k gSA Hkkjr ds laiw.kZ fodkl esa cSafdax laLFkk,a lkFkZd 

,oa ljkguh; Hkwfedk fuHkkrh gSA Hkkjrh; vFkZO;oLFkk lEiw.kZ fo'o dh rhljh lcls o`gn vFkZO;oLFkk gSA o"kZ 

2014 esa fo'o cSad }kjk tkjh fjiksVZ ds vuqlkj dz;'kfDr lekurk ds vk/kkj ij vesfjdk ,oa phu dh 

vFkZO;oLFkk ds ckn Hkkjrh; vFkZO;oLFkk dk LFkku vkrk gSA o"kZ 2005 esa bl laca/k esa Hkkjr dk LFkku nlokWa 

FkkA izkphudky ls ysdj fMftVy Hkkjr rd cSafdax fodkl us Hkkjr dh foRr O;oLFkk dks lqn`<+ cuk;k gSA 

1980 ds e/; n'kd rd cSafdax dk vFkZ Fkk] cM+s&cM+s ftYn can [kkrksa esa ysu&nsu dk dk;Z gkFk ls djukA 

blds i'pkr~ n'kd ds vafre iM+ko essa fjtoZ cSad vkWQ bafM+;k dh vuqla'kk ls ,Moakl ystj iksfLaVx e'khu 

vkbZ rks cSafdax ds {ks= esa ;g ,d vR;ar egRoiw.kZ ifjorZu FkkA 1990 ds n'kd esa Hkkjrh; cSadksa esa 

dEI;wVjhd`r 'kk[kkvksa dk fuekZ.k fd;k x;k gS] izkjaHk esa ;wfu;u }kjk bldk dM+k fojks/k fd;k x;kA 1990 ds 

n'kd ds mRrjk/kZ esa cSafdax dk;Z dks rhoz xfr ml le; iznku gqbZ] tc vkbZVh txr~ esa usVofdZax ,dek= 

HkkfDr ds :i esa lkeus vk;k vkSj cSad tSls cgq&LFkkfud O;olk;ksa ds fy, jkeck.k vkS"kf/k lkfcr gqvkA 

vkbZVh esa bl uohu dzkafr us cSad ds ifjpkyd dks ,dhd̀r dj fn;k vkSj bl izdkj cSad ds lHkh dk;Z dks 

usVofdaZx ds ek/;e ls tksM+uk laHko gks x;kA lwpuk ,oa izkS|kSfxdh ds ek/;e ls lapkyu esa yxus okys le; 

dks cpkdj uohu mRiknu ,oa lsokvksa esa foLrkj dj izfrLi/kkZ dk lkeuk ljyrk ls fd;k tkus yxkA izLrqr 

'kks/k&i= Hkkjrh; cSadksa ds fodkl ds fofHkUu pj.kksa dk O;k[;kRed v/;;u izLrqr djrk gSA  

 

1- izLrkouk& 

eqnzk dk ysu&nsu djus okyh og laLFkk] tks turk ls fofHkUu [kkrksa ds ek/;e ls fu{ksi izkIr 

djrh gS rFkk vFkZO;oLFkk ds fodkl gsrq fHkUu&fHkUu oxksZ dks ekax djus ij fuf'pr C;kt nj ij m/kkj 

nsrh gS] cSafdax laLFkk,Wa dgykrh gSA le; ds lkFk&lkFk cSad dk dk;Z ek= turk dh tekvksa dks Lohdkj 

dj mRiknu dk;ksZ esa yxkuk gh ugha jg x;k oju~ lk[k&l`tu ,oa ,tsUV+ laca/kh dk;Z Hkh cSafdax 

O;olk; esa lekfo"V fd, x,A cSad 'kCn dh O;qRifÙk ds laca/k esa fon~okuksa esa izkjaHk ls gh erHksn gSA dqN 

fon~okuksa dk ekuuk gSa] fd cSad 'kCn dk mn~xe bVkfy;u 'kCn cSadksa 'kCn ls gqvk gSA ;g 'kCn QSap 'kCn 

cSad esa ifjofrZr gksdj vaxzsth Hkk"kk esa cSad gks x;kA ftldk vFkZ gS& ,d cM+k lk cSapA igys le; esa 

bVyh esa lkgwdkj cSapksa esa cSBdj eqnzk ifjorZu dk dk;Z fd;k djrs FksA ;fn dksbZ lkgwdkj eqnzk dk 

ysu&nsu le; ij djus esa vleFkZ jgrk Fkk] rks mldh cSap rksM+dj mls fnokfy;k ?kk sf"kr dj fn;k 

tkrk FkkA ,d vU; /kkj.k ds vk/kkj ij cSad 'kCn dh O;qRifRRk teZu Hkk"kk ds cSad 'kCn ls gqbZ gSA vr% 

;g fuf'pr :i ls dgk tk ldrk gS fd vk/kqfud cSad dk izkjaHk ;wjksi esa gh gqvk FkkA cSafdax laLFkk,a 

xjhch mRFkku dk;Zdze] f'k{kk esa o`f)] vk/kkjHkwr lajpuk dk fodkl] vk;kr fu;kZr uhfr] cpr izksRlkgu] 

iwWath fuekZ.k] O;kikj ,oa m|ksx dks fofHkUu lqfo/kk,a miyC/k djuk ,oa d`f"k fodkl tSls leLr dk;Zdzeksa 

esa lg;ksx iznku dj vkfFkZd fodkl lqfuf'pr djrh gSA  

2- 'kks/k izfof/k &  

2-1 mn~ns'; & Hkkjrh; cSadksa ds fodkl dk v/;;u djukA cSafdax fodkl esa lwpuk ,oa izks|kSfxdh ds 

fof'k"V ;ksxnku dks Li"V djukA  

2-2 lajpuk & Hkkjrh; cSadksa dh fodkl ;k=k dh lfoLrkj O;k[;k djus gsrq fooj.kkRed 'kks/k lajpuk 

dk iz;ksx fd;k x;k gSA  

2-3 vkadM+ks dk laxzg.k & vR;ar gh lko/kkuh ls fofHkUu 'kks/kkFkhZ }kjk le;&le; esa izdkf'kr fd;s x;s 

ys[k ,oa 'kks/k&i=ksa] Hkkjr ljdkj }kjk ,oa fofHkUu fo'ks"kKksa }kjk izdkf'kr iqLrdksa] fofHkUu lekpkj i=ksa 

,oa fofHkUu osc lkbVksa ls fd;k x;k gSA  

3- cSafdax O;olk; fodkl& cSadksa dk izkjaHk loZizFke jkse vkSj ;wuku esa gqvk bu nksuksa ns'kksa esa eqnzk dks 

_.k ij fuxZfer djus dk izko/kku FkkA bl gsrq cSadksa ds leku laLFkk,sa gksrh FkhA izkphu jkse esa dqN 

cSad vius /ku dk iz;ksx ysu&nsu ds dk;ksZ esa djrs FksA /khjs&/khjs cSafdax O;oLFkk dk fodkl gksrk x;k 

vkSj ;wjkssi ds vU; ns'kksa esa cSadksa dh LFkkiuk gksus yxhA izkjaHk esa cSadksa dk dk;Z futh O;kikfj;ksa }kjk 
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fd;k tkrk Fkk] ijarq dkaykarj esa jktdh; cSad LFkkfir gksus yxs Fks bu cSadksa dk izk;kstu O;kikj esa 

O;kolkf;d lqfo/kk,a iznku djuk vkSj Hkkjr O;oLFkk ds vkfFkZd dk;ksZ esa lg;ksx iznku djuk FkkA 

ftusvksa esa ,d egRoiw.kZ cSad de Giorgio lu~ 1148 esa LFkkfir gqvkA lu~ 1157 esa Bank of Venice dh 

LFkkiuk gqbZA lu~ 1484 esa Bank of Varsilona vkSj lu~ 1407 esa Bank of Genoa LFkkfir gq,A vk/kqfud 

cSafdax dk izkjaHk 17oha 'krkCnh ds izkjaHk esa ekuk tkrk gS] tcfd lu~ 1608 esa Bank of Amestredom lu~ 

1619 esa Bank of Hamburg teZuh LFkkfir gq,A  

3-1 izkphudky & 

loZizFke oSfnddky esa cSafdax O;olk; dk izkjaHk yxHkx 2000 bZlk iwoZ ls iwoZ ysdj 1400 bZLoha 

esa gqvkA bZlk iwoZ ¼700&100½ ,oa bZlk iwoZ ¼600&400½ dss dze'k% lw=kl ,oa tkrdksa ls izkIr iqjk vfHkys[k 

Hkkjr esa lkgwdkjksa dh dk;Ziz.kkyh Li"V djrs gSA dkSfVY; us vFkZ'kkL= esa ;g rF; iznf'kZr fd;k gSa] fd 

jktkvksa dks _.k nsus okyksa ds fy, fn'kk funsZ'k cukus pkfg,A euqLe`fr us Hkh /ku ,df=r djus dk 

izeq[k lk/ku C;kt ij _.k Li"V fd;k gSA  

3-2 e/;dkyhu ;qx & 

eqxy dky esa ;q}ksa dh vf/kdrk FkhA lqfo[;kr egRroiw.kZ xzaFk vkbus vdcjh esa bl rF; ds 

Li"V izek.k izkIr gksrs gSa fd eqxydky esa foRr leL;k dk fujkdj.k djus gsrq nslh cSadj fof'k"V 

Hkwfedk fuHkkrs FksA _.k izlafonk dks eqdydky esa nLrkost dh laKk iznku dh xbZA  

3-3 vkSifuosf'kd dky& vkSifuosf'kd dky rhu pj.kksa esa foHkDr gS&  

izFke pj.k& izkFkfed Hkkjrh; cSadksa ds izkjafHkd pj.k ls o"kZ 1969 esa cSadksa ds jk"Vzh;dj.k rd Hkkjr esa 

o"kZ 1786 esa bZLV bafM;k daiuh }kjk izFke cSad] **tuZy cSad vkWQ bafM;k** dh LFkkiuk ;wjksih; izca/ku ds 

vUrZxr dh x;hA bZLV bafM;k daiuh }kjk o"kZ 1809]1840 ,oa 1843 esa dze'k% cSad vkWQ caxky 

@dydRrk] cSad vkWQ eqcabZ ,oa cSad vkWQ enzkl dh LFkkiuk Lora= bdkbZ ds :i esa dh xbZA bu rhuksa 

cSad dks la;qDr :i ls izslhMsalh cSad ds uke ls tkuk tkrk FkkA blh Ja[kyk esa o"kZ 1870 esa cSad vkWQ 

fgaUnqLrku o"kZ 1865 esa bykgkckn cSad dh LFkkiuk dh xbZA o"kZ 1894 esa iatkc us'kuy cSad fyfeVsM dks 

fof/kor~ LFkkfir fd;k x;kA o"kZ 1906 ls o"kZ 1913 ds e/; fuEukafdr cSadksa dh LFkkiuk gq;h& cSad vkWQ 

bafM;k] dsujk cSad] cSad vkWQ eSlwj] cSad vkWQ cMkSnk] bafM;u cSad] lsUVzy cSad vkWQ bafM;kA o"kZ 1921 esa 

rhuksa izslhMsalh cSadksa dk foy; dj uohu bEihfj;y cSad ftls Hkkjrh; 'kkgh cSad Hkh dgk tkrk Fkk] fd 

LFkkiuk dh xbZA bEihfj;y cSad dk lapkyu ;wjksfi; 'ks;j/kkjdksa ds }kjk fd;k tkrk FkkA o"kZ 1935 esa 

fjtZo cSad vkWQ bafM;k dh LFkkiuk gq;hA Hkkjr esa izFke pj.k esa yxHkx 1100 cSadksa dh LFkkiuk dh x;hA 

lHkh vkdkj esa lw{e FksA bl pj.k ds cSadksa dh tfVy dk;Ziz.kkyh esa turk dk fo'okl ugha FkkA turk 

lansg gksus ds dkj.k] cSafdax O;ogkj dk vuqiz;ksx djus ls Mjrh FkhA Qyr% izFke pj.k esa cSadks dh o`f) 

vis{kkd`r U;wu gq;hA cSadksa dh tfVy dk;Ziz.kkyh dks ljy cukus gsrq Hkkjr ljdkj }kjk cSafdax daiuh 

vf/kfu;e 1949 ikfjr fd;k x;kA rRi'pkr~ o"kZ 1965 esa vf/kfu;e esa 'kks/ku dj bldk uke cSafdax 

fofu;e vf/kfu;e 1949 j[kk x;kA ns'k ds dzsUnhd`r cSad ds :i esa fjtZo cSad vkWQ bafM;k dh LFkkiuk 

cSafdax fofue; vf/kfu;e 1946 ds vUrZxr gq;hA cSafdax fofue; vf/kfu;e 1946 }kjk fjtZo cSad vkWQ 

bafM;k dks foLr`r vf/kdkj cSafdax O;olk; dh dk;Ziz.kkyh dk voyksdu ,oa bl ij fu;a=.k j[kus gsrq 

iznku fd;s x,A o"kZ 1951 esa iapo"khZ; ;kstukvksa dks vfLrRo esa yk;k x;kA iapo"khZ; ;kstukvksa dk izeq[k 

mn~ns'; xzkeh.k fodkl FkkA bEihfj;y cSad dk O;olk; ek= 'kgjksa rd gh lhfer FkkA xzkeh.k fodkl 

dks eq[; :i ls ojh;rk iznku djus gsrq 1 tqykbZ 1955 dks LVsV cSad vkWQ bafM;k dh LFkkiuk dh xbZA 

LVsV cSad vkWQ bafM;k dh 'kq:vkr ek= 480 'kk[kkvksa] mi 'kk[kkvksa ds lkFk gqbZA bEihfj;y cSadksa ds 

eq[;ky; dks gh LVsV cSad ds izeq[k eq[;ky; ds :i esa lfEefyr fd;k x;kA rRi'pkr~ eqcabZ eq[;ky; 

cSad dk ,dek= eq[;ky; ?kksf"kr fd;k x;kA Hkkjr ljdkj }kjk cSafdax {ks= esa bruk fodkl gksus ds ckn 

Hkh turk dk bl ij fo'okl izkIr ugh gks ik;kA Qyr% cSadksa ds tek Q.M esa fu/kkZfjr c<ksRrjh u gks 

ikus ls vFkZO;oLFkk ds fodkl esa O;o/kku mRiUu gq;sA  

f}rh; pj.k &o"kZ 1969 jk"V~zh;dj.k ls o"kZ 1991 esa mnkjhdj.k ,oa Hkkjrh; foRrh; ,oa cSafdax lq/kkj ds 

vkxeu rd  

o"kZ 1960 rd Hkkjrh; cSafdax txr vFkZO;oLFkk fd fodkl dk izeq[k lk/kd cu pqdk FkkA Hkkjr 

dh RkkRdkyhu iz/kkuea=h Jhefr bafnjk xka/kh }kjk vkWy bafM;k dkaxzsl dh lHkk esa ,d i= izLrqr fd;k 

x;kA ftldk 'kh"kZd Fkk%&**cSadksa ds jk"Vzh;dj.k esa iFk Hkz"V fopkj** i= Hkkjr ljdkj dks ladsfrr dj 

jgk Fkk] fd vFkZO;oLFkk ds fodkl gsrq cSadksa dk jk"Vzh;dj.k fd;k tk,A rRi'pkr~ Hkkjr ljdkj }kjk 
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v/;kns'k izdkf'kr dj 19 tqykbZ 1969 dh e/;jkf= 14 cSadksa dk jk"Vzh;dj.k fd;k x;kA o"kZ 1980 esa 6 

vU; cSadksa dk jk"Vzh;dj.k fd;k x;kA jk"Vzh;dj.k ds f}rh; pj.k ds i'pkr~ o"kZ 1993 esa U;w cSad vkWQ 

bafM;k dk foy; iatkc us'kuy esa gks x;kA foy; mijkar jk"Vzh;d`r cSadksa dh la[;k 20 ls de gks dj 

19 ij igqWap xbZA blds ckn o"kZ 1990 rd jk"Vzh;d`r cSadksa dh miyfC/k yxHkx 4 izfr'kr rd gh ukih 

xbZA tks fd Hkkjrh; vFkZO;oLFkk dh vkSlr fodkl nj ds vR;ar fudV FkhA  

r`rh; pj.k & Hkkjrh; foRrh; ,oa cSafdax lq/kkj ¼1991½ ls izxfr'khy O;oLFkk rd  

cSafdax fodkl dk ;g pj.k vR;ar gh egRroiw.kZ gS] blh nkSjku cSafdax lqfo/kkvksa esa va/kk/kqu 

izxfr gqbZA o"kZ 1991 esa ,e- ujflaEg dh v/;{krk esa xfBr lfefr }kjk cSafdax dk;Ziz.kkyh dk voyksdu] 

fujh{k.k ,oa fo'ys"k.k dj leL;kvksa dks izLrqr fd;k x;kA lfefr dk eq[; dzsUnzfcUnq CkSafdax {ks= esa 

mnkjhdj.k dks LFkkfir djuk FkkA lfefr }kjk mnkjhdj.k dh fufr;ksa dk izkjaHk futh {ks= ds cSadksa dks 

vuqKki= fuxZeu djus ds lkFk izkjaHk fd;k x;kA vuqKkiu izkIr leLr cSad **U;w tujs'ku Vsd losZ** 

cSad dgk x;kA loZizFke **Xykscy VzLV** cSad dh LFkkiuk dh xbZA rRi'pkr~ bldk lek;kstu **vksfj,aVy 

cSad vkWQ dkWelZ **ds lkFk fd;k x;kA uohu mnkjhdj.k dh uhfr ds vUrxZr ;w-Vh-vkbZ- ¼,fDll cSad½] 

vkbZ-lh-vkbZ-lh-vkbZ- cSad ,oa ,p-Mh-,Q-lh- cSad dh LFkkiuk dh xbZ bl ifjorZu us vFkZO;oLFkk dk 

pWagqeq[kh fodkl fd;kA blds ckn fons'kh izR;{k fofu;ksx esa fj;k;r nh xbZA blds fons'kh fofu;kstdksa 

dks ernku vf/kdkj dqN izfrca/kksa ds lkFk 49 izfr'kr ls c<kdj 74 izfr'kr dj fn;k x;kA okLrfodrk 

rks ;g gS fd bl pj.k esa cSafdax {ks=ksa dk rhozxfr ls fodkl gqvkA le; dks eqnzk ls T;knk egRro 

iznku fd;k x;kA Qyr% ns'k esa ,Vh,e Qksu cSafdax ,oa usV cSafdax dk vkjaEHk gqvkA bu lqfo/kkvksa us 

laiw.kZ cSafdax txr dks vR;ar gh lqfo/kktud ,oa nzqrxkeh cuk fn;kA  

4 cSafdax fodkl esa lgk;rk lwpuk ,oa izks|kSfxdh  

dk;Ziz.kkyh ¼ys[kkdk;Z ,oa izca/ku½ dks isij ls ifjofrZr dj fMftVykbTM+ ,oa usVofdZax cSafdax 

esa ifjofrZr dj fn;k gSA o"kZ 1984 ,oa 1989 esa MkW- lh- jaxjktu dh v/;{krk esa LFkkfir lfefr fd 

vuqla'kk ls cSafdax {ks= esa vkbZVh dk iz;ksx cM+s iSekus ij gksus yxkA blh Ja[kyk esa o"kZ 1994 esa 

vkjchvkbZ }kjk cSafdax {ks= esa rduhdh foLrkj gsrq xfBr lfefr dh flQkfj'k ls iqu% vkbZVh ds iz;ksx 

dks cy feykA  

4-1 lwpuk ,oa izks|kSfxfd;ksa dh cSafdax fodkl esa Hkwfedk&  

4-1-1 ,Vhe lqfo/kk& Lopfyr x.ku ;a= o"kZ 1939 esa ywFkj tkWu flfetsu }kjk vfo"d`r ,d 

daEI;wVjhd`r nwjlapkj ;a= gSaA ftlds ek/;e ls fdlh foRrh; laLFkku@cSad ls lac) dksbZ Hkh O;fDr 

ftlds ikl esxusfVd fLVzhIl ds lkFk IykfLVd dkMZ vFkok LekMZdkMZ ftlesa fof'k"V ,oa lqjf{kr vdksa 

okyh fpi yxh gks miyC/k gks] cSad esa mifLFkr gq, fcuk gh Lopfyr x.ku ;a= dk ;Fkksfpr mi;ksx dj 

ldrk gSA fo'o dk izFke lqfu;ksftr&Lopfyr x.ku ;a= o"kZ 1967 esa LdkWV tkWu HkksQMZ cSjsu }kjk 

mRrjh yanu esa fLFkr ckjDys cSad dh ,d czkap esa LFkkfir fd;k x;k FkkA ;g e'khu xzkgdksa dks 

fuEufyf[kr lqfo/kk,Wa iznku djrh gS& 24 ?kaVs ysu&nsu] [kkrk 'ks"k dh tkWap djuk] pSd cqd ,oa [kkrk 

fooj.k ds fy, vkns'k nsuk] [kkrksa ds e/; Q.M dk gLrkarj.k djuk] iwoZnRr i=d dks iqu% Hkjuk] 

mi;ksxh fcyksa dk Hkqxrku djuk] O;fDrxr ifjp; uacj dks ifjofrZr djuk bR;kfnA  

4-1-2 IykfLVd euh lqfo/kk& cSad vius dqN xzkgdksa dks nqfu;k esa dgh Hkh fu/kkZfjr lhek rd lkeku dz; 

djus gsrq ,d IykfLVd dkMZ fuxZfer djrk gSA bu dkMZ dks dzsfMV dkMZ dgrs gSA bu dkMksZ ls jkf'k 

dk vkgj.k ,oa dz; Hkqxrku] [kkrs esa 'ks"k u gksus ij Hkh fd;k tk ldrk gSA ijarq ftruh jde dk iz;ksx 

fd;k x;k gSA mruh jde 30 fnu ds vanj cSad eas tek djuk gksrh gSA vU;Fkk C;kt olwy fd;k tk 

ldrk gSA MsfcV dkMZ Hkh IykfLVd euh dgykrk gS] blds ek/;e ls vius gh [kkrs esa tek jkf'k dk 

vkgj.k ,Vh,e e'khu ds ek/;e ls fd;k tk ldrk gSA blds ek/;e ls vius gh [kkrs esa tek jkf'k dk 

fdlh Hkh izdkj ds fcy dk Hkqxrku fd;k tk ldrk gSA  

4-1-3 bysDVzkfud Hkqxrku iz.kkyh & cSafdax dk;ksZ dks rhoz djus gsrq izks|kSfxdh us egRoiw.kZ Hkwfedk fuHkkbZ 

gSA pSd ds ek/;e ls Hkqxrku iz.kkyh dkxth dk;ksZ esa o`f) djus ds lkFk lkFk turk esa vfo'okl 

fujlrk dks tUe ns jgh FkhaA lqjf{kr ,oa cks/kxE; bysDVzkfud Hkqxrku iz.kkyh us ns'k esa Hkqxrku izfdz;k 

dks rhoz ,oa lqxe cuk;k gSA bysDVzkfud fDy;fjax lfoZl ¼bZ-lh-,l-½ dszfMV] bysDVzkfud fDy;fjax 

lfoZl ¼bZ-lh-,l-½] bysDVzkfud /ku varj.k ¼bZ-,Q-Vh½]us'kuy bysDVzkfud Q.M varj.k ¼,u-bZ-,Q-Vh½] 

fj;y Vkbe xzkWal lsVyesaV ¼vkj-Vh-th-,l-½  



Advance Multidisciplinary Journal of Education  Vol. 1, No. 1, April 2026 

 106 

4-1-4 pSad Vzads'ku i)fr & pSd Hkqxrku dks rhozrk iznku djus gsrq pSd dh LdSfuax dj Nfo ds ek/;e 

ls pSd dh jkf'k lacaf/kr [kkrs esa gLrkarfjr djus dh izfdz;k pSd Vazds'ku if)r dgykrh gSA  

4-1-5 eksckbZy cSafdax & orZeku le; esa eksckbZy dk iz;ksx djus okyksa dh la[;k vR;ar gh c<+ xbZ gSA 

eksckbZy cSafdax ds ek/;e ls xzkgd cSad dh fuEu lqfo/kkvksa dk ykHk mBk ldrs gS a& [kkrs dh laiw.kZ 

tkudkjh [kkrk 'ks"k dh tkudkjh] vafre ysu&nsu dh tkudkjh] uohu pSd cqd gsrq tkjh djus gsrq 

vkns'k nsuk] pSd dh fLFkfr dh tkudkjh] Hkqxrku jksd vkns'k tkjh djuk] tuksi;ksxh fcyksa dk Hkqxrku] 

utnhdh ,-Vh-,e 'kk[kk dk LFkku fufnZ"V djuk] lans'k ds ek/;e ls lpsr djuk bR;kfnA  

4-1-6 baVjusV cSafdax & vkWuykbu cSafdax foRrh; lsokvksa dk cgqr cM+k vax cu pqdh gSA buds ek/;e ls 

xzkgd dgha Hkh fdlh Hkh le; fcuk cSad esa mifLFkr gq, vius [kkrs dk ifjpkyu dj ldrs gSA cSad 

}kjk iznRr bl lqfo/kk ds vUrZxr xzkgd ds ilZuy dEI;wVj dks ikloMZ dh lgk;rk cSad dh osclkbM 

ls fyad fd;k tkrk gSA izR;sd cSad dh baVjusV lsokvksa dk viuk MsVkcsl gksrk gS] tks fd ykWx bu djus 

ij esu esuq ds :i esa iznf'kZr gksrk gSA xzkgd vko';drkuqlkj lsok ij fDyd dj cSad dh baVjusV 

lsokvksa dk ykHk izkIr dj ldrs gSA xzkgd [kkrs dh laiw.kZ tkudkjh tSls cSad [kkrs dk lkjka'k izkIr 

djkuk] 'ks"k dh tkudkjh] [kkrk fooj.k vkfn] dks"k gLrkarj.k lqfo/kk] mi;ksxh fcyksa dk Hkqxrku& 

VsyhQksu] eksckbZy fctyh] chek izhfe;e] dzsfMV dkMZ fcy] pSd cqd eaxokuk] Hkqxrku jksd vkns'k nsuk] 

[kkrk [kksyuk] ,-Vh-,e dkMZ xqe dh tkudkjh nsuk] VsyhQksu ,oa eksckbZy cSafdax gsrq iath;u] pSd dh 

fLFkfr dk Kku] dszfMV ,oa MsfcV dkMZ] x`g ,oa dkj _.k gsrq vkWuykbu vkosnu vkfn lqfo/kk dk ykHk 

mBk;k tk ldrk gSA  

4-1-7 lwpukvksa dk dsUnz;dj.k& vkbZVh ds ek/;e ls xzkgd ls lacaf/kr lHkh tkudkjh lHkh 'kk[kkvksa esa 

dsUnzhd`r gks tkrh gSA Qyr% fdlh Hkh czkap ls xzkgd ysu&nsu dk dk;Z dj ldrs gSA  

4-1-8 vfuoklh Hkkjrh; lsok,Wa & cSad }kjk Hkkjr ds vkfFkZd fodkl gsrq mUur lsokvksa@mRiknksa dk 

fdz;kUo;u u dsoy Hkkjr ds fuokfl;ksa oju~ vfuokfl;ksa ds fy, Hkh fd;k tkrk gSA lqnwj ns'kksa esa iznku 

dh tkus okyh cSafdax lqfo/kk dk lapkyu lwpuk ,oa izks|kSfxdh ds ek/;e ls gh laHko gqvk gSA  

5 **fMftVy Hkkjr** dk orZeku cSafdax ifjn`'; &  

laiw.kZ Hkkjr esa lwpuk ds rhoz lapkj gsrq Hkkjr ljdkj }kjk 1 tqykbZ 2015 dks lcls 

egRrodka{kh ;kstuk **fMftVy bafM+;k** dk izkjaHk fd;k x;kA bl ;kstuk dk izeq[k mn~ns'; lHkh xzke 

iapk;rksa dks czkWaM+cSaM ls tksM+uk] bZ&xousZl dks c<+kok nsuk ,oa laiw.kZ Hkkjr dks baVjusV ls dusDV djuk 

gSA Hkkjr ljdkj dh ;g ;kstuk bysDVzkfud cSafdax dks c<+kok nsxhA lwpuk ,oa izks|kSfxdh ds ek/;e ls 

fMftVy bafM+;k ;kstuk dk fdz;kUo;u fd;k tkuk laHko gksxkA orZeku le; esa yxHkx lHkh ihf<+;ksa ds 

yksx vius cSafdax dkedkt iw.kZ djus ds fy, baVjusV] lks'ky ehfM+;k ,oa LekVZQksu dk vf/kdkf/kd 

iz;ksx djus yxs gSaA vkt dk miHkksDrk vius eksckbZy] vkbZ-iSM ;k ih-lh ds ek/;e ls cSafdax djrs le; 

;g pkgrk gS] fd mls izkjaHk ls var rd lHkh cSafdax lqfo/kk,Wa fcuk fdlh :dkoV ds miyC/k gksA 

Hkkjrh; cSadkssa us bl rF; dks iw.kZr%tku fy;k gS fd xzkgd ds vklikl cus jgus dh dyk gh cSafdax gSA 

cSafdax dk rhoz ifjpkyu ek= uohu izks|kSfxdh ds vuqiz;ksx ls gh laHko gSA 

6 fu"d"kZ ,oa vuq'kalk&  

6-1 cSafdax fodkl fujarj pyus okyh izfd;k gSA Hkkjr esa ledkyhu ljdkj }kjk ns'k ds fodkl esa 

lgk;d] cSafdax laLFkkvksa ds fodkl ij lnSo /;ku fn;k x;k gSA  

6-2 Hkkjr ds cSafdax fodkl esa lwpuk ,oa izks|kSfxdh jkeck.k vkS"kf/k fl} gqbZ gS] Qyr% vkjchvkbZ dks 

blds vkjksi.k ij vkSj vf/kd cy nsuk pkfg,A  

6-3 Hkkjr ljdkj dh fMftVy bafM;k ;kstuk baVjusV ds iz;ksx esa o`f) djsaxh] ifj.kkeLo:i cSafdax 

dk;ksZ ds fu"iknu esa O;o/kku mRiUu ugha gksxkA ljdkj dh bl ;kstuk dk ykHk mBkrs gq, vkbZVh 

fo'ks"kKksa dks bZ&cSafdax lqfo/kkvksa eas o`f) djuk pkfg,A  

 

lanHkZ lwph % 

1. cSafdax fof/k ,oa O;ogkj] lkfgR; Hkou ifCyds'ku vkxjk 

2. Hkkjr esa O;kolk;hd cSadks dk fodkl] fodkl HknkSfj;k 

3. cSafdax fu;eu vf/kfu;e] jke izdk'k ,.M lal 

 

 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 1, April 2026 

 107 

vlaxfBr {ks= esa dk;Z'khy ofj"B ukxfjdksa dh lkekftd lqj{kk % 

,d lekt'kkL=h; fo'ys"k.kkRed v/;;u 

 

Jherh dqlqe 

'kks/k Nk=k] egkjkt fouk;d Xykscy fo'ofo|ky;] t;iqj] jktLFkku 

MkW0 mes'k dqekj nhf{kr 

vflLVsUV izksQslj] fo'odekZ egkfo|ky;] VIiy] vyhx<+ 

 

izLrkouk  

Hkkjrh; lH;rk ,oa laLd`fr fo'o dh loksZifj laLd`fr ekuh tkrh gS] ;gk¡ ds vkn'kZ] ewY; rFkk 

laLdkj lEiw.kZ fo'o esa mnkgj.k ds rkSj ij ns[kk tkrk gS ;gk¡ firk dks lk{kkr Hkxoku dh Js.kh esa j[kk 

tkrk gS tcfd ekW dks nsoh dk :i ekuk x;k gSA ekrk&firk ls cM+k bl i`Foh ij dksbZ ugha ;s f'k{kk gesa 

ges'kk iznku dh x;h gSA 

csgrj fpfdRldh; lsok] [kk|kUu dh miyC/krk vkSj vkfFkZd lq|<hdj.k us thou dh vof/k ;kuh 

vkSlr vk;q dks c<+k fn;k gSa ifj.kkeLo:i cqtqxksZa dh la[;k esa c<+ksRrjh gqbZ gSA gekjs ns'k dks ;qokvksa dk 

ns'k dgk tkrk gS ysfdu fiNys ,d n'kd esa lkB o"kZ ls T;knk mez ds yksxksa dh la[;k esa djhc 35 

Qhlnh dk ¼vc rd dk lokZf/kd½ btkQk gqvk gSa tgk¡ ns'k esa 1951 dh tux.kuk ds vuqlkj o`) yksxksa dh 

la[;k ns'k dh dqy tula[;k dk 5-41 izfr'kr Fkh] ogh 2011 dh tux.kuk ds vuqlkj o`) yksxksa dh la[;k 

10-38 djksM+ gSA  

laxfBr {ks= esa dk;Zjr O;fDr lEeku rFkk xoZ ds lkFk lsokfuo`Rr gksus dh vis{kk j[krk gS] D;k 

vlaxfBr {ks= esa tqVh 90 izfr'kr dk;Z'khy turk ds lkFk ;g rF; ykxw gksrk gS\ bldk ldkjkRed mRrj 

nsuk 'kk;n eqf'dy gSA 60 o"kZ ls Åij Bsyk ij lCth cspus okys] QqVikFk ij lkeku cspus okys] 

Hkou&fuekZ.k ls tqM+s Jfed] dkspoku fngkM+h etnwj] fjD'kk pkydksa dh leL;kvksa dks lquus okyk dksbZ gSa\ 

orZeku esa jkT; ljdkj }kjk xjhch js[kk ls uhps thou;kiu djus okys o`)ksa ds fy, o`)koLFkk isa'ku 

;kstuk pyk jgh gS bl ;kstuk ds rgr /kujkf'k bruh de gS fd mlls fdlh Hkh izdkj ls thou;kiu ugha 

gks ldrk] ek= 250 :i;s dh ekfld isa'ku dSls fdlh ds thou dks vkfFkZd lqj{kk iznku dj ldrh gSa\ 

tcfd cqtqxksZa dks lkekftd lqj{kk nsus esa Hkkjr NksVh NksVh vFkZO;oLFkk okys ns'kksa ukehfo;k] fo;ruke] dsU;k 

vkfn ns'kksa ls Hkh ihNs gSA fo'o LokLF; laxBu (WHO) 2015 dh fjiksVZ esa mtkxj gqvk gS fd Hkkjr dh 90 

izfr'kr Je'kfDr vlaxfBr gS] bu Jfedksa ds dke vkSj vk; dh dksbZ lqj{kk ugha gSA Hkkjr esa 60 lky ls 

vf/kd mez ds O;fDr dks gj eghus 04 Mkyj gh isa'ku feyrh gS tcfd ukehfo;k esa 47 Mkyj] oksYlckuk esa 

52 Mkyj isa'ku feyrh gSA 

ekuuh; mPpre U;k;ky; us o`)tuksa ds fy, isa'ku dh O;oLFkk dks [kk| lqj{kk ls tqM+s vf/kdkjksa dk 

fgLlk cukus dh ckr dgh Fkh] ysfdu ljdkjksa us bl vksj dkbZ dne ugha mBk;k] njvly] jktuhfrd 

bPNk'kfDr dh deh vkSj ;qokvksa dh o`)tuksa ds izfr vogsyuk o`)ktuksa ds thou dks cnrj cukrh tk jgh 

gSA ftl ih<+h us vius thou dk mtkZoku le;] ifjokj] lekt rFkk jk"Vª ds fodkl ,oa le`f) ds fy, 

vfiZr dj fn;k ogh vkt i;kZIr vkfFkZd lkekftd lqj{kk ds vHkko esa fdlh u fdlh izdkj dk dk;Z djds 

viuk thou&fuokZg dj jgs gSA 

v/;;u ds mn~ns”;  

1- vlaxfBr {ks= esa dk;Z”khy ofj’B ukxfjdksa dh lkekftd ,oa vkfFkZd fLFkfr dk v/;;u djukA 

2- ofj’B ukxfjdksa dh lkekftd lqj{kk gsrq fd;s x;s laoS/kkfud izko/kkuksa] ;kstukvksa dk fo”ys’k.k djukA 

3- vlaxfBr {ks= esa dk;Z”khy ofj’B ukxfjdksa ds lQy o`)koLFkk ds fy, lq>ko izLrqr djukA 

ifjdYiuk  
1- vlaxfBr {ks= esa dk;Zjr cqtqxZ etnwj oxZ dh vkfFkZd fLFkfr lqn`<+ u gksus ,oa i;kZIr lkekftd lqj{kk 

;kstukvksa dh deh ds dkj.k mUgsa vusd leL;kvksa dk lkeuk djuk iM+ jgk gSA 

2- D;k ,d xjhc@vlgk; cqtqxZ 500@&izfrekg **o`)koLFkk isa”ku** esa viuk thou&;kiu dj ldrk gS\ 
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3- ofj’B ukxfjdksa dh lkekftd lqj{kk gsrq fd, x, laoS/kkfud izko/kku ,oa ljdkjh ,oa xSj&ljdkjh 

iz;kl tehuh Lrj ij ykxw ugh gks ik jgs gSA 

lkfgfR;d voyksdu 

1. ekrk&firk vkSj ofj’B ukxfjd Hkj.k iks’k.k rFkk dY;k.k vf/kfu;e 2007] 

2. vuqjk/kk Bkdqj ¼2008½] “Care of Senior Citizens and the Role of the State”  
3. HkkSfed] vfHkthr] HkkSfed] lquhrk] ¼2008½ ^^o`}tuksa dh leL;,sa ,d lkekftd mfprdks.k** ^^”kks/k 

miØe** NRrhlx< “kks/k laLFkku] jkeiqj vad&27 
4. Proiti Roy (2009) “Economic Reform in India: Is there a political consensus?”  
5. V.P.S.  Dewal  (2011)  “Elder  abuse  problems  and  Preventive  measures”,  

6. Minate Singh (2011) “Widow in India: Social Neglected of Public Action”. 
7. xqIrk],e-,y-] xqIrk] foeys'k ¼2013½ ^^cqtqxksZ dh leL;k,a] lkfgR; Hkou ifCyds”ku] vkxjk] iz- 109&12 

8. ;rh'k dqekj ,oa vuhrk HkkxZo ¼2014½ “Elder Abuse in Indian families: Problems and Preventive 

Action”, Journal of Scientiic and Reesarch Publication, Vol. 4, Issue 10, October, 2014. 
”kks/k i)fr  

v/;;u {ks= %& izLrqr v/;;u ds fy, mÙkj izns”k ds vyhx<+ “kgj dks pquk x;k gS D;ksafd ;g ,d ,slk 

“kgj gS ftlesa fuR; izfrfnu ofj’B ukxfjdksa ds fo:) fgalk] mRihM+u vkfn ?kVuk;sa ?kfVr gksrh jgrh gSA 

U;k;n”kZ rFkk U;knf”kZrksa dk p;u%& izLrqr “kks/k ds fy, 50 ofj’B ukxfjdksa] tks 60 o’kZ ls Åij gS ,oa 

xjhch js[kk ls uhps] ?kj ls fu’dkf’kr] misf{kr gS] dk p;u nso fun”kZu dh ykWVjh fof/k ls fd;k x;k gSaA 

bl pquko esa bl ckr dk fo”ks’k :i ls /;ku fn;k gSa fd lHkh /kek]sZa tkfr;ksa] oxksZ ds ofj’B ukxfjdksa dk 

izfrfuf/kRo gks ldsA    

rF; ladyu%& izLrkfor v/;;u izkFkfed ,oa f}rh;d vkadM+ks ij vk/kkfjr gksxkA izkFkfed vkadM+ks dk 

ladyu O;fDrxr lk{kkRdkj i)fr ds }kjk fd;k tk;sxkA bldks ,df=r djus ds fy, iz”ukoyh dk xBu 

fd;k tk;sxkA i)fr ds :i esa lk{kkRdkj dh **izR;{k iwNrkN izfof/k** rFkk **vlgHkkxh voyksdu** dks 

izfof/k;ksa ds :i esa viuk;k tk;sxk rFkk ladyu gsrq mi;ksxh ;U= ds :i esa lk{kkRdkj vuqlwph dk mi;ksx 

fd;k gSaA 

f}rh;d leadks dk izLrkfor v/;;u esa izkFkfed leadks ds iwjd ds :i esa mi;ksx fd;k tk;sxkA 

f}rh;d leadks dk ladyu lEcfU/kr iqLrdksa] ljdkjh vkadM+ks] bUVjusV] “kks/k i=&if=dkvksa] dkuwuh 

fo”ks’kKksa] L=h vf/kdkjksa ds v/;srkvksa ls fo’k; ls lEcfU/kr fo’k; ij tkudkjh izkIr dh gSaA 

lead fo”ys’k.k%& izkFkfed o f}rh;d leadks ds fo”ys’k.k ds fy, fofHkUu lkaf[dh; midj.k ,oa rduhfd;ksa 

dks iz;ksx esa yk;k gSaA izLrqr v/;;u esa lkekftd vuqla/kku dh **vUos’k.kkRed fof/k** dks viuk;k gSaA 

^^vlaxfBr {ks= esa dk;Z'khy ofj"B ukxfjdksa dh lkekftd lqj{kk dks fuEufyf[kr lkjf.k;ksa ds ek/;e ls 

iznf'kZr fd;k x;k gSaA 

 D;k vki vHkh Hkh dksbZ jkstxkj@ukSdjh djrs gSa\ bl iz'u ds lEcU/k esa lwpuknkrkvksa }kjk nh xbZ 

izfrfØ;k dks iznf'kZr djus okyh rkfydk& 

rkfydk la[;k 01 

izfrfØ;k la[;k izfr'kr 

gk¡ 39 78 

ugha 11 22 

;ksx 50 100 

 

 mijksDr rkfydk ds fo'ys"k.k ls Kkr gksrk gS fd 78 izfr'kr lwpuknkrk vHkh Hkh dksbZ u dksbZ 

jkstxkj ;k ukSdjh djds viuk thou ;kiu dj jgs gSA i;kZIr lkekftd lqj{kk ;kstukvksa dh deh ds pyrs 

u flQZ cqtqxksZ dk lkekftd o ekufld nqO;Zogkj dk lkeuk djuk iM+rk gS cfYd mUgsa bl mez esa Hkh dke 

djus dks etcwj gksuk iM+ jgk gSA 

 D;k vkidh o`)koLFkk isa'ku ;kstuk ls ewyHkwr vko;';drk,¡ iwjh gks tkrh gSa\ 
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rkfydk la[;k 02 

izfrfØ;k la[;k izfr'kr 

gk¡ 0 0 

Ugha 50 100 

;ksx 50 100 

 

 mijksDr rkfydk ds fo'ys"k.k ls Kkr gksrk gS fd 'kr&izfr'kr lwpuknkrk dk dguk gS fd 

o`)koLFkk isa'ku ls mudh ewyHkwr vko';drk,¡ iwjh ugha gks ikrh gSA ek= 500@& :i;s ekfld isa'ku dSls 

fdlh dks vkfFkZd lqj{kk iznku dj ldrh gSA 

 D;k vki ;g Lohdkj djrs gS fd vkids ifjokj esa vkidh mis{kk gks jgh gS\ bl iz'u ds lEcU/k esa 

lwpuknkrkvksa }kjk nh xbZ izfrfØ;k dks iznf'kZr djus okyh rkfydk& 

rkfydk la[;k 03 

izfrfØ;k la[;k izfr'kr 

gk¡ 37 74 

ugha 33 26 

;ksx 50 100 

 

 mijksDr rkfydk ls Li"V gksrk gS fd 74 izfr'kr lwpuknkrkvksa dk ekuuk gS fd mudh muds 

ifjokj esa mis{kk gks jgh gSA orZeku le; esa ifjokj esa o`)ksa dh fLFkfr fnuks fnu 'kkspuh; gksrh tk jgh gSA 

,d vFkZ esa ;fn ns[kk tk;s rks ifjokj esa ^o`)ksa* dks ,d cks> ekuus dh izo`fRr c<+rh tk jgh gSA dqN 

ifjokjksa esa cqtqxksZa dh fLFkfr bruh n;uh; gS fd muds ifjokj tu mUgsa nks oDr dh jksVh rd lkekftd 

Hk; ds dkj.k nsrs gSaA 

 D;k vkidks orZeku esa lapkfyr ^^vVy isa'ku ;kstuk** o ^^nhun;ky lqj{kk chek ;kstuk** ds ckjs esa 

tkudkjh gSa \ 

rkfydk la[;k 04 

izfrfØ;k la[;k izfr'kr 

gk¡ 08 16 

ugha 42 84 

;ksx 50 100 

 

 mijksDr rkfydk ds fo'ys"k.k ls Li’V gksrk gS fd lokZf/kd 84 izfr'kr lwpuknkrkvksa dks orZeku esa 

lapkfyr lkekftd lqj{kk ;kstukvksa ds ckjs esa tkudkjh ugha gSa ljdkjsa fofHkUu izdkj dh ;kstuk,¡ rks ykxw 

djrh gSa fdUrq bu ;kstukvksa ds izpkj&izlkj ds vHkko ds dkj.k budk ykHk O;kid Lrj ij ugha fey ikrk 

gSA 

 D;k vki ekurs gS fd ljdkjh Lrj ij o`)ksa ds fy, lkekftd lqj{kk ;kstuk,¡ cgqr de gksus ds 

dkj.k o`)ksa dh leL;k,¡ tfVy gksrh tk jgh gSa \ 

rkfydk la[;k 05 

izfrfØ;k la[;k izfr'kr 

gk¡ 50 100 

ugha 0 0 

;ksx 50 100 

 

 mijksDr rkfydk ls Li"V gksrk gS fd 'kr&izfr'kr lwpuknkrk bl rF; dks Lohdkj djrs gS fd 

Hkkjr esa ljdkjh Lrj ij o`)ksa ds fy, lkekftd lqj{kk ;kstuk,¡ cgqr de gksus ds dkj.k o`)ksa dh leL;k,¡ 

tfVy gksrh tk jgh gSA Hkkjr esa lkekftd lqj{kk vkfFkZd fodkl dk ,d lksiku gS u fd tula[;k ds 
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izcU/ku dk lokyA ge ;wjksih; ns'kksa }kjk lkekftd lqj{kk ij fd, tkus okys [kpZ dks ckjhdh ls ns[ks rks 

Kkr gksrk gS fd bu ns'kksa dk th-Mh-ih- dk lcls cM+k Hkkx cqtqxksZa dh ns[kHkky ij [kpZ gksrk gSA 
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fodflr Hkkjr dh ladYiuk esa Hkkjrh; Kku ijEijk dh mikns;rk 
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 ारािंश 

मानव तथा जन्त ुदोनों ही जीव ह ैक्योंकि दोनों ही चेतन्य ह,ै दोनों ही समान रूप स ेभोजन, कनद्रा, संतान उत्पकि तथा आत्म-

रक्षा में सलंग्न रहत ेहैं। परन्त ुदोनों में अंतर भी ह,ै जन्त ुकववेिहीन ह ैजबकि मानव कववेिशील ह।े कववेि तथा बकुि दोनों ही मानकसि 

गणु ह,ै परन्त कववेि िा स्तर बकुि स ेऊँचा ह।ै जन्त ुमें बकुि होती ह ैपरन्त ु कववेि नहीं। मानव में बकुि तथा कववेि दोनों ही होत ेहै। 

महाभारत में वकणित अकभमन्य ुन ेअपनी माता िे गभि में ही चक्रव्यहू तोड़ना सीख कलया था, जब उसिे कपता अजुिन ने गभिवती सभुद्रा िो 

चक्रव्यहू िी यिु िला बताई थी। आधकुनि वैज्ञाकनिों तथा मनोवैज्ञाकनिों ने भ्रणू पर शोध िरिे बताया कि गभि में भी भ्रणू सीखन ेमें 

लगा रहता ह।ै शकैक्षि मनोकवज्ञान ने भी स्वीिार किया ह ैकि बच्चे िी कशक्षा गभि स ेही शरुू हो जाती है। वेदों न ेअकग्न में भी जीव माना 

ह।ै आधकुनि वैज्ञाकनि भी मानत ेहैं कि वास्तव में अकग्न में भी जीवाण ुहोत ेहैं। वेद साकहत्य न ेपहल ेअवतारवाद िा कसिांत हजारों वर्ि 

पहल ेकदया था। वैकदि िाल स ेही मानव माथ ेपर चदंन या ब्राह्मी िा लपे िरता आया ह।ै माथ ेिे भीतर मकस्तष्ि िा अकत-अकिम भाग 

होता ह ै कजस े किफं्रटल क्षेत्र िहते ह।ै वेद-शास्त्रों में सयूि िो सात घोडों िे रथ पर कवराजमान बताया जाता ह।ै कवज्ञान भी सयूि स ेसात 

ििार िी किरणें कनिलती मानता है। ये सात रंग हैं- भरूा, गहरा नीला, आसमानी, हरा, पीला, नारंगी और लाल। 

ब्रह्माण्ड िे सभी जीकवत तथा कनजीव पदाथों िे एि कनकित व्यवस्था िे अंतगित गकत िा िारण ब्रह्माण्ड िी तीन ऊजािएँ हैं- 

कवद्यतु, चमु्बित्व और गरुुत्त्वािर्िण। िाणी में िाण ऊजाि ही तो ह।ै कबना ऊजाि िाणी शव मात्र रह जाता ह,ै और लगने लगता ह।ै शरीर 

भी ऊजाि ह,ै यही वेदांत िा भौकति शास्त्र ह।ै जो भारतीय ज्ञान परम्परा (श्रीमद ्भगवद ्गीता) िे वैज्ञाकनि पहलओू ंिो उजागर िरता ह।ै 

 िंकेत शब्द : ववकवसत भाित, भाितीर् ज्ञान पिम्पिा, वेदावततक तथ्र्, श्रीमद ्भगवद ्गीता तथ्र्, ब्रह्माण्ड। 

 

सवकस त भारत की  िंकल्पना में भारतीय ज्ञान परम्परा की पषृ्ठभूसम 

मानव तथा जतत ुदोनों ही जीव ह ैक्र्ोंवक दोनों ही चेततर् ह,ै दोनों ही समान रूप स ेभोजन, वनद्रा, संतान उत्पवि तथा आत्म-

िक्षा में सलंग्न िहत ेहैं। पितत ुदोनों में अंति भी ह,ै जतत ुवववेकहीन ह ैजबवक मानव वववेकशील ह।े वववेक तथा बवुि दोनों ही मानवसक 

गणु ह,ै पितत वववेक का स्ति बवुि स ेऊँचा ह।ै जतत ुमें बवुि होती ह ैपितत ु वववेक नहीं। मानव में बवुि तथा वववेक दोनों ही होत ेहै। 

वबल्ली को एक बवुिमान जतत ुमाना जाता ह,ै वबल्ली एक बाि चौके में िख ेदधू का स्वाद चख ल ेतो दबुािा वबना वकसी ववशषे प्रर्त्न के 

सीधी चौके को पवहचान कि घसु जाती ह।ै कुिा अपने स्वामी के वलए बडे स ेबडा बवलदान दे दतेा ह,ै अपने जीवन का ही क्र्ों न हो।  

 प्राणी शिीि पांच भतूों स ेवनवमयत ह ैपथृ्वी, जल, अवग्न, वार् ुतथा आकाश। वेदातत के अनसुाि मानव में तो र्े पाँचों भूत हमशेा 

विर्ाशील िहत ेह,ै जततओु ंमें केवल चाि भतू ही विर्ाशील िहते ह,ै आकाश नहीं। वचवडर्ों में केवल तीन भतू विर्ाशील िहते ह,ै 

आकाश तथा पथृ्वी नहीं कीडे-मकोडै केवल दो भतू (अवग्न तथा वार्)ु ही विर्ाशील िहते ह।ै पेड-पौधों में केवल जल ही विर्ाशील ह।ै 

उपवनषद में पाँच भतूों का मानव शिीि में विर्ाशील होने का वणयन ह।ै पैि के पंजे स ेघटुने तक पथृ्वी भतू ह,ै घटुने स ेमल िाि तक का 

क्षेत्र जल भतू स ेप्रभाववत ह,ै ह्दर् क्षेत्र अवग्न का ह,ै ह्दर् स ेनेत्र-भौं तक का क्षेत्र वार् ुका ह ैएवं नेत्र-भौं स ेवसि तक का क्षेत्र आकाश 

भतू का ह।ै  

 ऋगवेद के परुूषसकू्त में ववणयत मानव तथा जततओु ंमें अंति बतार्ा है। जततुओ ंमें सामवूहक जीवन उनकी मलू प्रववृत स े

वनर्ंवत्रत होता ह ैजववक मानव व्र्वहाि कुछ तो मलू प्रववृतर्ों स ेतथा कुछ वववेक स ेवनर्ंवत्रत होता ह।ै मानव अपने मलू प्रवतृ्र्ात्मक 

व्र्वहाि पि अपने वववेक स ेवनर्ंत्रण िखता ह।ै वववेक मर्ायदाओ ंतथा मलू्र्ों पि आधारित ह।ै  

 कृवष व्र्वसार् की खोज न ेमानव को एक वस्थि जीवन र्ापन का साधन वदर्ा। अव वह भोजन तलाशने जगह-जगह नहीं 

घमूता। वणय व्र्वस्था न ेउसको अपने स्वभावानसुाि व्र्वसार् चनुने का अवसि वदर्ा वजससे वक वह अपने पैतकृ व्र्वसार् में स्वर्ं 

वनपणुता प्राप्त कि सके। कृवष तथा वणय व्र्वस्था, जो वैवदक ससं्कृवत की दने है, न ेमानव वववेक पि भिपिू प्रर्ोग वकर्ा औि ग्राम व नगि 
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व्र्वस्था को जतम वदर्ा। ऋगवेद काल स ेही मानव समाज चाि वणो में वगीकृत हो गर्ा- पिुोवहत, र्ोिा, व्र्ापािी तथा वशल्पी। इस 

वगीकिण का आधाि भाितीर् ज्ञान था। क्र्ोंवक र्ह वगीकिण मानव स्वभाव के तीन गणुों (सत, िज, तम) पि आधारित था।  

 मानव व्र्वहाि काम-भावना स ेभी प्रेरित ह,ै वजस ेवैवदक सावहत्र् में परुूषाथय की सजं्ञा दी गई ह।ै एक कोषीर् प्राणी अमीवा, 

अपने शिीि को ववभावजत कि अपने जैसा (सतंवत) उत्पतन कि दतेा ह।ै मछवलर्ां तथा मढेक मादा के अंडों पि वीर्य वछडकि संतान 

उत्पवि किते ह।ै पिततु मानव सतंान उत्पवि के वलए आपसी प्रेम तथा ववश्वास स ेवववाह किता ह।ै उसकी काम भावना उसको ववनर्शील 

तथा स्वाथयिवहत बनाती है। मानव अपनी सतंान के प्रवत करूणा तथा उदािता से परिपणूय होता ह।ै र्ह उसके व्र्वक्तगत धमय के अवर्व ह।ै  

 भाितीर् स्त्री-परुूष तीन स्तिों पि अपना जीवन र्ापन किते ह,ै वनम्न स्ति अंधववश्वावसर्ों का ह ैजो झठेू कमयकांड किते हुए वे 

पेड-पौध,े नवदर्ां, पहाड तथा भतू-प्रेत की पजूा किते ह।ै इनसे उच्चति वे मनषु्र् ह ैजो भावात्मक आधाि पि मवंदि में पजूा किते ह,ै दवेी-

दवेताओ ंको धन अपयण का लालच देकि मन चाहा आशीवाद मांगते है तथा उच्चतम स्ति पि वे बवुिमान व्र्वक्त ह ैजो करूणा, दर्ा, 

क्षमा का अनकुिण कि मानव कल्र्ाण किने में ईश्वि भवक्त का भाव िखते ह।ै गीता इन तीनों स्तिों के व्र्वक्तओ ंके वलए ह,ै श्रीकृष्ण कहत े

ह ैपेडों, दवेताओ ंर्ा मानव सवेा किने वाल ेतीनों स्तिों के व्र्वक्त सब मझुे ही प्राप्त होत ेह।ै  

वेदासततक तथ्यः-  

ऐस ेकई तथ्र् हैं जो प्राचीन काल में वेदातत िािा वदए गए थे औि वजनकी सत्र्ता को आधवुनक ववज्ञान ने भी स्वीकाि वकर्ा 

ह।ै ववज्ञान पाँच सौ वषय पहल ेतक मानता था वक पथृ्वी चपटी ह,ै लवेकन वेदों न ेहजािों वषय पवूय ‘भू-गोल‘ शब्द में पथृ्वी को गोल 

बतार्ा, वजस ेआज ववज्ञान भी स्वीकाि किता ह।ै वेदों न ेहजािों वषय पवूय पथृ्वी को सात िीपों में ववभावजत वकर्ा, वजस ेआज ववज्ञान भी 

स्वीकाि किता है। 

महाभाित में ववणयत अवभमतर् ुन ेअपनी माता के गभय में ही चिव्र्हू तोड़ना सीख वलर्ा था, जब उसके वपता अजुयन न े

गभयवती सभुद्रा को चिव्र्हू की र्िु कला बताई थी। आधवुनक वैज्ञावनकों तथा मनोवैज्ञावनकों न ेभ्रणू पि शोध किके बतार्ा वक गभय में 

भी भ्रणू सीखन ेमें लगा िहता ह।ै शवैक्षक मनोववज्ञान न ेभी स्वीकाि वकर्ा ह ैवक बच्च ेकी वशक्षा गभय स ेही शरुू हो जाती ह।ै 

भगवद गीता में मानव के तीन गणुों का सववस्ताि वणयन ह,ै सत, िज औि तम। वजसका मलू स्रोत सांख्र् दशयन ह।ै प्रोफे र 

एच. जे. आइसजिंक न ेलगभग 50 वषय पहल ेबतार्ा था वक मानव व्र्वक्तत्व के तीन गणु हैं- (i) अंतमुयखता (Introversion) अथायत् 

वचि का भीति की ओि लगाव। र्ह गणु गीता के ‘सत्त्वगणु‘ का पर्ायर्वाची लगता ह,ै (ii) भावनात्मकता (Emotionality) अथायत 

सवंेदनशीलता, र्ह गणु गीता के ‘िज‘ गणु स ेवमलता ह ैतथा (iii) ववभ्रमता (Psychoticism) का अथय वास्तववकता स ेदिू िहना ह,ै र्ह 

गणु गीता के ‘तमस‘ गणु स ेमेल खाता ह।ै आइवजंक न ेमानव को तीन आर्ामों में वगीकृत वकर्ा ह ै - प्रथम, अंतमुयखी-बवहमुयखी 

(Introversion-Extraversion) वितीर्, भावनात्मकता-वविक्तता (Emotionality-Non Emotionality) तथा ततृीर्, ववभ्रवम-

र्थाथयवादी (बाल की खाल वनकालने वाला) (Psychoticism – Non Psychoticism)  

ब्राह्मण अततमुयखी होता ह,ै क्षवत्रर् भावात्मक होता ह,ै वैश्र् वैर्वक्तक होता ह ैतथा शदू्र ववभ्रमी होता ह।ै गीता न ेव्र्वक्तत्व 

गणुों को जतमजात माना ह ैऔि स्पष्ट वकर्ा ह ैवक मनषु्र् का व्र्वसार् ववशषे के प्रवत रुझान (र्ोग्र्ता) उसके व्र्वक्तगत गणुों पि वनभयि 

किता ह।ै सावत्वक का रुझान, आध्र्ावत्मक कमों के प्रवत, िाजवसक का रुझान र्िु औि प्रशासन के प्रवत, िाजवसक-तामवसक का रुझान 

कृवष औि व्र्ापाि के प्रवत तथा तामवसक का रुझान सवेाकार्य के प्रवत होता है। गीता के अनसुाि अंतः वणय वववाह ववजयत था। वणय-सकंि 

सतंान का समाज में कोई आदि न था। गीता का चर्न-प्रजनन का वसिांत (जावत-व्र्वस्था) वैज्ञावनक ह।ै भाित में आज तक चािो वणो में 

अंत वणय प्रजनन (Inbreeding) हो िहा ह,ै वजसमें ब्राह्मण सतंान अपने पवूयजों स ेअवधक अंतमुयखी, क्षवत्रर् अवधक भावात्मक, वैश्र् 

अवधक र्थाथयवादी तथा शदू्र अवधक सेवाभावी होत ेजा िह ेहैं। 

वेदों न ेअवग्न में भी जीव माना ह।ै आधवुनक वैज्ञावनक भी मानत ेहैं वक वास्तव में अवग्न में भी जीवाण ुहोत ेहैं। वेद सावहत्र् न े

पहल ेअवतािवाद का वसिांत हजािों वषय पहल ेवदर्ा था, वजसके अनसुाि जीवन-ववकास की प्रत्र्ेक मखु्र् अवस्था नें एक अवताि वदर्ा, 

मत्स्र्-अवताि (जलचि), कच्छ-अवताि (जल-थल-चि), बिाह अवताि (स्थनधािी), नवृसहं अवताि (अधयमानव), वामन अवताि (बोना 

मानव जो आधवुनक मानव स ेपहल ेपार्ा गर्ा था), पिशिुाम (ब्राह्मण), श्रीिाम (मर्ायदा परुूषोिम), श्रीकृष्ण (र्ोग परुुष क्षवत्रर्)। चाल् ा 

डासवान न ेआधवुनक समर् में ववकासवाद का वसिांत वदर्ा। वेद-सावहत्र् का अवतािवाद तथा डाववयन के ववकासवाद का वसिांत एक 

दसूिे के पिूक हैं। 

वेद-ज्ञान हमशेा के वलए सत्र् ह,ै जबवक आधवुनक ववज्ञान समर् के साथ-साथ बदलता िहता है। वैवदक ग्रंथों न े‘‘ईश्वर में 

सवश्वा ‘‘ एक व्र्वक्तगत गणु माना ह ैजो केवल वववेकशील मानव में ही वनवहत ह।ै वतयमान काल में हेमि न ेदावा वकर्ा ह ैवक ईश्वि में 

ववश्वास की क्षमता मवस्तष्क में एक िसार्न पि वनभयि किती ह।ै दो हजाि डी.एन.ए. के नमनूों के अध्र्र्न स ेपता चला ह ैवक आध्र्ावत्मक 

मानवों के कोष में बी.एम.ए.टी. नामक जीन पार्ा जाता ह ैजो भौवतकवावदर्ों में नहीं पार्ा जाता है। र्ह प्रर्ोग गीता के वत्रगणु वसिांत 

की पवुष्ट किता ह ैवजसके अनसुाि जतमजात सतगणुी व्र्वक्त अवधक आध्र्ावत्मक होत ेहैं।  

वैवदक काल स ेही मानव माथ ेपि चदंन र्ा ब्राह्मी का लपे किता आर्ा है। माथ ेके भीति मवस्तष्क का अवत-अवग्रम भाग 

होता ह ैवजस ेवप्रफं्रटल क्षेत्र कहत ेह।ै एडे्रन रे न ेपता लगार्ा वक उग्र तथा आवेशीर् अपिाधों स ेसजार्ाफ्ता व्र्वक्तर्ों का अवत अवग्रम 
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मवस्तष्क सामातर् व्र्वक्त की अपेक्षा छोटा होता ह।ै अथायत उस भाग में ‘भूरा पदार्ा‘ (ग्रे मटैि) कम होता ह।ै आवदम मानव में वतयमान 

मानव स ेअवधक उग्रता थी। लगभग 20,000 वषय के अंति काल में मानव मवस्तष्क में भिेू पदाथों की मात्रा वढी, फलस्वरूप वववेक 

ववकवसत हुआ तथा उग्रता घटी। आधवुनक मानव अपने स्वाथय को लटू-खसोट स ेपिूा न कि सवंाद स ेअपनी समस्र्ा का समाधान 

वनकालता है। 

गेरी रूवकुन न ेपता लगार्ा वक आनंद तथा शािीरिक सखु की अवस्था में मवस्तष्क की कोवशकाओ ंमें वसिोवटन नामक 

हािमोन का ज्र्ादा रिसाव होता ह।ै वसिोवटन की कमी स ेमानव असहार्, दखुी तथा ससु्त वदखाई देता ह।ै गीता भी सावत्वक औि 

तामवसक व्र्वहाि में अंति आनंद स्ति पि मानती ह।ै  

गीता न ेवनष्काम कमय का सझुाव वदर्ा ह।ै अब तक मनोवैज्ञावनक मानते ही नहीं थे वक कोई भी व्र्वक्त वबना प्रोत्साहन के कार्य 

कि सकता ह।ै लवेकन ररक मोंड ने बदंिों पि प्रर्ोग वकर्ा। र्वद उनके मवस्तष्क के एक प्रमखु भाग एक कोष जीन डी-2 की विर्ा को 

िोक वदर्ा जाए तो बदंि वबना वकसी पारितोषक के स्वाभाववक रूप स ेबिावि वही विर्ा किता िहेगा। कमय को र्ोग की अवस्था दनेे पि 

हो सकता ह ैवक मानव अपने मवस्तष्क के कोष में इस जीन की विर्ा को िोक दतेा हो। 

वेद-शास्त्रों में सरू्य को सात घोडों के िथ पि वविाजमान बतार्ा जाता ह।ै ववज्ञान भी सरू्य स ेसात प्रकाि की वकिणें वनकलती 

मानता ह।ै र्े सात िंग हैं- भिूा, गहिा नीला, आसमानी, हिा, पीला, नािंगी औि लाल। स्वामी समत्रानिंद न ेबदेातत को वैज्ञावनक माना ह।ै 

भौवतक ससंाि का ववज्ञान भौवतक शास्त्र ह,ै तो भौवतक संसाि में व्र्ाप्त चतेना का ववज्ञान बदेातत ह।ै वा ुदेव के अनसुाि ब्रह्म को वेद सत,् 

वचत तथा आनंद मानत ेह।ै सत ्का अथय जीवतत, वचत का अथय ह ैज्ञान औि आनंद का अथय ह ैपिम सखु। ब्रह्म एक चतेना ह ैजो जीवतत, 

ज्ञानमर् औि आनंदमर् ह,ै इसी चतेना स ेसमस्त ब्रह्माण्ड के अंग अपनी-अपनी व्र्वस्था अनसुाि गवतमान हैं। सभी ग्रह तथा उपग्रह एक 

वस्थि गवत स ेअपने तािे के चािों ओि औि अपनी कीली पि स्वतः ही घमू िहे हैं, क्र्ोंवक वे चतैतर् हैं।  

के.एम. गुप्ता न ेसमर्, शतूर् तथा चेतना के आर्ाम को ब्रह्म बतार्ा ह।ै चतेना तीन ऊजायओ ंिािा परिभावषत वकर्ा गर्ा ह।ै 

ववद्यतु ऊजाय, चमु्बकत्व ऊजाय, गरुूत्वाकषयण ऊजाय। र्ही तीन भौवतक ऊजायऐ ंब्रह्म को ब्रह्माण्ड में परिभावषत किती हैं। र्ही शवक्तर्ां 

पिमात्मा का जीवात्मा स ेसंबधं स्थावपत किती है। ब्रह्माण्ड की तिह मानव भी इतही तीन शवक्तर्ों के क्षेत्र में िहता ह।ै मानब का र्ह ऊजाय 

क्षेत्र ‘आभा मिंडल‘ (Aura) कहलाता ह।ै हमािे दवेताओ ंके वचत्रों में पीछे जो पणूय चतद्राकाि आकृवत वदखाई देती ह,ै र्ह मानव के 

आभा मण्डल का प्रतीक ह।ै ब्रह्माण्ड की ऊजाय शवक्त की व्र्ापकता ही तो ‘‘व ुदैव कुटुम्बकम‘‘ का वैज्ञावनक आधाि ह।ै भौवतक 

शास्त्र ब्रह्म (चतेना) को ऊजाय का सरं्कु्त क्षेत्र (एकीकृत क्षेत्र) मानता ह ैऔि समग्र भौवतक जगत का स्रोत मानता है। इस प्रकाि वेदांत तथा 

भौवतकशास्त्री एक ही बात कहते हैं। अंति केवल इतना ह ैवक वेदांत न ेप्राचीन काल में ही र्ह ज्ञान द ेवदर्ा था, जबवक भौवतक शास्त्र 

आधवुनक समर् में इस प्राचीन ज्ञान की पवुष्ट कि िहा ह।ै  

सवृष्ट के आिंभ में कुछ नहीं था, केवल ऊजाय का सरं्कु्त क्षेत्र (ब्रह्म) था। इसी सरं्कु्त क्षेत्र स ेवववभतन क्षेत्र फूट वनकले हैं। र्ही 

सवग-वैंग स द्ािंत ह।ै इतही फूट वनकल ेऊजाय के वववभतन क्षेत्रों स ेदवुनर्ा के वववभतन पदाथय बने थ।े कुछ प्रत्र्क्ष पदाथय थ,े कुछ अप्रत्र्क्ष 

पदाथय थ।े प्रत्र्क्ष पदाथय ठोस, दृव्र् तथा गसै ह।ै अप्रत्र्क्ष ऊजाय क्षेत्र हैं- गरुुत्वाकषयण, ववद्यतु औि चमु्बकत्व। 

र्वद पथृ्वी स ेसभी प्रत्र्क्ष पदाथय समाप्त हो जाएं तो भी अप्रत्र्क्ष पदाथय का अवस्तत्व आकाश में िह जार्ेगा। क्र्ोंवक 

अप्रत्र्क्ष पदाथय (ऊजायए) समस्त ब्रह्माण्ड में व्र्ाप्त ह।ै इसी आधाि पि आइवंस्टन न ेबतार्ा वक आकाश, समर् तथा अप्रत्र्क्ष ऊजाय सब 

एक साथ हैं जो सपंणूय जगत की विर्ाओ ंको सचंावलत किते हैं। इसी ऊजाय का सरं्कु्त क्षेत्र, जो समर् तथा आकाश के आर्ामों में वस्थि 

ह,ै को ब्रह्म चतेना कह सकते हैं। भगवद गीता का द वािं अध्याय इसी एकता तथ्र् को प्रकट किता है। जैस ेगभय में भ्रणू का डी.एन.ए. 

उसके कान, नाक, आंख तथा शिीि व अतर् अंगों में परिववतयत होता ह ैवैसे ही ऊजाय का सरं्कु्त क्षेत्र (ब्रह्म शवक्त) भी ब्रह्माण्ड के वववभतन 

रूपों जीववत तथा अजीववत में व्र्क्त ह।ै 

ब्रह्माण्डः-  

वेद ईश्वि को वनगुयण ब्रह्म मानत ेहैं। जबवक ब्रह्माण्ड साकाि ह ैवजसका प्रकृवत (मार्ा) के वत्रगणुों न ेवनमायण वकर्ा ह।ै ब्रह्म समर् 

आकाश स ेप्रवतबवतधत नहीं ह,ै जबवक ब्रह्माण्ड आकाश तथा समर् के आर्ामों पि झलू िहा ह।ै तीनों प्रकृवत-गणु स्वर्ं में तो वनिाकाि हैं, 

पितत ुइन तीनों गणुों (सत, िज, तम) की पिस्पि विर्ा-प्रवतविर्ा स ेब्रह्माण्ड के समस्त पदाथय प्रत्र्क्ष तथा सकू्ष्म बनत ेतथा क्षीण होत े

िहत ेहैं। सभी तािे, ग्रह, वार्,ु अवग्न, जल जैस ेअनेक पदाथय तथा तीनो ऊजायएँ, गरुुत्वकषयण, चमु्बकत्व तथा ववद्यतु उत्पतन होत ेहैं। 

अब प्रश्न उठता ह ै वक वववभतन भौवतक तथ सकू्ष्म पदाथय अपना अवस्तत्व वकस प्रकाि कार्म िख पाते ह?ै इस कार्य को 

ब्रह्माण्ड की तीनों ऊजायएँ गरुुत्वाकषयण, चमु्बकत्व तथा ववद्यतु किती हैं। गरुुत्वाकषयण न हो तो प्रत्र्ेक भौवतक पदाथय अंदि स ेफट जार्े 

औि इसके टुकड़े एक दसूिे स ेदिू भाग जाए ंऔि सवृष्ट नष्ट हो जार्े। जीव स ेर्वद ववद्यतु वनकल जार्े तो वह मि जाएगा, क्र्ोंवक उसकी 

चतेना ववद्यतु धािाए ंही तो ह।ै प्रत्र्ेक भौवतक पदाथय में वनवहत चमु्बकत्व ही तो इन पदाथों को एक दसूिे स ेदिू िखता ह।ै ब्रह्माण्ड के सभी 

तत्त्व चमु्बकत्व के कािण ही अपने-अपने स्थान पि वस्थत हैं। प्रत्र्ेक पदाथय एक दसूिे को समान शवक्त स ेतथा ववपिीत वदशा में आकवषयत 

किता ह।ै  
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अब तक वैज्ञावनकों न ेलगभग सौ मलू पदाथो का पता लगार्ा ह ैजैसे वक हाइड्रोजन, आक्सीजन, ताँबा, लोहा, गधंक आवद। 

प्रत्र्ेक मलू पदाथय पिमाणओु ंस ेबना होता ह,ै प्रत्र्ेक पिमाण ुऊजाय ह।ै अतः ब्रह्माण्ड के मलू पदाथय ऊजाय ह।ै ऊजाय ववद्यतु-चमु्बकत्व ह।ै 

अतः आकाश तथा समर् के आर्ामों पि ब्रह्माण्ड रूपी ऊजाय फैली ह।ै दसूिे शब्दों में आकाश तीन आर्ामों पि परिभावषत वकर्ा जा 

सकता है।  लम्बाई-आकाश, चौड़ाई-चुंबकत्त्व तथा ऊँचाई-गरुुत्त्वाकषयण है। पदाथय औि ऊजाय में कोई अंति नहीं है। प्रत्र्ेक पदाथय अतततः 

ऊजाय ह,ै इसी प्रकाि आकाश औि चतेना में कोई अतति नहीं ह।ै जैस ेचतेना अनावद तथा अनंत ह ैतो आकाश भी अनावद तथा अनंत ह।ै 

र्ह दोनों सीमा िवहत ह।ै चतेना ऊजाय ह ैतथा आकाश शतूर् स्थान ह।ै चतेना ही ब्रह्म ह ैजो आकाश में व्र्ाप्त है, र्ा आकाश चेतना में 

व्र्ाप्त ह।ै र्ह चतेना ही ब्रह्माण्ड का कािण ह।ै इस प्रकाि ब्रह्म तथा प्रकृवत िमशः कािण तथा प्रभाव ह।ै अथायत अितैवाद के अनसुाि 

शवक्त ब्रह्म की छार्ा (मार्ा) मात्र ह।ै र्ही वेदांत ह।ै 

ब्रह्माण्ड आकाश का ववकृत रूप ह।ै ब्रह्म की तीन ऊजायएँ ववद्यतु, चमु्बकत्व तथा गरुुत्वाकषयण अपने पािम्परिक प्रभावों स े

आकाश को ववकृत कि देती हैं, वजसस ेवववभतन पदाथय बनते हैं। स्टीफन हॉवकंग के अनसुाि आकाश की िेखागवणतीर् ववकृवतकिण ही 

ब्रह्माण्ड ह।ै उदाहिणाथय एक वतयन के भीति तथा बाहि दोनों ही जगह आकाश ह।ै र्ह वतयन भी आकाश ह।ै वतयन न ेअपने रूप कािण 

आकाश को िेखागवणतीर् ववकृत कि वदर्ा ह।ै इसीवलए आकाश बट गर्ा- वतयन के भीति तथा बाहि। इसी प्रकाि वववभतन ब्रह्माण्डीर् 

वस्तओु ंन ेआकाश को अपने-अपने स्थानानसुाि ववकृत कि िखा ह,ै अतर्था आकाश तो लगाताि फैला हुआ स्थान ह।ै 

उपवनषदों न ेब्रह्म को परुुष के रूप में समझार्ा ह ै‘‘इसके हाथ तथा पैि प्रत्र्ेक स्थान पि ह,ै इसकी आंखें तथा वसि हि जगह 

ह,ै इसके कान चािों तिफ हैं, इसके अंदि ससंाि का समावेश ह‘ै‘ वैंकट रमानी न ेसमझार्ा है वक ईश्वि संसाि के साथ ह ैपितत ुसंसाि का 

नहीं ह।ै ईश्वि चतेना ह ैतथा इसका बकुैण्ठ आकाश ह।ै ईश्वि वत्रमवूतय सगणुरूप इन तीनों ऊजायओ ंका प्रतीक ह,ै चमु्बकत्त्व, ववद्यतु तथा 

गरुूत्वाकषयण ऊजाय क्षेत्र। र्ह तीनों ऊजाय क्षेत्र अपने सरं्कु्त क्षेत्र स ेवववकिवणत होत ेह ैऔि ब्रह्माण्डीर् वस्तओु ंका वनमायण किते ह ै(ब्रह्मा) 

तथा कार्म िखते ह ै(ववष्ण)ु औि उनके नष्ट (वशव) होने पि र्ह तीनों ऊजाय क्षेत्र वफि वापस अपने सरं्कु्त क्षेत्र में व्र्ाप्त हो जाते ह।ै र्ह 

सरं्कु्त क्षेत्र ही ईश्वि का वत्रमवूतय नामक प्रतीक ह।ै वेदांत इस वत्रमवूतय को सत, िज तथा तम गणुों का सरं्कु्त क्षेत्र मानता ह।ै तीनों गणु सरं्कु्त 

क्षेत्र स ेवनकलकि पािस्परिक विर्ा-प्रवतविर्ा िािा सवृष्ट की प्रत्र्ेक जीव तथा वनजीव वस्तु का वनमायण किते ह ै(ब्रह्मा), वस्थत िखते है 

(ववष्ण)ु तथा नष्ट (वशव) होने पि वापस वमल जाते ह,ै अवस्तत्व का वनगणुय रूप लनेा ही मोक्ष ह।ै   

सनष्कर्ा 

र्हीं ववज्ञान तथा वेदांत का वमलन ह।ै ब्रह्माण्ड दो तत्त्वों में बटँा ह,ै द्रव्र् तथा ऊजाय जो वक परिवतयनशील हैं। प्रत्र्क्ष पदाथय 

द्रव्र् ह ैऔि अप्रत्र्क्ष शवक्त ऊजाय ह।ै द्रव्र् का छोटा स ेछोटा कण पिमाण ुकहलाता ह।ै पिमाण ुमें इलकै्रॉन कें द्र की परििमा किते हैं, 

र्ह ववद्यतु ऊजाय ह।ै इस परििमा का वनवित सतंलुन ह,ै जो एक द्रव्र् की दसूिी द्रव्र् स ेपहचान वदलाता ह।ै इसी प्रकाि वववभतन ग्रह औि 

उपग्रह अपने-अपने कें द्र (कीली) पि चक्कि लगा िह ेहैं। प्रत्र्ेक ग्रह सरू्य के चािों तिफ तथा प्रत्र्ेक उपग्रह पि अपने ग्रह के चािों तिफ 

भी परििमा लगा िहा ह।ै इनका सततलुन भी वनवित ह।ै इस प्रकाि पिूा ब्रह्माण्ड गवतमान ह ैऔि र्ह गवत व्र्वस्था वनर्म तथा वसिांत पि 

आधारित ह।ै प्रत्र्ेक जीववत प्राणी भी गवतशीलता की जीवन-चर्ाय ह।ै ब्रह्माण्ड के सभी जीववत तथा वनजीव पदाथों के एक वनवित 

व्र्वस्था के अंतगयत गवत का कािण ब्रह्माण्ड की तीन ऊजायएँ हैं- ववद्यतु, चमु्बकत्व औि गरुुत्त्वाकषयण। प्राणी में प्राण ऊजाय ही तो ह।ै वबना 

ऊजाय प्राणी शव मात्र िह जाता ह,ै औि लगने लगता ह।ै शिीि भी ऊजाय ह,ै र्ही वेदांत का भौवतक शास्त्र ह।ै जो भाितीर् ज्ञान पिम्पिा 

(श्रीमद ्भगवद ्गीता) के वैज्ञावनक पहलओू ंको उजागि किता है। 
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